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Introduction & Purpose of the Report

Welcome to the AdvancED Standards Assessment Report for school systems.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help school systems prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, school districts must meet the AdvancED standards, engage in a process of continuous improvement, and demonstrate quality assurance through internal and external review. 

The Standards Assessment Report engages the school system in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school systems identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school system identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school system.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school system and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report includes four sections:  1) executive summary of the school system profile, 2) a review of each standard; 3) online peer-to-peer submission; and 4) conclusion.  

The executive summary of the school system profile provides an opportunity for the school system to give a snapshot of the system’s vision, goals, demographics, and community characteristics.  This section helps provide the context for the standards assessment report.  

The review of each standard is divided into three components:  1) the indicators rubric; 2) focus questions; and 3) overall assessment rubric.  The indicators rubric enables the school system to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school system may check if the practices and/or processes are highly functional, operational, emerging, or not evident.  The school system should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school system can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school system to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school system to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The overall assessment describes how well the school system and its schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps the school system judge where it is in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  

The peer-to-peer submission section asks the school system to share an effective practice.  The submission allows the school system to highlight a practice that it feels is indicative of the quality work occurring across the system and its schools.  The review team may refer to the practice and use it as the basis for identifying other successful practices occurring in the school system.  In addition, the practice is included in the online AdvancED Resource Network where it can be accessed by other AdvancED schools and school systems.  Further detail on submitting a peer-to-peer practice is provided just prior to the conclusion section of this document.

Resource for Completing the Report
To support your completion of the report, we have developed an “Examples of Evidence for School Systems” resource that can be downloaded in conjunction with this report.  The examples allow school system personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  The examples help the school system answer the question, “How do we know we are doing what we say we are doing?”  

Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school system between six months and six weeks prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school system’s community participate in completing this report.  Please e-mail the completed report to the QAR chair with a copy to the State Office.  The report will become the basis of the Quality Assurance Review Team’s review. 

Directions for Completing the Report

Follow the instructions to complete each section of the report.  You may type directly in this document.  Be thorough and concise in your answers, focusing on quality and depth over quantity. Submit the online peer-to-peer practice, using the instructions provided in this report.  
Executive Summary of School System Profile

Provide an overview of the school system’s profile.  Please include:

· The school system’s vision and goals;
· A description of the programs and services (including number and type of schools) under the jurisdiction of the system; 
· Demographic information about school system’s community;
· A summary of student performance across the system;

· An overview of any major trends or issues impacting the school system; and

· A summary of the major strengths and needs of the school system.

Vision & Purpose

STANDARD:
The system establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the system.
Impact Statement:  A system is successful in meeting this standard when it commits to a purpose and direction that is shared system-wide. The leadership establishes expectations for student learning aligned with the system’s vision that is supported by system and school personnel and external stakeholders. These expectations serve as the focus for assessing student performance and district effectiveness. The system’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision and purpose for the system in collaboration with its stakeholders
	
	
	
	X

	1.2
	Communicates the system’s vision and purpose to build stakeholder understanding and support
	
	
	
	X

	1.3
	Identifies system-wide goals and measures to advance the vision
	
	
	
	X

	1.4
	Develops and continuously maintains a profile of the system, its students, and the community  
	
	
	
	X

	1.5
	Ensures that the system’s vision and purpose guide the teaching and learning process and the strategic direction of schools, departments, and services
	
	
	
	X

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists
Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
1. What is the process for establishing and building understanding of and commitment to the vision statement among the school system and its stakeholders?  
Chets Creek vision statement:  We envision Chets Creek Elementary as a standards-based community where internationally benchmarked performance standards are used to help learners understand the real life application of basic skills and concepts.  Learning leaders use diagnostic tools to assess every student’s academic strengths and weaknesses and then develop a course of instruction to meet the learner’s academic needs.  This diagnostic and prescriptive teaching philosophy has become the cornerstone of our success. 
Chets Creek’s vision statement is a part of the packet that goes to every visitor (over 450 educators visit Chets Creek in any given year) and to every new teacher as part of Orientation to the school.  It is included because it drives daily instruction.  The vision is a live document for the faculty and stakeholders and is embedded in the School Improvement Plan which is discussed and revised by faculty, PTA and the SAC.
2. What is the system’s process for maintaining and using information that describes the school system, its programs, services, and schools and their performance? 
The school has developed a flyer that is available at the front desk for parents, visitors and stakeholders that describes its vision, programs, services and performance.  The school also has a video and Power Point Presentation that has the same information in other forms of media and are used for various purposes.  Small sub groups of the Leadership Team story board each of the elements and then present them for the full Leadership to revise.  They are shared with the faculty and all stakeholders on a regular basis.  

Historical information is maintained in notebooks in the conference room.  They are available to all stakeholders and are used regularly to look at our work over time, both for individual students, for grade levels and as a school.
3. How does the leadership ensure that the system’s vision, purpose, and goals guide the work of the school system and its schools? 
The Chets Creek Leadership Team focus walks individual grade levels on a regular basis looking for artifacts that support a teachers’ use of standards and diagnostic information to drive instruction.  Examples of artifacts include standards posted in every room, current charts that teachers have used to teach standards, Data Notebooks that contain assessment information on every student (such as FCAT, summative and formative), alignment between the needs of the student identified in the Data Notebook and the lesson being taught, anecdotal notes.  The Team also questions children as they walk through for specific purposes such as: knowing what the mini-lesson was about, knowing the genre of reading or writing being studied, knowing their own reading level and reading goals, understanding the rubric that is being used.
Coaches for each grade and subject have some release time each week to get into classrooms for in-class coaching which is differentiated for each teacher.  They also lead a weekly Teacher Meetings to guide the grade level toward meeting its individual goals.  Coaches are also responsible for leading “Working on the Work” days which allow the grade level an entire day to work in depth on specific topics.  Each of these days begins with a live demonstration lesson that is debriefed with the grade level to ensure understanding and to provide for questioning and reflection.

