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Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.
Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 
Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.
Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders.
	
	
	
	X

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support. 
	
	
	
	X

	1.3
	Identifies goals to advance the vision.
	
	
	
	X

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community.
	
	
	
	X

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process.
	
	
	
	X

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate.
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?  By allowing all stakeholders (parents, students, faculty, staff, community members, and business partners) to take part in the development of the vision, from analyzing the data to setting goals, it creates a sense of ownership and obligation to the jointly established vision. After reviewing the school’s strengths and weaknesses the stakeholders work collaboratively together to develop the goals for the next school year. Those goals are carefully outlined in the School Improvement Plan., which becomes the guiding force of the school’s vision. The Plan directs professional development, curriculum, instructional materials, as well as, the creation of programs that will assist and ensure that we reach our goals. Such programs as Team Up, P.R.A.I.S.E (Parents Reporting About Improved Student Efforts), Feather in the Cap, ALC (Accelerated Learning Centers), Grade Recovery and tutoring, are all examples of motivational and remediation programs that ensure our successful completion of long and short goals, and eventual fulfillment of our vision.
2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? The school’s profile is developed using Data from various sources; for example, the DOE, Aide Data, benchmarks, and various other district reports. This data is analyzed on a regular basis and reviewed in PLC’s (Professional Learning Communities), Leadership Meetings, PTSA, SAC and faculty meetings. Aide data is updated periodically so that it can be reviewed and analyzed by teachers to ensure accurate and up-t0-date student data. This allows our teachers to plan for effective instruction and remediation. 
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process?  The leadership at Baldwin Middle Senior High School ensures that the school’s vision, purpose, and goals guide the teaching and learning process through encouraging and developing professional learning communities that center their conversations around student success, the school’s vision, and purpose. These PLC’s set SMART goals that are founded in our school’s vision, purpose, and goals. They also monitor and celebrate the progress in meeting their SMART goals. Each PLC is assigned a teachers team leader and a school administrator to ensure that the work of the PLC is focused on the vision, purpose, and goals of the school. In addition, the High School Focus on Instruction Monitoring Team visits classrooms on a daily basis in an effort to support the school’s vision, purpose, and goals for student success.
4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? In an effort to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness, we collaboratively work on analyzing student data and setting goals for success in our School Improvement Plan, a living document that is used in our bi-monthly PLC meetings to guide the creation of our SMART Goals for teacher instruction and student learning. The School leadership teams and administration review the School Improvement Plan quarterly in an effort to continuously align the effort of our school’s expectations for student learning and school effectiveness. 
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.
Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school.
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school.
	
	
	
	X

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations.
	
	
	
	X

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness.
	
	
	
	X

	2.5
	Fosters a learning community.
	
	
	
	X

	2.6
	Provides teachers and students opportunities to lead.
	
	
	
	X

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.
	
	
	
	X

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school.
	
	
	
	X

	2.9
	Responds to community expectations and stakeholder satisfaction. 
	
	
	
