COMPONENT

MODIFICATION/DEVELOPMENT

WRITING AN INSERVICE COMPONENT

COMPONENT TITLE  - The component  title should be descriptive and unique for the component.
STATE IDENTIFIER NUMBER - The State identifier number will be completed by the Professional Development Office.

POINTS - Points should be calculated and stated for the maximum number of hours (points) to be awarded to participants upon successful completion of the component. Points are calculated by actual clock hours of participation and up to 40% hours of implementation. A component must be a minimum of four (4) points in order to be considered for recertification credit.

GENERAL OBJECTIVE - The general objective identifies the intended outcomes for the successful completion of the component by participants. General objective is synonymous with goal.

SPECIFIC OBJECTIVES - Specific objectives are behaviorally written statements indicating the competencies (knowledge, attitude and skill) to be gained by a participant upon successful completion of the component.

Specific objectives must be:  sufficient in number to warrant the number of points being awarded; be comprehensive and detailed in order to indicate to the presenter and the participant the competencies to be gained; and rigorous in content.

Components for certificate renewal must have a minimum of five (5) objectives.

For example:

5 objectives  =  10 – 20 points

10 objectives   =  20 – 40 points

20 objectives   =  40 – 60 points

40 objectives   =  60 – 120 points

DESCRIPTION OF ACTIVITIES – The description should briefly describe the experiences and types of activities which will be conducted to assist the participant to achieve the specific objectives and gain the competencies expected to be gained.

LEARNING METHOD – The state requires that we report a learning method for each component.



  

For example: (See attached)

EVALUATION, STUDENT – The state requires that we report an evaluation method for each component.  




For example: (See attached)
EVALUATION, STAFF – The state requires that we report an evaluation method for each component.




For example:  (See Attached)

IMPLEMENTATION – The state requires that we report the implementation method for each component.



     For example: (See attached)
EVALUATION PROCEDURES – There are two parts to the required evaluation procedures:

1.
Participant Evaluation – participants must be evaluated to demonstrate increased knowledge        or skills as assessed and based on the specific objectives of a component. Pre and post tests correlated to the specific objectives or an assignment/project can be used for evaluation criteria. (s.231.608(1)).

Some components may require both pre/post tests and assignment/projects.

2.
Component Evaluation – components must be evaluated to measure the degree to which the specific objectives have been addressed as assessed by both participant and presenter.

(SEE THE ATTACHED:
TIPS FOR CONSTRUCTING TEST ITEM)

TIPS FOR

CONSTRUCTING

TEST

ITEMS

SELECTING ITEM TYPES

This chart summarizes the characteristics of the item types discussed:

	Multiple Choice
	Construction

* Easy to construct for relatively low levels       of achievement, e.g. recall of facts: much more difficult for higher levels, e.g. analysis


	Scoring

* Objective
	Use

* For most all levels of achievement: very flexible
	Comments

* Frequently used by evaluators

	True/False


	* Very difficult
	* Objective
	* Only when a statement is unquestionably true or false: inflexible
	

	Matching


	* Difficult
	* Objective
	* When only one or a few words will answer question: inflexible
	

	Short Answer

(Completion)


	* Easy
	* Relatively                  Objective
	* When only one or a few words will answer  a question: inflexible
	

	Essay


	* Relatively easy
	* Subjective
	* When judging ability to produce, integrate, express ideas
	* Rarely used by evaluators

	

	



Advantages


               Limitations
Multiple Choice
* Useful for measuring many levels of achievement 
* Cannot measure the expression, 

                                  * Easy to score




                   production, or integration of 






                   ideas.