The Leadership Team meets weekly for professional development about leadership and to discuss focus walks, coaching issues and implementation of the school design.  This is the time that coaches share and revise their plans for meeting grade level goals that align with the school’s vision.
4. What process is used to ensure that the vision and purpose of the school system remain current and aligned with the system’s expectations in support of student learning and the effectiveness of the school system and its schools? 
Twice a year the Principal speaks to the faculty concerning vision, and goals.  At the beginning of the year she revisits the school’s vision and how its goals are aligned with performance the previous year.  Then, she maps out a plan for reaching new targets for the New Year.  At the mid-term, she does a “State of the School” address that, once again, shows the alignment between vision, projected goals and present performance.  Teachers are given an opportunity to write and revise their own plans once again driven by the data, to reach the end-of-the-year targets.
Governance & Leadership

STANDARD:
The system provides governance and leadership that promote student performance and system effectiveness.
Impact Statement:  A system is successful in meeting this standard when it has leaders who are advocates for the system’s vision and improvement efforts. The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning. Leaders function with clearly defined authority and responsibility and encourage collaboration and shared responsibility for system and school improvement among stakeholders. The system’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system operates under the jurisdiction of a governing authority that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes and communicates policies and procedures that provide for the effective operation of the system 
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership authority of the administrative head of the system
	
	
	
	X

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	X

	2.4
	Implements policies and procedures that provide for the orientation and training of the governing board
	
	
	
	X

	2.5
	Builds public support, secures sufficient resources, and acts as a steward of the system’s resources
	
	
	
	X

	2.6
	Maintains access to legal counsel to advise or obtain information about legal requirements and obligations
	
	
	
	X

	2.7
	Maintains adequate insurance or equivalent resources to protect its financial stability and administrative operations
	
	
	
	X

	In fulfillment of this standard, the system has leadership that:
	
	
	
	

	2.8
	Provides for systematic analysis and review of student performance and school and system effectiveness 
	
	
	
	X

	2.9
	Creates and supports collaborative networks of stakeholders to support system programs

	
	
	
	X

	2.10
	Provides direction, assistance, and resources to align, support, and enhance all parts of the system in meeting organizational and student performance goals
	
	
	
	X

	2.11
	Provides internal and external stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	
	X

	2.12
	Assesses and addresses community expectations and  stakeholder satisfaction
	
	
	
	X

	2.13
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school system and its schools? 
Policies that are school-based decisions are set jointly with the administrative staff, shared decision making committee, Leadership Team and School Advisory Council.  Each of these teams meets on a regular basis with an agenda of topics to be discussed.  The teams are briefed on school events, brainstorm ideas, look at issues, analyze data, discuss solutions, and establish policies and procedures for the effective operation of the school.  

The policies are then communicated in several ways including meetings with representatives, direct written communication from the administrative staff, and meetings with grade level content coaches.   

The shared decision making committee has a teacher representative elected from each grade level who meets with teams after each PIC (Program Improvement Committee) meeting to share information and gain consensus.  These teams meet every other Wednesday.  The Leadership Team meets with grade level content teachers to share information, communicate policy, and implement policy each week at Teacher Meetings.  The School Advisory Council consisting of community members and outreach coordinators meets monthly to establish, communicate, and implement policies.  These communication methods are all face to face.  

The principal also uses written communication including a weekly Memo to staff and a weekly Connection to community members.  Additionally, she follows up using electronic mail.  These written communication methods provide the forum for consistent and uniform messages to staff, parents, and community members.   

These school governing committees are essential to the operation of the school.  Each school member is represented, has the opportunity to attend, their ideas are shared, and get a vote toward the policies and procedures on the table.  This open line of input and communication creates the culture of accountability and responsibility, and buy in on ideas that are implemented.  

2. What process does the system’s leadership use to evaluate system effectiveness and its impact on student performance?
Chets Creek has a diversified leadership team that meets weekly for approximately two hours.  The team includes the principal, assistant principal, instructional coach, three literacy coaches, four math coaches, a science coach, a special education teacher, a community outreach coordinator, and the guidance councilor.  The agenda focuses on the implementation of the school’s vision and mission in all areas of the school’s function including the academic standards, curriculum, instruction, and assessment.  

The team begins each year analyzing data including the School’s Accountability Report, the Principal and Coaches Surveys, the Florida Comprehensive Assessment Data, and Diagnostic Assessment data they discuss the focus for the upcoming year based on the data and write the School Improvement Plan.  

The members of this diversified Leadership Team work directly with the grade levels, rolling out professional development, being a resource provider, a classroom supporter, data coach, curriculum specialist etc... They work closely with all teachers embedded in the grade level teams, meet face-to-face with the teams weekly, visit teacher’s classrooms daily, and provide coaching reports each week at the Leadership Meetings.  This team has the ability to keep their finger on the pulse of the school always with a focus on student performance and growth.  

This type of coaching provides horizontal articulation across grade levels and provides the vehicle for common formative assessment and diagnostic assessment.  Common formative assessment, and three times a year diagnostic assessment provide leadership with the opportunity to compare individual student data, classroom data, and grade level data.  This assessment given each year also provides the leadership with the ability to compare data historically over years of implementation.  

In addition, monthly Standards Based Bulletin Boards put up by teachers displaying student work align with standards and rubrics, and provide a tool for administrators, teachers, parents, students, coaches, and visitors to look at student performance across the school.  

Each year, formally, the data is discussed with the entire school faculty at the beginning, middle, and end of the year.  At Chets Creek student performance is transparent and open, school-based decisions are made using the data, and teachers prescribe instruction based on student needs.  