	X

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel.
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? School procedures are developed through the Administrative Team, as well as, the Leadership Team. In turn, when developing a procedure those leadership team members discuss the procedure with their departments. Identified policies and procedures are presented at faculty meetings, PLC meetings, Instructional Leadership meetings, and PTSA meetings. Policies and procedures are communicated in several different ways; for example, they are outlined in our faculty handbook and reviewed at the start of each school year, then revisited when needed. Beginning teachers attend a summer training day where they are introduced to the school’s policies and procedures with their designated mentors.  Policies and procedures may change or arise during a school year, and if so, are immediately presented to The Leadership team and communicated to the faculty, staff, and student body.  Methods of communication include: faculty meetings, daily news bulletins, emails, the front marquis, and the IRIS Phone message system. Changes are also posted on the “Hot Spot,” a bulletin board in the teacher faculty lounge, which serves the purpose of updating teachers on important occurrences and changes within the school climate. Policies and procedures that directly impact student daily life are posted in classrooms, sent home on flyers, and/or sent out on the IRIS voice mail system. Also, changes are reflected in the principals’ quarterly newsletter, which is mailed to parents and guardians. Students are also informed of school policies through Student Handbooks, orientations, teacher lessons, morning epistles, and grade level assemblies.  Rules are posted in corridors, classrooms, media center, cafeteria, gymnasium, and outside areas of the school. Guidelines for Success (GFS), which are BE PROUD – Be Prepared to Learn, Be Responsible for your Actions, Be On time to class, Be Understanding and Courtesy, and Be Diligent in your studies, also contribute to the effective operation of the school.
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? School Leadership evaluates its effectiveness and its student performance with such tools as formative assessments (district driven, teacher developed or created from FCAT test maker software) and district created Aide data. The Department of Education also provides standardized test data in different formats that allow for multiple interpretations. PLC’s meet to review their students’ performances on diagnostics in order to design lessons that will assist students in reviewing and ramping up their understanding of instructional materials. In addition, the High School Focus on Instruction Monitoring Team examines the effectiveness of programs, instruction, and student performance through classroom observations and reviews of data collected from specific programs. The administrative leadership team strategizes programs and alternative methods to address deficiencies identified through the multiple assessments.
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? All staff is represented on our school’s Leadership Team. Representatives for each department and grade level are elected by their colleagues. Teachers and faculty can propose items they want discussed and reviewed at leadership meetings by submitting them to the Leadership Chair for inclusion on the agenda. All items are added to the agenda and covered during the Leadership meetings. These meetings are advertised in the School Bulletin and are posted on the school’s monthly calendar. Meetings are open to everyone to attend, allowing them to voice their concerns and opinions. All teachers and faculty members are welcome to attend and participate in the Instructional Leadership Team, which has a more defined role in reading instructional practices and procedures throughout the school. Teachers and Faculty members are invited to lead in programs, such as mentoring beginning teachers or other school-based committees. Parents, students, and community members are invited to participate in PTSA, SAC, and our Career Academy Advisory Board. A variety of surveys are also used to gather stakeholder feedback to assist in decision making situations. 
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? Child Study Teams and T.A.R.G.E.T. are programs that actively ensure that our students are receiving equity in the classroom.  Administrative representation is sent regularly to the District Equity Advisory Board and participates in training sessions. Inclusion of EE/SS students into our regular education classes provides equal educational opportunities for our I.E.P. students.  These programs are monitored and supported by district E.E./S S liaisons. Baldwin faculty underwent extensive training for the Inclusion Program. These teachers receive ongoing opportunities for professional development ensuring quality experiences for all students. ESOL students also learn alongside all Baldwin students and are counseled and tested by our Guidance Department. Over 95% of the Baldwin staff has earned the required number of  ESOL hours. B.M.H.S is currently implementing many innovative programs that appeal to our ESOL, EE/SS, and multi-ethnic populations, which include our Teaching Career Academy, UCF Engineering program, Fast ForWord brain works software, Read 180, and the Academic Learning Center. These programs are designed to meet the needs of all of our students, from the highest level of learners to those who struggle, in innovative and exciting new ways. Both genders are also respected and given equal opportunities to learn in all curricular levels, while Advanced Placement classes reach out to any student scoring an FCAT Level 2 or higher.  We eagerly recruit minorities into our Advanced Placement Classes and showed one of the highest district gains in this area in 2007-08.
Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning.
	
	
	
	X

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning.
	
	
	
	X

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices.
	
	
	
	X

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice.
	
	
	
	X

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity.
	
	
	
	X

	3.6
	Allocates and protects instructional time to support student learning.
	
	
	
	X

	3.7
	Provides for articulation and alignment between and among all levels of schools.
	
	
	
	X

	3.8
	Implements interventions to help students meet expectations for student learning.
	
	
	
	
X

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning.
	
	
	
	X

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs.
	
