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Ft. Caroline Middle School
Standards Assessment Report

Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  

The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.

The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.

Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 

Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 

 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.

Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	x
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	x
	

	1.3
	Identifies goals to advance the vision
	
	
	x
	

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	x
	

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	x
	

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

Ft Caroline Middle School defined its beliefs and mission by engaging in a comprehensive, collaborative process that involved teachers, administrators, support staff, parents, and students.  The school’s profile data is studied as well as pertinent educational research and studies of future trends.  Internet sites were reviewed to obtain relevant information concerning trends in mission statements and beliefs.  The information is analyzed and the beliefs and mission statement of FCMS are formed as a result of the analysis.

2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 

The school profile provides an overview of the school’s community, student performance statistics, student and community demographics, school characteristics, and stakeholders’ perception of the quality of education offered at the school.  The school updates student data from NWEA in the fall and winter.  We continue to update statistics utilizing data received from the annual FCAT testing.  The demographics of the school and community are communicated to all stakeholders annually in the school report. This data is utilized by administrators in the annual rollout of school as well as by the teachers in the planning of their lessons that involves a change in instruction.
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 

The vision and purpose of Fort Caroline Middle School is aligned with district core beliefs.  The vision and purpose of the school are reviewed annually and the School Improvement Plan reflects realignment with the vision and profile of Fort Caroline Middle School.  The leadership in the school guides the teachers in the use of data gathered by developing the School Improvement Plan (SIP) to scaffold the implementation of the school’s vision.  Performance results from all student data are distributed to all teachers and collaboration among all adults in the building is an established practice. Departments and grade-level teams meet to align content delivery and instructional practices with the school’s vision and the SIP.  Teachers concentrate on homeroom students to develop a data notebook using FCAT, MAP testing, progress reports, report cards, and NWEA testing data.  Homeroom teachers analyze the data and prescribe instruction based on their data analysis with others on their team so that instruction is differentiated across the content areas based on an in-depth data analysis and combined classroom observations.
4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 

The vision and purpose of Fort Caroline Middle School is aligned with district core beliefs.  The vision and purpose of the school are reviewed annually and the School Improvement Plan reflects realignment with the vision and profile of Fort Caroline Middle School.  The School Improvement Plan is updated as needed to align with the school profile.  

Evidence of Vision and Purpose


Vision and purpose statement


List of beliefs and core values  

Information system 

Surveys/Evaluation Instruments and Results


Annual and Long Range Goals 

Stakeholder Perception Data

Minutes of Stakeholder Groups

Curriculum Guides

Lesson Plans

School Profile

Newsletters containing information about vision and purpose

Minutes of stakeholders groups regarding analysis and use of data
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	x
	

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	x
	

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	x

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	x
	

	2.5
	Fosters a learning community
	
	
	x
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	x
	

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	x
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	x
	

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	x
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 

           The Administration and the Leadership Team composed of instructional coaches and teacher leaders, and the Shared Decision Making Committee help in establishing policies and procedures based on the district policies and procedures as well as the Student Code of Conduct. Policies and procedures are communicated for implementation through Faculty Meetings and a weekly newsletter from the administration to the faculty keeping the faculty up-to-date on implementation.
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 

            The yearly school climate survey of parents, students, and teachers is used to evaluate stakeholder perception of school effectiveness.  The FCAT, NWEA testing, and student grades are used to evaluate student performance.  The school leadership utilizes quarterly planning period meetings of the faculty to review policies.  Teachers concentrate on homeroom students to develop a data notebook using FCAT, MAP testing, progress reports, report cards, and NWEA testing data.  Homeroom teachers analyze the data and prescribe instruction based on their data analysis with others on their team so that instruction is differentiated across the content areas based on an in-depth data analysis and combined classroom observations.
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 

            The Shared Decision Making Committee, the School Leadership Team, the PTA and SAC Committee are the formal channels for including stakeholders in the decision-making process. The administration has an open-door policy for all stakeholders, including staff, to provide feedback and to be part of the decision-making process.