The method for evaluating school effectiveness and impact on student performance is carried out informally on a daily on-going basis.  More formally, it is evaluated weekly at Teacher Meetings and Leadership Meetings, and quarterly with the entire staff. 

3. In what ways are stakeholders, including system and school staff, given opportunities to provide leadership and to contribute to the decision-making process?
The School Advisory Council and shared decision making team consists of elected representatives and embody stakeholders from across the school and community.  They are given opportunities to build an agenda and attend respectively monthly and bi-monthly meetings giving them a face-to-face opportunity to contribute to the decision-making process and provide feedback to the school’s administrative staff.  

Additionally, the stakeholders have electronic access to the school’s administrative staff, and frequently use the administrator’s open door policy to give feedback on decisions being made at the school.  

School staff members are given innumerable opportunities to be leaders within the school from being grade level content coaches, to content area lead teachers, to grade level team leaders, to SAC representatives.  In addition, they lead through taking responsibility of book study groups in professional development sessions, and leading visitor groups that frequent the school.  The administrative staff at Chets Creek is open and willing to give any teacher the chance to lead when they have the desire.  
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 
Chets Creek embraces learning opportunities and support for innovation second to none.  In fact, last year alone there were approximately 350 professional development activities offered that staff had the chance to attend.

Opportunities are distributed equally amongst grade levels and content areas through content Teacher Meetings and Working on the Work (WOW) Days.  In addition, each teacher receives a grade level content coach who not only is responsible for the Teacher Meetings and WOW Days, but also is available for classroom support and coaching on an on-going and regular basis.  This forum is provided because the administrative staff has created the master school schedule to give common professional development and planning times to teachers across a grade level.  This coaching support and common time and activities provides for the support of innovative best practices.  
Teachers are also given the chance to attend workshops at the district level, state level, and nationally with the continued support of the principal.  Every teacher has the chance to vocalize their desire to attend professional conferences and the principal has always provided the financial support for them to attend.  The teachers then bring their learning back to the school level and share with their colleagues.  At some point, all teachers with the desire have taken this opportunity.
Teaching & Learning

STANDARD:
The system provides research-based curriculum and instructional methods that facilitate achievement for all students.
Impact Statement:  A system is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes. The system ensures that teachers use proven instructional practices that actively engage students in the learning process; provide opportunities for students to apply their knowledge and skills to real world situations; and give students feedback to improve their performance.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops, articulates, and coordinates curriculum based on clearly- defined expectations for student learning, including essential knowledge and skills
	
	
	
	X

	3.2
	Establishes expectations and supports student engagement in the learning process, including opportunities for students to explore application of higher order thinking skills and investigate new approaches to applying their learning
	
	
	
	X

	3.3
	Ensures that system-wide curricular and instructional decisions are based on data and research at all levels
	
	
	
	X

	3.4
	Supports instruction that is research-based and reflective of best practice
	
	
	
	X

	3.5
	Supports a curriculum that challenges and meets the needs of each student, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	
	X

	3.6
	Allocates and protects instructional time to support student learning
	
	
	
	X

	3.7
	Maintains articulation among and between all levels of schooling to monitor student performance and ensure readiness for future schooling or employment
	
	
	
	X

	3.8
	Supports the implementation of interventions to help students meet expectations for student learning   
	
	
	
	X

	3.9
	Maintains a system-wide climate that supports student learning
	
	
	
	X

	3.10
	Ensures that curriculum is reviewed and revised at regular intervals
	
	
	
	X

	3.11
	Coordinates and ensures ready access to instructional technology, information and media services, and materials needed for effective instruction
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
1. How does the system ensure the alignment and articulation of curriculum, instructional strategies, and assessments in support of the expectations for student learning? 
Our alignment system consists of standards, curriculum, instruction, and assessment.  Every teacher understands, plans, and implements based on both the New Performance Standards and Sunshine State Standards.  Training sessions are offered for all new teachers to Chets Creek to ensure successful understanding and implementation.  The curriculum is based on a scope and sequence pacing guide covering all of the standards in each subject area and includes resources for implementation of Readers’ Workshop, Writers’ Workshop, Skills Block, Mathematics Workshop, Science Workshop, and Social Studies.  Instructional lessons are planned based on the standards and curriculum scope and sequence with a variety of resource tools.  Assessments are commonly written in advance based off the standards keeping the end in mind before the instruction is delivered.  Assessments are also common across grade levels and content areas so this assures complete alignment within this process.

Teachers meet at weekly Teacher Meetings and quarterly Working on the Work (WOW) Days to discuss their instructional plans, share lessons, create units of study, and share assessment results.  The tracking of student progress to guarantee student learning is done on an on-going informal basis and also frequently on a formative formal basis.  Teachers confer daily with students and run small groups based on the formal data including DIBELS and our CCE Diagnostics.  The grouping is discussed across the grade level and groups are fluid based on student need.  

The staff meets as a whole faculty three times a year for a State of the School address where school-wide data is shared, intervention programs are discussed, and expectations and targets for increased student performance are shared.  Included in this data sharing is time for teachers to sit with peers and create grade level and class plans to move student learning forward.  

Overlooking the alignment of S-C-I-A is the Leadership Team.  The Leadership Team meets weekly on Thursdays and consists of the administrative staff, instructional coach, literacy coaches, math coaches, science coaches, and community outreach coordinators.  The team keeps a constant eye on the data to make data driven decisions about professional development for teachers, intervention programs for students, and sets the next goals for student performance.  

The coaches on the Leadership Team meet weekly with the teachers to communicate and help facilitate professional development with an eye on student work.  The administrative staff communicates with the teachers weekly via the Friday newsletter, The Memo, which is emailed to all staff members.  Additionally, there is an open door policy and teachers can visit administrators and coaches as frequently as they wish.  