	
	X
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program.
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? The District provides teachers with their curriculum during preplanning and provides district workshops to assist them in reviewing and preparing lessons, and providing strategies for implementing their curriculum. These professional development opportunities are also provided throughout the school year at the Schultz Center for Teaching and Learning. Teachers are given TDE (Temporary Duty Elsewhere) to attend a variety of additional trainings as needed. Instructional strategies are also provided during professional development trainings during early dismissal. Professional Learning Community (PLC’s) meetings are held bi-monthly and allow for collegial conversation that promotes collaboration in the creation of formative assessments that provide team feedback. The feedback allows for PLC planning and strategizing that ensures the alignment of curriculum and instructional strategies. Teachers also follow detailed Learning Schedules, which are pacing guides that ensure that teachers are teaching the district and state content at the appropriate times necessary to prepare young people for standardized assessments and improve student achievement. The instructional strategies and progress in the district-approved curriculum is monitored by the School Focus on Instruction Monitoring Team. This Team visits classrooms daily and assesses ways they can support the teachers in their efforts to provide the best education possible for all Baldwin students.
2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? The district provides the research-based curricula that align with the Sunshine State Standards, while the school administration and leadership implement and monitor these programs. Professional development is provided for teachers in the understanding of their curriculum and the innovative ways available to present the content. PLC bi-monthly meetings allow for further discussion and development of procedures and strategies that ensure successful implementation of the curriculum. The High School Focus on Instruction Monitoring Team observes teachers’ progress in implementing the research-based instructional strategies and activities. Technological support is made available for those classrooms with curricula which require specific hardware (i.e. LCD projectors, Computers, ELMOs, CD players, and headphones). The Instructional Leadership Team (ILT) provides motivational activities and incentives for students and teachers who are successful in the implementation of these innovative curriculula; such as, Read 180, FastForWord, 25 Book Reading Celebrations, Book of the Month, Spring Board, and Keystone. 
     Also, professional literature is shared in professional learning communities and utilized as research-based strategies to improve instruction and learning. River Deep is a web-based instructional resource that also provides teachers with innovative and research-based methods of instructon.

3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? All teachers attend district Professional Development Sessions ensuring their understanding of the curriculum being taught. Beginning teachers are assigned a mentor and attend monthly district and school-based meetings that assist them in understanding and implementing the curriculum. These curricula are monitored by the High School Focus on Instruction Monitoring Team. Teachers are encouraged to visit the classrooms of those teachers who are considered model teachers in their areas in an effort to strategize and plan for their own success within the curriculum. Ongoing Professional Development training takes place on early dismissal days and through voluntary planning period meetings. The school’s Instructional Coach, administrative team, and lead teachers all visit classrooms, providing supportive suggestions in implementing curriculum, as well as co-planning and model teaching lessons that effectively implement the curriculum. 
       Teacher certification issues are monitored to ensure we employ all highly qualified personnel.
4. How does the school provide every student access to comprehensive information, instructional technology, and media services? Baldwin Middle Senior High School provides multiple opportunities for student access to comprehensive information, instructional technology, and media services. Students have access to computers in all classrooms, and enjoy a brand new Odyssey Lab that accommodates whole classes with sophisticated software. Business Education courses provide computer programming, computer research lessons, and a variety of other software skills for our students.  This is provided for middle and senior high school students. The media center also offers before, during and after school computer availability. Students receive media services by individual requests and specific classroom visits.      Examples of  curriculum-based Software at Baldwin include Read 180, Compass Odyssey, Odyssey High School Advanced Placement, Accelerated Learning, and FastForWord technology. A large number of new books and reference books have been purchased and lexiled for general circulation.  Channel I is also a daily avenue for all students and is coordinated by the media specialist.
Students are also given a monthly calendar that includes tutoring dates, testing dates, activities, and other important, comprehensive information. All school computers have a Share2 folder for teacher student communication and schoolnotes.com is a website by which teachers update and inform parent and students about classroom work and activities. A new phone messaging system (IRIS) is also utilized as needed to provide important information to students at a moment’s notice. The principal’s newsletter and middle and senior high school newspapers also keep the student body informed and updated on past, present, and future school happenings. 
Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free.
	
	
	
	X

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning.
	
	
	
	X

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes.
	
	
	
	X

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance.
	
	
	
	X

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders. 
	
	
	
	X

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness.
	
	
	