4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 

            Fort Caroline Middle School administration and staff are always seeking to ensure equity of learning opportunities and support for innovation.  Fort Caroline Middle School has just been funded to be an International Baccalaureate Middle Years school.  The IB middle years program will not be a school-within-a-school, but rather it is inclusive of the whole student body.  All students will receive the rigor and project-based instruction intrinsic in this program.  Also, Fort Caroline Middle School is an English Language Learners (ELL) center school. Each grade level has a team of ELL-endorsed teachers dedicated to ensuring equity for ELL students.  An ESE inclusion team is also provided for Exceptional Student Education (ESE) students at each grade-level.  A Read 180 program is in effect for level-one readers.  Reading electives are provided for those students who are level-two readers.  A Great Books program is in place for level three-four- five students to challenge them, too.  The Seventh Grade Dolphin Team is providing highly innovative programs in math and science through the use of computer simulations, i.e. KLASS, the Kennedy Launch Academy Simulation System.  Infusion of computer modeling and simulation is being planned for other content-area teams.
Evidence

Staff and student handbooks

Student achievement information system

Surveys/evaluation instruments on school effectiveness

Stakeholder perception data

Professional development program

Personnel evaluation system

Organizational chart

Calendar of stakeholder meetings

Agendas/Minutes of Stakeholder meetings regarding student performance and school effectiveness

Budget allocation documents
Program and Project Descriptions

Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	
	x

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	x
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	x
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	x
	

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	x
	

	3.6
	Allocates and protects instructional time to support student learning
	
	
	x
	

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	x
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	x
	

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	x
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	x
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 

Building on the foundation established in previous years, the faculty uses Southern Region Education Board:  SIP model to assess and align the district learning schedules with their instruction.  Teams, departments, and grade levels work with each other during planning periods and early release days to provide students with common assignments and assessments.  Teachers concentrate on homeroom students to develop a data notebook using FCAT, MAP testing, progress reports, report cards, and NWEA testing data.  Homeroom teachers analyze the data and prescribe instruction based on their data analysis with others on their team so that instruction is differentiated across the content areas based on an in-depth data analysis and combined classroom observations. 

2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 

            Fort Caroline Middle School is fortunate to have a School Instructional Coach and a Reading Coach to provide site-based professional development of research-based instructional strategies, innovations, and activities to enhance student achievement. The district provides the coaches with professional development to deepen their ability to be current and effective so that as they observe classroom instruction and analyze student data they can help teachers improve instructional practices to facilitate student achievement. For more in-depth professional development teachers can take Temporary Duty Elsewhere for district professional development provided through the Schultz Center.
3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 

            Administrators and coaches do systematic classroom observations of teachers as well as drop-in informal observations. Formal observations are conducted by team throughout the school year. Administrators use the Classroom Observation Instrument and coaches use a Quick Peek, a standards-based observation instrument. After the observations, the coaches and administrators debrief with the team and the principal debriefs with each teacher individually.  Drop-in classroom observations are also utilized.   School-based professional development is differentiated based on the data from the observations.
4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 

            Each classroom has a minimum of two computers.  Fort Caroline Middle School has three computer labs.  The first lab is for Business Education, an elective class, which prepares students to use technology effectively.  In this lab, students learn keyboarding skills, Microsoft Office utilization skills, and Internet information skills. The second lab is a Compass Odyssey Lab.  Teachers can sign up to use this lab for instruction using Compass Odyssey, or for classroom projects.  The third lab is not a district network lab.  It is a stand-alone network.  The 7th grade Dolphin Team math and science teachers created this lab so that they could integrate computational science projects into their curriculum.  The Media Center has 10 computers for student use.  The media specialist is continually active during the school year and assists classroom teachers in the instruction of students in the acquisition of effective research skills.  The media specialist also gives an orientation of media services during the first nine weeks of every school year.  
Evidence