The system we have in place for alignment has been a key to our success.  

2. In what ways does the system promote and support the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
At Chets Creek last year there were 350 professional development opportunities for teachers.  

The weekly Teacher Meeting sessions are run by literacy and math coaches in support of the implementation of the workshop model in all content areas.  Teams of teachers work on building lessons, revising lessons, sharing ideas, writing assessments, revising scope and sequence guides, studying professional text etc...  The teams are encouraged to try new ideas and conduct field studies to further promote best practice.  In addition this grade level team and coach carefully analyzes assessments to make sure that all students are achieving.  If at any time a student appears not to be successful, the issues are analyzed, and an internal or external safety net is put in place.  

In addition these teacher teams with their coach meet at WOW Days quarterly to study an area with greater depth.  The day starts with a demonstration lesson in a teacher’s classroom and is followed by a debrief.  This allows instructional strategies to be shared amongst the team and best practices replicated.  This is also a day that is commonly used to research cutting edge practices in the field of education, and to share student work.  

Book of the Month and Early Release professional development is rolled out by the principal.  Book of the Month is conducted monthly as staff gathers to be introduced to a new children’s picture book and is taught a new lesson from their instructional leader.  One year, the book strategies were all centered on the staff’s study of Kylene Beers’ text When Kids Can’t Read What Teachers Can Do.  Early Release professional development centers on meeting the teacher’s needs based on student performance data.  Sometimes, there is a book study over an extended period of time, sometimes the focus is on analyzing student work, and sometimes the afternoon revolves around implementing technology to improve student performance.  Regardless of the focus, the day is about developing best practice within the classroom.  

All of these activities ensure horizontal and vertical articulation amongst the school, and continue to move our work forward.  We attribute much of our success to this process of developing teachers.  
3. What processes are implemented to ensure that all staff members are well-prepared to support and implement the district’s expectations for student learning?
Teachers joining the Chets Creek faculty receive three days of summer training by the principal and instructional coaches.  The school’s history, data, standards, curriculum, instructional strategies, and assessments are explained so teachers come into this learning community fully understanding the district’s expectations and Chets Creek’s expectations.  

Each year begins on the first day of school with the teachers receiving a full day of training by the principal on the goals and focuses for the upcoming year.  

4. How does the system ensure that all students and staff have access to comprehensive information, instructional technology, and media services? 
As mentioned several times prior, the Memo, the Connection, weekly class newsletters, the website and the various pamphlets, videos and blogs that are published by the Principal and teachers at Chets Creek ensure that everyone has comprehensive information about our school. All of our students from Kindergarten through 5th grade have two different technology resource classes that they attend regularly.  All teachers are scheduled at various times to spend in our media center, so the students can check out books and be exposed to different forms of media that enhance student achievement.
Documenting & Using Results

STANDARD: The system enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and system effectiveness.
Impact Statement:  A school system is successful in meeting this standard when it uses a comprehensive assessment system based on clearly-defined performance measures. The assessment system is used to assess student performance on expectations for student learning, identify gaps between expectations for student learning and student performance, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance. The assessment system yields timely and accurate information that is meaningful and useful to system and school leaders, teachers, and other stakeholders in understanding student performance, system and school effectiveness, and the results of improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes and implements a comprehensive assessment system, aligned with the system’s expectations for student learning, that yields information which is reliable, valid, and bias free  
	
	
	
	X

	4.2
	Ensures that student assessment data are used to make decisions for continuous improvement of teaching and learning
	
	
	
	X

	4.3
	Conducts a systematic analysis of instructional and organizational effectiveness, including support systems, and uses the results to improve student and system performance
	
	
	
	X

	4.4
	Provides a system of communication which uses a variety of methods to report student performance and system effectiveness to all stakeholders
	
	
	
	X

	4.5
	Uses comparison and trend data from comparable school systems to evaluate student performance and system effectiveness
	
	
	
	X

	4.6
	Demonstrates verifiable growth in student performance that is supported by multiple sources of evidence
	
	
	
	X

	4.7
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
1. How is the assessment system currently used throughout the school system and its schools to guide analysis of changes in student performance?  
At Chets Creek Elementary, common assessments are developed at each grade level in each academic area with input from all teachers across the grade level. Assessments are developed with internationally benchmarked and our state’s standards as the primary focus and assess students on all levels of complexity according to Webb’s Cognitive Levels of Complexity (replacement of Bloom’s Taxonomy). Standards and other curriculum tools are used to create question stems appropriate for all students. These common assessments are given frequently and are scored and analyzed by teachers immediately to reflect on teaching and learning and prescribe further instruction for meeting students’ needs. Specific student responses, as well as overall student performance across the grade levels, are a common topic of conversation at weekly grade level teacher meetings while students attend resource. Assessments are reviewed and revised as necessary from year to year, and expectations for student performance on these assessments increases from year to year as teachers develop their teaching and strategy repertoire on how to teach the concepts and skills assessed on them. 