	X

	4.7
	Demonstrates verifiable growth in student performance.
	
	
	X
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations.
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  There are two types of assessments that are implemented and analyzed at Baldwin Middle Senior High School. First, there are those assessments “for” Learning; such as, the District Formatives, teacher formatives, school wide benchmark testing, Florida Writes practice assessments, SRI, and Forf, and Maze reading tests. These tests help us prescribe instruction to meet specific needs in student understanding of curriculum. The second types of assessments are considered “of” learning/summative testing. These tests include the FCAT, Florida Writes, MAPS, and End of Course exams (EOC’s), which evaluate the year’s progress in the curriculum. Both types of assessments provide valuable PLC collegial discussion in setting student goals and strategizing for teacher effectiveness and improved student performance. 
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? PLC conversations this year have centered around student learning and the awareness of our students in the assessment process. Students are taking a more active role in creating and setting academic goals for themselves as a result of routine analyses of assessment results.  Some specific programs, including Fast ForWord and Read 180, have district generated reports that are ongoing and efficient in monitoring student progress.  This information is often mailed to parents or posted in newsletters to celebrate student accomplishments in reaching their academic goals. The school’s School Advisory Council, P.T.S.A., Career Advisory Council, and business partners also receive updates on student progress on district, school, and state assessments through meeting agenda items, administrative conversations, newsletters, and the Baldwin website.   The school FCAT grade and various pertinent data are broadcast throughout the community via marquees, newsletters, the school’s website (http://www.duvalschools.org/bmhs/) and morning announcements. 
3. How are data used to understand and improve overall school effectiveness?  The data is used in scheduling students into courses that will meet their specific academic needs. Those students who need additional assistance in reading fluency, based on FCAT reading, FORF, MAZE, and SRI testing, are scheduled into Read 180, FastForWord, and Intensive Reading Classes. Those students who test out as fluent readers, but still struggle with comprehension, are scheduled into a CARPD classroom with reading endorsed or qualified teachers. Intensive Reading classes service those students just a bit more proficient than the Read 180/Fast ForWord students.  Students needing extra assistance in Math (FCAT Math) are scheduled into intensive math courses, which aid them in more specific instruction in basic math skills. The data from formative assessments is discussed in the PLC’s in an effort to lesson plan and strategize how to meet the needs of students in a timely manner with internal, necessary safety nets.  Many students attend after school and Saturday grade/credit recovery and tutoring while most teachers provide their own before and after school tutoring and safety net opportunities. 
4. How are teachers trained to understand and use data in the classroom? Teachers are given Aide Data professional development instruction at the start of each year during Early Dismissal training. AIDE is a district-wide data management system that is personalized for each school. District and school trainers, as well as a school designated STC (technology contact), give extensive directions on how to access and analyze student and teacher data in meaningful, instructional ways. Beginning teachers are also given a mentor to assist them in data analysis. Teachers use their PLC time to discuss the use of the AIDE data and its relevance in lesson design planning, student grouping, and differentiated instruction. Administrators routinely analyze data as teams and in conjunction with faculty members to explain strengths and weaknesses, and to strategize ways to ramp up student proficiency and success.
Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities.
	
	
	
	X

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience.
	
	
	
	X

	5.3
	Ensures that all staff participates in a continuous program of professional development.
	
	
	
	X

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school.
	
	
	
	X

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement. 
	
	
	
	X

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system.
	
	
	
	X

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants.
	
	
	
	X

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders.
	
	
	
	X

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning.
	
	
	