	True-False               * Useful for distinguishing fact from opinion, the

* Difficult to construct

                                    relevant from the inappropriate


* Cannot be used to measure the

                                 * Easy to score

                                                                    higher levels of achievement



	Matching                 * Easy to score




               * Limited to situations in which






                   many plausible alternatives exist



	Short Answer          * Relatively easy to construct                  

              * Restricted to situations in which

(Completion)                      


    

                 just one or a few words can answer a question





   



	Essay                       * Relatively easy to construct


              * Difficult to score

                                 * The only way to measure the expression,

                                     production and integration of ideas
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TIPS FOR CONSTRUCTING TEST ITEMS

I.
ESSAY ITEMS


1.
Decide upon the objective to be measured. Be specific.

2.
Call for specific answers.


3.
Require the student to “compare,” “explain why,” “describe,” 

            or “tell how,” not to “list,” or “enumerate.”         

4.
Determine definite specifications for marking.


5.
Follow a definite procedure in marking.

II.
TRUE-FALSE ITEMS


1.
Make approximately half the items true and half false.


2.
Make the method of indicating responses as simple as possible.


3.
Whenever possible, construct the items to make application of 

                         things learned.


4.
Do not “lift” statements directly from books.


5.
Use direct statements. Avoid words with general meanings.


6.
Do not make the true statements consistently longer than the

             false statements.


7.
Avoid negative statements.


8.
Be careful with specific determiners.


9.
Make the point to the item obvious.


10.
Avoid catch questions.


11.
If you plan to correct for guessing, be sure to emphasize this 

                        in the directions.

III.
RECALL ITEMS


1.
Use direct questions whenever possible.


2.
Make sentence-completion items as specific as possible.


3.
Do not copy statements directly from textbooks.


4.
In simple recall and sentence-completion items place the


                        blanks at or near the end of the statement.   

5.
Avoid the inclusion of irrelevant clues.


6.
Construct the items so there is only one correct response.


7.
Design enumeration items to call for specific facts.


8.
Rarely should one question call for more than six or eight 

                        things to be listed.


9.
If the student is required to list things in a given order, 

                        determine, before the test is given, how the responses 

                        are to be scored.

10.
Make all sketches or illustrations clear and of sufficient size.


11.
Whenever possible, require the student to solve problems or 

                         use previous learning.

12.
Be sure there is plenty of room to indicate responses.

IV.
MATCHING ITEMS


1.
Have at least five and not more than twelve responses in each 

                        matching exercise.

2.
Include at least three extra choices from which responses must be chosen.


3.
Use only homogeneous or related materials in any one exercise.


4.
Include at least three plausible choices from which the correct response 

             must be selected.

5.
Place the column containing the longer statements on the left side.


6.
 Use illustrations whenever possible.


7.
Arrange the selection column in a logical order.

8.
Keep the student in mind, as the item is prepared.


9.
Make sure the entire exercise appears on one page.


10.
Make the directions specific.


11.
Use capital letters to label the parts in the column from which 

                        the responses are to be selected.

V.
MULTIPLE-CHOICE ITEMS


1.
The stem of the item should contain a central problem.


2.
The item should be practical and realistic.


3.
The stated problem should be specific, clear, and as brief as possible.


4.
Illustrations are sometimes useful in presenting the central problem.


5.
Have at least four and preferably five answers (choices).


6.
Include no responses that are obviously wrong.


7.
Avoid the inclusion of irrelevant clues.


8.
Place the choices at the end of the incomplete statement.


9.
List each choice on a separate line.


10.
When the choices include a series of figures, put these in order.


11.
Scatter the correct responses.


12.
When a negative response is desired, be sure to make this clear.


13.
Do not use a multiple-choice item if a simpler type will be sufficient.

Designing Checklists for Assessing 

Educational Products
1.
Identify the product to be observed.

            2.
List the important characteristics of a quality product. 

            
Focus on the presence of desirable characteristics and 

           

 the absence of undesirable characteristics.

3.
Arrange the product characteristics in whatever order 

            seems logical.

            4.
Place a blank space or a yes-no beside each product 

                        characteristic so that the observer may check its presence.

            5.
Provide instructions for responding and a place to indicate 

                        the observer, date, and the product observed.