The most critical assessment data collected at our school is through our comprehensive diagnostic assessments, also developed and revised by teachers within our school community. These assessments also directly align with internationally benchmarked standards and our state’s standards. Math, reading, writing, and science assessments are administered during the first week of school so that all teachers can identify the academic strengths and weaknesses of each child in his/her classroom. Results are profiled in both a Microsoft Excel document and on hand-written individual student profiles. By sorting reports using Excel, teachers use this baseline data to create strategy groups and determine the areas of instruction that will need the most careful attention in their classrooms. The hand-written student profiles are used to communicate these areas with students and their families during student and parent conferences. At the mid-point of the school year, these same assessments are used to document growth and student performance in retaining and learning new skills and concepts. Once again, results are analyzed by each teacher, their respective grade level, and the leadership/administrative team in our school. New strategy groups are formed in classrooms to address weaknesses in various concept and skill areas, and teachers whose classes show particularly high scores in certain areas are called upon to share their expertise with other teachers on their grade levels through sharing student work, strategies, or in hosting demonstration lessons in their classrooms for the other teachers on their grade level so that other teachers may improve teaching and learning in those areas. Mid-year results are also shared with each child’s family, showing a comparison of the child’s beginning of year and middle of year results. Results of these diagnostic assessments are profiled across grade levels, so that scores in each category can be carefully analyzed and discussed. The principal reports all scores and growth each January at a special faculty meeting or “State of the School Address”. Results are analyzed as an entire faculty, and celebrations and new academic directions are determined. Academic coaches also provide professional development and tools for improving weak areas. Results of beginning, middle, and end of the year administrations are tracked from year to year. Historical and current data on student performance on these assessments are analyzed and decisions about teacher placement on a grade level, student placement in a classroom, placement of an academic coach in a classroom, and the effectiveness of methods for instruction are determined. These assessments are objective as they are scored using detailed keys or rubrics, and scoring practices are analyzed across the grade levels. 

2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by the system, its schools, and stakeholders to aid the performance of individual students? 
Chets Creek Elementary ensures that assessment results are timely through following the district’s learning schedules or our own developed pacing guides in each major academic area. Weekly teacher meetings led by academic coaches at every grade level, initiate frequent conversations about the adherence to the pacing schedules, administration of the agreed upon common assessments, and the sharing of student results. Teachers are frequently asked to bring student work to these meetings to discuss and analyze with their grade level team. Administration (principal and vice-principal), as well as academic coaches (Literacy, Math, and Science) also frequent classrooms, which holds all teachers accountable for following common pacing and common assessment practices. 

We ensure that assessment results are relevant by aligning questions and performance tasks with standards. As a school, we analyze results of our assessments with our state’s high stakes assessment (FCAT) to verify alignment with our student identified strengths and weaknesses. This is done individually by our teachers, and collaboratively across our grade levels and Leadership Team. Assessment results are relevant because the assessments we administer to our students are frequently reflected upon and revised through a team effort. 

We ensure that assessment results are communicated in a way that can be used by the system and stakeholders to aid the performance of individual students. Results are communicated in a timely fashion, analyzed frequently by teachers and administrators, and are used to develop strategy groups, tutoring groups, and new courses of instruction for each teacher. Teachers communicate assessment results and their use on developing teaching and learning through oral reflections in grade level and faculty meetings, and in writing periodically through reporting reflections.

3. How are data used to understand and improve overall effectiveness of the school system and its schools?
Data is used from a variety of sources to constantly monitor and evaluate the effectiveness of the school.  

On an annual basis FCAT data, end of year screening data, common assessment results, and portfolios are compared to prior year results to determine areas of growth and decline.  Once these areas are identified, the leadership team, coaches, and teachers create plans to improve instruction where an unacceptable amount of growth has occurred.  These plans are then incorporated into the following year’s learning schedule.  If an area shows inconsistent growth between classes, teachers are consulted to determine which methods were successful and then the teachers share their findings with the rest of their grade level teams.  This is done through regular teacher meetings and/or demonstration lessons.

Throughout the year, different data points are analyzed to determine the effectiveness of the current instruction.  Teachers routinely compare assessment results and student work to find out what works and what can be done better.  Through this process, teachers discuss ideas and plan new lessons if needed to increase learning.  Individual results are also used to create class plans which help teachers differentiate their instruction based on student needs.  A screening assessment is given to students three times (August, December, and May) (DIBELS) during the school year. The data from this screening assessment is used to determine growth throughout the year for each student, class, and grade level.  Decisions based on growth are made to define tutoring needs for the individual students, enrichment activities for students who have mastered the skills and small group instruction as well as establish safety net support for the grade level teams.

4. How are staff members across the system and its schools trained to understand and use data to impact teaching and learning in the classroom? 
Teachers go through several professional development activities to learn how to use and analyze data.  Teachers begin their career by attending a 2-3 day session before the school year starts to be trained on our screening assessment.  Sample data is shared by each academic coach and ideas are discussed on how to improve instruction.  This training reinforces our school culture which relies heavily on the use of data.

Throughout the school years, teachers attend weekly meetings held by their academic coach to discuss specific data points such as common assessments, screening results, and student work.  This work is compared and analyzed by a group of grade level teachers.  New teachers are given opportunities to learn and contribute while collaborating with their peers.

WOW days, which happen about four times a year for each grade level, are used to instruct grade level teachers for extended period of time.  On these days, professional development for teachers is conducted by the standards and academic coaches.  Part of this time is also used to discuss how the data can be utilized to drive instruction. 

Early release days are used to create class plans for the entire faculty.  These days are designed to train teachers on the process of analyzing their data and creating plans to facilitate instruction.  Whole group discussion and peer mentoring during these sessions allows for expertise to develop in all teachers.

One on one coaching also takes place throughout the school year.  Academic coaches visit classrooms to instruct teachers on how to collect, analyze, and use data in their classrooms.  Coaches model this process through demonstration lessons and give teachers feedback based on their own individual progress.

Our school also takes advantage of any district training such as the “Academy of Math” and others to further develop our teachers’ ability to collect and use data.