	X

	5.10
	Provides appropriate support for students with special needs. 
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
The school participates in the District’s recruitment fairs, as well as advertises its openings.  Once new hires are made or seasoned teachers come to Baldwin, the administration looks at the overall school master schedule to see where the talents and strengths of those teachers can be placed.  Teachers receive year round professional development and are given support from the administrators and staff.  A designated PDF (Professional Development Facilitator) ensures that all new teachers participate in the Beginning Teacher Program (TIP), and routinely offers training and counseling for these new hires.  New teachers also benefit from veteran mentors and frequent administrative counseling. A District bank of qualified teacher and staff candidates is updated throughout the school year by the District Human Resources Department, which provides resume’s upon request. Orientation sessions are held at the District and School level sites. A District mentor also visits new teachers monthly to monitor progress and offer guidance and suggestions. School trainers offer Champs Classroom Management sessions after school to assist in management issues. Content trainings are also recommended to ensure that all new teachers have the content knowledge needed to be successful. Frequent formal and informal observations of teachers and staff, provide administrators with a clear picture of employee strengths and weaknesses, and allow for counseling and additional professional development as needed.  A family culture of caring is also cultivated to assist in teacher retention, so they feel welcome and recognized as frequently as possible. The school has a Teacher of the Month program, and constant “Positive Notes” to faculty and staff to ensure a celebratory atmosphere at all times. Teacher Appreciate Week is lavished with luncheons, gifts, and accolades of appreciation.  The Daily Bulletin also recognizes all employee birthdays, and keeps the school updated on any tragedies and/or sicknesses that may befall members.  An atmosphere of belonging encourages teacher retention, as well as support needed to make all teachers successful in their respective classrooms.  
2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 
There are Shared Leadership Team Meetings attended by the administration and a representation of all subjects and areas in the school.  This Team regularly looks at the school’s vision, educational programs, and the school improvement plan before allocation of funds.  Recommendations and voting takes place so that the principal will have feed back from the school as to how funds should be allocated. The School Advisory Council (S.A.C.), made up of faculty, administrators, business partners, parents, and students, also reviews the school’s budget and offers and votes on expenditures and ways to best operate this wonderful west side school.  The S.A.C. manages the SIF (School Improve Fund) to assist with the implementation of the School Improvement Plan. The principal also ensures that ample resources are available to support all academic programs.  SAI dollars are allocated for grade recovery and tutoring needs and additional SAI dollars sought as needed to fulfill these valuable safety nets. Grants are also written to supplement needed programs. 
3. How does the leadership ensure a safe and orderly environment for students and staff? 
The leadership ensures a safe and orderly environment for the students and staff in many ways.  The school has upgraded lighting, as well as security cameras.  Directional arrows on the floors and more signs help move the students safer on campus.  Another security professional was hired to monitor the hallways and assist the teachers and administration. An additional assistant principal was also added to ensure the handling of discipline at the middle and high school levels.  All faculty are trained in Foundations/Champs (a School-wide Disciplinary Management Program) procedures, and a designated team (T.R.I.B.E.) undergoes national training several times a year to ensure transference of information to all faculty and staff. The principal attended intensive training with the Randy Sprick/ Foundations training experts in Portland, Oregon two years ago, and spent several weeks training with the Jacksonville Police Department on safety procedures and facility safety assurance. A special component for safety is included and monitored through the High School Focus on Instruction Monitoring Team. Weekly updates apprise stakeholders of progress and inform needs. Monthly fire drills,  quarterly Code Red drills, and Hazardous Weather drills are documented and followed in order to keep the students, faculty and staff prepared for any such disaster. 
Students are also required to wear I.D.’s at all times, and periodic “wandings” 

are done to search for weapons.  A Jacksonville Police Office drug dog is also 


brought onto our campus quarterly to sniff for drugs in lockers, cars, and


hallways. Student assemblies are held each semester to review the The 


Student Code of Conduct, the driving disciplinary plan of our district, and to


review the school’s Code of Appearance. Signage around the school also 


provides reminders about behavior expectations for students and guests alike.
4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
As the size of the school has grown so has the guidance department and the services it provides. Two full time guidance counselors are available for the students and teachers at all times.  The District provides social workers, psychologists and other outside counseling as needed.  Students know that if they need help, someone is there for them. In case of emergency district grief counselors are sent to schools to assist as needed.  T.A.R.G.E.T. teams provide individualized counseling and guidance to students having special problems. Guidance counselors attend routine trainings at the District and State levels to ensure their expertise and knowledge in dealing with student needs. Software program training also expands student access to resources beyond the school site. A full-time guidance clerk makes sure the guidance counselors address all student and parent concerns that walk through the

guidance doors.
Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning.
	
	
	
	X

	6.2
	Has formal channels to listen to and communicate with stakeholders.
	
	
	
	X

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school.
	
	
	
	X

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders.
	
	
	