Resource & Support Systems

STANDARD: The system has the resources and services necessary to support its vision and purpose and to ensure achievement for all students. 
Impact Statement:  A system is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that: enables students to achieve expectations for student learning, meets special needs, and complies with applicable regulations. The system employs and allocates staff well-qualified for their assignments. The system provides ongoing learning opportunities for all staff to improve their effectiveness. The system ensures compliance with applicable local, state, and federal regulations.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system:
	Not Evident
	Emerging
	Operational
	Highly Functional

	
	Human Resources
	
	
	
	

	5.1
	Establishes and implements processes to recruit, employ, retain, and mentor qualified professional and support staff to fulfill assigned roles and responsibilities
	
	
	
	X

	5.2
	Establishes and implements a process to assign professional and support staff based on system needs and staff qualifications as may be required by federal and state law and regulations (i.e., professional preparation, ability, knowledge, and experience)
	
	
	
	X


	5.3
	Establishes and implements a process to design, evaluate, and improve professional development and ensures participation by all faculty and staff
	
	
	
	X

	5.4
	Ensures that staff are sufficient in number to meet the vision and purpose of the school system and to meet federal and state law and regulations, if applicable
	
	
	
	X

	
	Financial Resources
	
	
	
	

	5.5
	Engages in long-range budgetary planning and annually budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	
	X

	5.6
	Ensures that all financial transactions are safeguarded through proper budgetary procedures and audited accounting measures
	
	
	
	X

	
	Physical Resources
	
	
	
	

	5.7
	Maintains sites, facilities, services, and equipment to provide a safe, orderly, and healthy environment
	
	
	
	X

	5.8
	Establishes and implements written security and crisis management plans with appropriate training for stakeholders
	
	
	
	X

	5.9
	Implements processes and plans for maintaining and improving sites, facilities, and equipment
	
	
	
	X

	5.10
	Provides technology infrastructure and equipment that is up-to-date and sufficient to accomplish the system’s goals
	
	
	
	X

	
	Support Systems
	
	
	
	

	5.11
	Provides and coordinates support services that meet the health, counseling, nutrition, safety, co-curricular, transportation, and special learning needs of all students
	
	
	
	X

	5.12
	Provides student support services coordinated with the school, home, and community
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
1. What is the school system’s process for recruitment, induction, placement, development, evaluation, and retention of qualified professional and support staff across the system and its schools? 
Chets Creek attracts qualified teachers through its website and through its relationship with several of the Universities in Florida. Teachers are sometimes hired after they do their internship at Chets Creek or work for several years in the Extended Day Program.

The school uses a team interview approach and the applicant must fill out several pages of relevant questions as well as have a portfolio and resume on hand. Once hired, there is a four day training workshop before school opens. 

Throughout the year there are numerous professional development opportunities whether it is technology workshops or book studies on early release days. Grade levels meet weekly and have whole days of training every six weeks. Teachers attend and even present at state and national conferences. This high level of training and collegiality assures that all staff members are very qualified in their field.

2. How does the leadership ensure that the allocation of financial resources is supportive of the school system’s vision, programs, services, and its plans for continuous improvement? 
Each year the principal meets with the leadership team, the PIC, and the SAC to discuss the needs of the students and the teachers. Information is collected and shared with the whole faculty. Each individual has a voice in the budget process within the confines of county and state policy. The PTA helps with various programs and services that are now traditions at the school.
3. How does the school system ensure, support, and monitor the provision of resource and support services that meet the needs of all students? 
Chets Creek has a primary and intermediate TARGET teams in place that meet twice a week to discuss interventions for student needs. A district multidisciplinary referral team meets as well to ensure that each child’s needs are met and that no student is left behind. Placement in special programs is in accordance with state and national guidelines and service is based on the inclusion model. The school prides itself on it’s “A” ranking that includes data from all special education children (all subgroups) as well as the general population.

Stakeholder Communications & Relationships

STANDARD: The system fosters effective communications and relationships with and among its stakeholders.
Impact Statement:  A system is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders. System and school personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	
	X

	6.2
	Uses system-wide strategies to listen to and communicate with stakeholders
	
	
	
	X

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the system
	
	
	
	X

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	
	X

	6.5
	Provides information that is meaningful and useful to stakeholders
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
1. How does the school system’s leadership ensure that the system and its schools are responsive to community expectations and stakeholder satisfaction? 
Each year the county randomly selects students and families from each school to complete a Climate Survey.  This survey asks for feedback concerning all areas of our school and county.  Once a month our school holds SAC and PTA meetings where all parents are invited to express their opinions and learn about up-coming events at our school. We also hold Family Nights monthly where parents are invited to take part in activities and learn new strategies to help their child at home. Before school starts we have an Orientation that allows parents and students to come to school to meet their new teacher.  A few weeks after school begins parents are invited back for Open House.  At these events parents learn about the academic expectations set for the year.

The SAC is kept well informed of what is happening within the school and community.  Written documentation is presented and available.

· The school system requires documented school accountability from all individual schools.

· The weekly “Connection” alerts parents, grandparents, community members and others so they know what is going on at the school. 

· Administrators and faculty participate in regularly scheduled SAC and PTA meetings, provide weekly written school-wide communications, and are visible at school-wide activities and events.  

2. What avenues are used to communicate information to stakeholders about the effectiveness of the school system and its schools, including the sharing of student performance results? 
At Chets Creek we communicate in a variety of ways.  Our Principal has a “Weekly Memo” that is sent home each Friday.  This memo is used to explain our rituals and routines of the school and informs parents about up-coming events.  Our school also has a website that allows the parents to learn about our teachers and staff; it gives them links to the District website, PTA website, individual teacher websites, and grade level websites.  We also have many teachers who have blogs that are updated each week to let the community see what is happening in our classrooms.  All teachers have newsletters that go home either weekly or bi-weekly to keep the parents up to date on what their child is learning and as well as any  up-coming events.

Periodically, during the year informational pamphlets concerning health issues go home with each student.  Parents are also notified in writing if their child is in danger of retention.  
On a positive note, teachers write weekly positive postcards to congratulate students on special achievement. 
      In conclusion, some of our community stakeholders have shared the following as recognized methods in which communication takes place: 

· 1st approach is requesting parents to join the PTA and/or SAC.  A lot of information regarding the school’s concerns are shared in these committees.  Other means of communication is conducted through:  Newsletters, marquee, student planner, student performance evaluations, etc.

· Several of the avenues used to communicate expectations include school board and individual school newsletters, SAC meetings, PTA meetings and internet websites

· Again, the weekly connection gives all of the information necessary to educate and inform stakeholders

· Newsletters sent home weekly by the Principal and by the classroom teacher, Web site, Signage on school property, Bulletin Boards presenting student work outside classrooms, display cases and other floor displays in the front lobby, sharing of student performance, strategies, methods and school improvement plan with School Advisory Committee and PTA, Grade Level Meetings with parents to present strategies being used in the classroom 

· Weekly school newsletter, classroom newsletters and/or websites, school website, school marquee, weekly test packets, student work displayed on class bulleting boards, midterm progress reports, report cards, standard snapshots pamphlet to assist parents with understanding the standards and how it is taught in their children’s classroom, regular updates at SAC and PTA meetings

Commitment to Continuous Improvement

STANDARD: The system establishes, implements, and monitors a continuous process of improvement that focuses on student performance.
Impact Statement:  A system is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the system with the expectations for student learning. Improvement efforts are sustained and the system and its schools demonstrate progress in improving student performance. New improvement efforts are informed by the results of earlier efforts through analysis of student performance, system effectiveness, and assessment of the improvement process.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school system.  The responses to the rubric should help the school system identify areas of strength and opportunities for improvement as well as guide and inform the school system’s responses to the focus questions.

	INDICATORS

In fulfillment of this standard, the system:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the system is pursuing (Vision); maintains a rich and current description of students, their performance, system effectiveness, and the community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform future improvement efforts (Results)
	
	
	
	X

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	
	X

	7.3
	Ensures that each school’s plan for continuous improvement is aligned with the system’s vision and expectations for student learning
	
	
	
	X

	7.4
	Ensures that each school’s plan for continuous improvement includes a focus on increasing learning for all students and closing gaps between current and expected student performance levels
	
	
	
	X

	7.5
	Provides research-based professional development for system and school personnel to help them achieve improvement goals
	
	
	
	X

	7.6
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	
	X

	7.7
	Evaluates and documents the effectiveness and impact of its continuous process of improvement  
	
	
	
	X

	7.8
	Allocates and protects time for planning and engaging in continuous improvement efforts system-wide
	
	
	
	X

	7.9
	Provides direction and assistance to its schools and operational units to support their continuous improvement efforts
	
	
	
	X


Definitions

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school system’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school system’s self-assessment on the indicators rubric.  Be thorough and concise in your answers, focusing on quality and depth over quantity.
4. Describe the process for continuous improvement used by the school system and its schools and the impact of this process on student learning and system effectiveness. 
The Chets Creek faculty and staff are continuously looking to improve our school by seeking knowledge, sharing best practices and conducting research to increase student performance. We meet weekly to discuss new strategies, student work, and analyze and critique our own teaching practices. We also look at the data we collect throughout the year to ensure that all our students are making the gains we expect and to revisit strategies to determine what works and what challenges we still face.
To foster personal professional growth and improvement, teachers at Chets Creek write Professional Development plans for themselves by looking at the previous year’s success and challenges.  In the plan, teachers outline the projected goals they have for themselves and their students and determine ways in which they are going to reach these goals. This improves student achievement by providing teachers and the administration (leadership team) an opportunity to reflect as well as set clear and specific goals for the students as well as an opportunity to reexamine strategies and goals throughout the year. Teachers then analyze and reflect upon whether or not they were able to meet those goals for themselves as well as with the students. 

5. What process is used to ensure that the improvement goals reflect student learning needs and are aligned with the vision and purpose of the school system and its schools? 
Student goals are set from the data collected at the beginning of the year. We compile data and compare that information across grade levels as well as compare it from year to year. Once we have compiled the data, we write class plans in which each child has goals set for them based on the vision and learning goals of our school. We reexamine student performance three times a year and make changes based on the gains attained by students. 

We then use a collaborative process to ensure that goals are met throughout our school. Our teachers meet and discuss goals and achievements with each other and the coaches. The coaches then report progress to the Distributive Leadership Team. New goals are explored each step of the way.
6. What process is used to ensure that system and school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 
As a school, we are continuously looking for professional development opportunities. Teachers are provided professional development at Chets Creek through several different venues in order to provide quality support and instruction to both new and veteran teachers. Our teachers co-teach as well as peer coach in the classrooms to encourage reflection on their own practices. They get an opportunity to observe each other, provide constructive feedback and collaborate together on what works best with their student needs. Teachers also participate in teacher meetings once a week. In these meetings, teachers collaborate and plan upcoming units of study, discuss student work, participate in collegial conversation, and receive ideas and support from each other as well as their coach.  Second, teachers receive individual coaching time. During this time, a coach works one on one with the teacher, in his or her classroom, modeling lessons or giving feedback to the teacher after he or she is finished teaching. Next, teachers participate in professional book studies to explore topics with colleagues and gain the latest insight in the teaching profession from teachers who are on top of their field. This includes a Book of the Month presentation from the principal. Teachers also participate in demonstration lessons taught by the model classroom teacher or coach for each grade level. This gives teachers the opportunity to watch the latest practices in action and take the ideas back to their classroom to implement. We have a variety of technical support offered through our media specialist and coaches to provide opportunities for students and teachers to use computers, smart boards, document cameras, projectors, computer response systems, and other means of technology. Finally, teachers participate in independent professional development by joining professional organizations such as the Florida Reading Council and Duval Teachers of Mathematics. They avidly read blogs, websites, and other electronic literature to stay on top of their field.
7. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 
Our school improvement plan is not only discussed at a leadership level. Each stakeholder at our school helps develop our improvement plan and adds responsibilities, giving each ownership to the plan. Once the success plan is developed, our leadership monitors achievement through data given at the beginning, middle, and end of the year. We have an annual State of the School meeting halfway through the year so that administration can communicate achievement and discuss goals to help struggling students. This also ensures the whole community of stakeholders will be accountable. 