	X

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders.
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? Baldwin Middle Senior High School works to ensure that all stakeholders feel valuable. We want our community of stakeholders to value our partnership. We ensure this receptiveness in numerous ways. We provide them with easy access to parent-teacher conferences. We invite all stakeholders to take part in one of our many organizations like PTSA, Career Academy Advisory Board, SAC, AAC, and our volunteer program. We survey these groups and solicit their input on how we can work together to guarantee the success of our students. The principal, Dr. Donna Richardson, maintains an open door policy, welcoming stakeholders to be a part of this school. In addition, the principal designs a newsletter to inform students, parents, and community members of upcoming events and meetings, as well as, school goals and performances. Business partners, community members, parents, and others are all encouraged to mentor students through our monthly Motivating Mentors Program.  Surveys gather suggestions on stakeholder expectations of Baldwin graduates who will enter the local workforce. Job shadowing is a part of our Teaching Career Academy, and stakeholder mentoring is an integral part of the Baldwin SIP. Big Brothers and Sisters is partnering with Baldwin and augmenting our Motivating Mentors program, as is Take Stock In Children and the opportunities it provides the SES (low socio-economic) students in our school. Volunteers are also recognized annually at our Volunteer Appreciation Luncheon, and regularly with “thank you” notes and letters of recognition.  Baldwin greatly values its stakeholders and constantly seeks to increase its base of support.
2. How does the school’s leadership foster a learning community? 
This year Baldwin Middle Senior High School faculty and staff have attended valuable training in developing professional learning communities within the school. A nationally recognized Richard DuFour training was provided for a cross-curricular team of teachers and administrators, who returned and shared the information with others.  Each early dismissal we meet in content learning communities and grade-level learning communities. These PLC’s set SMART goals for their students in an effort to foster their learning. These smart goals align with our School Improvement Goals and give focus to instructional strategies. We have other PLC’s that are not specific to grade or content, for example our Advanced Placement PLC. This professional learning community focuses on our Advanced Placement programs. In addition, we consider our Instructional Leadership Team as a PLC because of our focus on student learning. Our entire focus is on Learning and this is reflected in the Lesson Plan formats of our teachers, and in the workshop model being implemented throughout our school.  If students aren’t learning they are assessed and reassessed until academic plans can address their needs. 
Administrators are Instructional Leaders in our school and provide pre and post conferences to all faculty during formal and informal observations.  Feedback is critical and helps teachers ramp up to district and school expectations. All teachers are encouraged to read professional articles and books to remain informed on current educational research and best practices.  Faculty book talks (POWWOWS) revolve around books focusing on improving student achievement.
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 
Communication with stakeholders is essential in Baldwin Middle Senior High School’s success. We employ several different methods of communication with our Stakeholders. Stakeholder meetings are held throughout the school year to convey our performance goals and school effectiveness. We have PTSA evening meetings and monthly PTSA Board meetings that address school and student needs. This year we have used those PTSA evening meetings to inform parents about our reading, writing, math, and science goals for the year. We also provide information to them on how they can assist their child in being successful in school. Another way we communicate to our stakeholders is through our phone message system, IRIS. This allows us to phone each student’s parent and or guardian updating them on the school’s performance and effectiveness. Other stakeholder groups such as the SAC, Leadership team, business partners, Instructional Leadership Team, High School Focus on Instruction Team, Career Academy Advisory Board, and PLC’s also share vital information about student performance throughout the community. In addition, the principal’s quarterly newsletter informs stakeholders of school performance and effectiveness. Progress reports (bi-monthly), mid-term reports, and scholarship warnings (as needed) keep parents apprised of student progress.  Also, a P.R.A.I.S.E. (Parents Reporting About Improved Student Efforts) program is communicated from teachers – through PTSA volunteers – to parents, bragging on student improvements. This is a positive notification program that allows teachers to praise their students for any improvements in the simplest of formats. Again, the Baldwin website, schoolnotes.com, and voice mail answering system for all teachers, enable our school to keep our parents and stakeholders informed. Even our marquee out front advertises important events and celebrates success. Students also have personalized pin numbers to access the Department of Education’s FCAT website and find out testing results for their children.  We believe communication is a strong point at Baldwin Middle-Senior High School.
Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results).
	
	
	
	X

	7.2
	Engages stakeholders in the processes of continuous improvement.
	
	
	
	X

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning. 
	
	
	
	X

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals.
	
	
	
	X

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders.
	
	
	