Peer-to-Peer Practice Submission

Instructions

As part of this Standards Assessment Report, you are required to submit an online peer-to-peer practice to the AdvancED Resource Network.  Please go to www.advanc-ed.org/resourcenetwork, click on Submit a Practice, and follow the instructions provided.
Please attach the PDF of your peer-to-peer practice submission to this document for submission to the QAR Team Chair and State Office.

Background

A peer-to-peer practice is a description of interventions, strategies, programs, or activities that have been identified by a school/district to be effective.  It includes practices that support classroom teachers and/or schools/districts in their efforts to improve student learning.

Examples of practices that have been submitted include:  

· Classroom improvements

Sample practices submitted:  Atlas Mapping Skills, Buddy Reading Groups, Student Folders/Portfolios 

· School improvements
Sample practices submitted:  Collaborative planning, after-school tutoring, academy programs for freshmen and sophomores, etc.

· District/system improvements

Sample practices submitted:  6+1 Writing Traits, Implementing School Improvement; Career Development
The submission form asks for the following information:
· Name of the practice; contact information for the practice
· Description of the practice 

· Reason for the practice 

· Subject areas, grade levels, student groups, and adult groups –to which the practice applies

· Length of implementation of the practice

· Resources needed for implementation
· Research that supports the practice

· Conclusion 

As you identify a practice for submission, you may want to ask some basic questions.  Does the potential practice have:  1) a defined problem or specific reason why you implemented the practice; 2) a research base or a research-based premise; and 3) documented results?  If the answers to these questions are yes, you have a good practice to submit.

Submitting a practice allows the district to highlight a practice that it feels is indicative of the quality work occurring in the district.  The practice is included in the online AdvancED Resource Network where it can be accessed by other practitioners using the network.  
Conclusion

Focus Questions
Please respond to the following focus questions.  The questions reflect the school system’s overall analysis of their internal evaluation of the accreditation standards.

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?

Two key terms emerge as a focus for this school-collaboration and data driven instruction. Teachers and administration work collaboratively to accomplish the goals set for the school involving all stakeholders in the decision-making process for the school. The school uses an effective school improvement model that starts with the disaggregation of student data to determine student strengths and weaknesses, focusing instruction on targeted standards, assessing students on these standards regularly and monitoring student progress to maintain goals.

The schools emphasis on teachers’ professional development also emerges as major theme. Teachers work in teams across grade levels and are given ample opportunities to discuss, model and reflect upon their current classroom practices. They are also supported by the coaches who provide one on one coaching by modeling specific strategies in their classrooms. The coaches also lead in providing teachers with additional materials and instructional resources to enhance their instruction. Coaches also visit classrooms to instruct teachers on how to collect, analyze, and use data in their classrooms.  Coaches at Chets Creek spend a great amount of time modeling this process through demonstration lessons and also provide teachers constructive feedback based on the teachers own individual progress.

The Chets Creek faculty and staff continuously work to improve student performance by seeking knowledge, sharing best practices and conducting research to increase student performance. The teachers meet weekly to discuss new strategies, reflect upon student work, and analyze and critique their own teaching practices. Teacher morale is high, because teachers are viewed as experts in their areas.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school system’s greatest strengths?

Data-the school utilizes data as an effective tool that drives everything that is done in the school. It is used in aligning instruction and assessment as well as for monitoring student progress. It is used in looking for trends in student data. At Chets Creek student performance is transparent and open, school-based decisions are made using student data, and teachers prescribe instruction based on student needs. 
“Collaboration and concentration” are also areas of greatest strength for the school. They collaborate on a daily bases, reflect on their practices and are able to make immediate and  effective changes to all aspects of their teaching, whether it is a change in teaching  strategy or a  change in classroom setup.  
3. What would you consider to be your school system’s greatest challenges?
Chets Creek has many commendable accomplishments but we continuously strive to find ways to improve our school in whatever way we can. We believe that our school can utilize more resources to improve technology resources in our classrooms. We think that our school has many great things happening, but we often do not have the technological resources to collaborate with other schools around the district, state and nation.  Collaborating with other high performing schools to share ideas and best practices may yield even greater ideas and outcomes for our students. Therefore, our school community would benefit tremendously if we had more technological resources.
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
The process of “self-evaluation” and reflection always bring about a sense of admiration for what you have done but more importantly a better understanding of what really has helped you to get to where you are. It has definitely brought an acknowledgment of the process, procedures and academic rigor that we have used to improve student performance. Our strength lies in “looking at data” and making decisions based on the data on a regular basis. Collaboration, relationships and constant communication with teachers and parents in the decision-making process is another strength that we will continue to foster. The opportunity to look at our school holistically instills a sense of pride and accomplishment for our work. Our vision states that, we envision Chets Creek elementary as a standards-based community where internationally benchmarked performance standards are used to help learners understand the real life application of basic skills and concepts.  Learning leaders use diagnostic tools to assess every student’s academic strengths and weaknesses and then develop a course of instruction to meet the learner’s academic needs.  This diagnostic and prescriptive teaching philosophy has become the cornerstone of our success. And, until every child in our school is performing with high proficiency and a positive self image according to our vision, we understand and are aware that we have more work to do.
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

□  Operational

(Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

□  Operational

(Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

□  Operational

(Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

□  Operational

(Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

□  Operational

(  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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