	X

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement.
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?
The school can use the statewide scoring based on FCAT. Teachers can use the FCAT results as a way to analyze the needs of their students’ success. Teacher formative and summative assessments, along with school and district benchmarks provide constant data to strategize next steps for improvement.  Teacher-student mentoring and counseling of subgroup students assist in reaching AYP (Adequate Yearly Progress) goals. Awareness of student and teacher progress, via constant formatives and observations, enables adaptive instruction and differentiation to address individual student/teacher needs. Continuous improvement hinges on having highly qualified teachers in place and ensuring that learning, not teaching, is the focus of our school.  The High School Focus on Instruction Monitoring Team is instrumental in ensuring that continuous improvement actually happens.  The School Improvement Plan directs process for continuous improvement, and is a living, breathing document each teacher and staff member keeps within reach.
6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school?
We use the FCAT strands to help align our curriculum to meet the needs of our students’ weaknesses. Specific steps would include: Read 180, Fast ForWord, Intensive Reading, and CARPD trained teachers scheduled to teach our low performing reading students.  Highly qualified math teachers instruct the Intensive Math for low performing math students. We also provide a variety of safety nets (tutoring, mentoring, grade recovery, parent conferences, counseling) to align with the School Improvement Plan, while teachers use frequent formative assessments to establish baseline date.  PLC’s  strategize ways to reach lagging students and design ways to address the achievement gap in our school.  Reading strategies are used cross-curricularly to give students additional tools to help reach all students.  The school’s vision focuses on students’ achieving success and being prepared to enter post-secondary education without need of remediation. Our curriculum and focus on student learning is directly aligned with this vision. If not post-secondary education, Baldwin strives to ensure that students will be equipped with the right skills to enter the workforce and meet their expectations.
7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 
Continuous professional development on early dismissal Wednesdays, preplanning workshops, and a variety of courses at the Schultz Center ensure that the school’s personnel receive assistance in implementing intervention. The High School Focus on Instruction Monitoring Team also does frequent focus walks and provides teachers with constructive feedback and suggestions for improvement. A school Instructional Coach also assesses teacher needs and provides group or individualized assistance, or requests district trainings on our school site. Administrators counsel and train in post conferences and during specially called meetings. Action Plans and Success Plans give additional suggestions for teacher support. Technical training is provided by the school’s Technology person and the Technology Team. District and local trainers also offer specialized trainings on River Deep, AIDE Data Analysis Program, Odyssey, Fast Forward, Read 180, SRI, etc. as needed.
School survey data and teacher conversations drive the needs for professional development. Teachers set personal professional development goals on their IPDP’s (Individualized Professional Development Plans) each year, and then review them quarterly with the administration, where they are revised and/or celebrated.
4.    How does the leadership ensure that the improvement plan is implemented, monitored,   

      achieved, and communicated to stakeholders? 
The administrative leadership monitors the Improvement Plan through a multiplicity of ways, to include: The High School Focus on Instruction Monitoring Team observations and weekly analyses and strategizing sessions; analyzing teacher and student data and designing programs and specific interventions to address deficiencies;  monitoring of IPDP’s (Individualized Professional Development Plans); planning trainings for specific needs;  assigning mentors to new teachers;  cultivating a learning culture and environment that is student and teacher friendly; open door policy for all concerns; arrangement of motivating programs and incentives to spur on student success; constant visitation and review of the SIP.  The teacher leadership also analyzes data and strategizes ways to ramp up students and teachers alike. The teacher leadership addresses concerns and identifies students’ strengths and weaknesses.  Differentiation of Instruction is key to student success, and teachers use common planning time to collaborate and design FCAT strand-specific lessons to address student needs. Stakeholders are informed of these interventions through public hearings, parent night meetings, IRIS phone messages, parent conferences, newsletters, Open House, and even the school’s own newspaper, Indian Trails.
Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions
1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?

The major themes of focus which emerge across the seven standards are:
 1.  consistent communication of vision, mission, purpose, and beliefs, and student progress to all our stakeholders; 2. data-driven instruction; 3.  effective implementation of curriculum (federal, state, and district standards); 4.  professional development; 5. on-going formative assessments (state, district, and school); 6. and a safe and equitable learning environment.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?
Baldwin Middle-Senior High School’s greatest strengths are communicating the vision, mission, purpose, beliefs, and student progress to our stakeholders; maintaining a focus on safety and security; and insisting on student learning being a priority in our school.
3. What would you consider to be your school’s greatest challenges?
Our school’s greatest challenges are:

a. How can we maintain the best practices as it relates to instructions with budget constraints? 
b. Meeting the needs of our growing population, including our facility constraints.
c. Maintaining highly qualified teachers
d. Ensuring that our EE/SS Inclusion program continues to provide the services our special population deserves.
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
We will utilize the data gathered from this self-assessment as a vehicle with which we can communicate our strengths and weaknesses to our stakeholders to ensure that we are always researching best practices to keep us focused on student achievement. These insights will also inform our instructional process and our school accountability while enabling us to refocus our energies on our challenging areas.
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  

	TEACHING AND LEARNING

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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