Master schedule

Curriculum guides

Instructional guides, including curriculum

Mapping and scope and sequence charts

Instructions for alignment of lesson plans to learning expectations for students

Calendars for curriculum renewal and review

Agendas/Minutes of grade-level and department meetings

Agendas/Minutes of articulation and transition meetings between schools

Articulation and transition agreements with other agencies

Pilots and practices based on research

Program and project descriptions

Evaluation criteria for innovation

Stakeholder perception data

Comprehensive library materials collection

Circulation data for media materials

Policy for utilizing library

Instructional Technology Plan

Student achievement results from formative and summative assessments

School discipline plan

Documenting & Using Results
STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	x
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	x
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	x
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	x
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	x
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	x
	

	4.7
	Demonstrates verifiable growth in student performance
	
	
	x
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	
	x


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  

Teachers concentrate on their homeroom students to develop a data notebook using FCAT, progress reports, grades, and NWEA testing data.  Homeroom teachers analyze the data and prescribe instruction based on their data analysis and classroom observations and communicate to other members of the content area team.  Each team member contributes their in-depth data analysis with others on their team so that instruction is differentiated across the content areas based on the in-depth analysis and combined classroom observations.  During homeroom, which is held once a month, students develop a student data notebook to track their data using FCAT, progress reports, grades, and NWEA testing data.  As students receive new data they reflect on how they are doing and set realistic goals for improvement.
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 

Homeroom teachers meet with their homeroom students on one early release day a month to facilitate discussion of each student’s current data (grades, test scores, etc.) and to help students set academic as well as behavior goals.  Students track their own data so that they are able to have ownership for their data and academic improvement.  Teachers keep a separate data notebook for all of their homeroom students and become their homeroom students’ data mentor.  Teachers share their homeroom students’ data with other members of their team during team planning to find ways to differentiate instruction based on student data.  Student data notebooks and the teacher data notebook are available to parents and credentialed stakeholders and are used during parent conferences to help parents understand their child’s achievement and goals.
3. How are data used to understand and improve overall school effectiveness?
            Each year the instructional data and the School Climate Survey are analyzed to develop the School Improvement Plan. The School Leadership Team, academic departments, stakeholders, and school-site committees meet to attempt to resolve problems indicated by the data.  We then identify weaknesses on which to focus our resources and ingenuity.  
4. How are teachers trained to understand and use data in the classroom? 

            Site-based professional development is provided for all educators in the instruction and use of data.  On early release days, teams and departments meet to analyze student data, align instruction, and plan for differentiation of instruction based on student needs as indicated by the data.  A data guru team has been created to assist teachers with the mining of data.  With the International Baccalaureate (IB) grant in place, a resource position has been created for technology and data mining.


Evidence

Student Performance Information System


Comprehensive set of assessments


Student achievement data


Trend Data


Policy and procedure to monitor overall student performance

Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	
	x

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	x
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	x
	

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	x
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	x
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	x
	

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	x
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	x
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	x
	

	5.10
	Provides appropriate support for students with special needs
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
FCMS seeks to draw highly qualified teachers through the district recruitment fair and recommendations from human resources.  The school has a strong working relationship with the local universities.  Many of their students come to FCMS for their pre-intern and internships.  By providing a positive standards-based working environment, we attract applicants from this pool.  FCMS hires and supports second-career teachers as they acquire their alternative certification credentials.  A strong professional development coordinator, Instructional Coach, Reading Coach, and administrative team provide additional support to nurture new teachers and refresh teachers who need support in implementing a standards-based curriculum.  

            Professional development is based on data gathered through observations by the administration, the Instructional Coach, and the Reading Coach.  Teachers give input to what professional development they need and coaches plan accordingly.  Early release days are used for whole faculty professional development on analyzing data and prescribing instruction.  Planning periods, before and after school workshops/meetings are utilized for small group differentiated professional development based on need.  Professional development is individualized through observing; debriefing the observation and developing a coaching plan for individual teachers to enhance student instruction and differentiation of instruction. 

            Mentoring teachers work closely with the PDF, the School Instructional Coach, and the Reading Coach to identify areas of strengths and needs of the teachers they mentor.  Mentoring teachers meet with their advisees a minimum of once a week, but usually have daily informal meetings.  Beginning and low-performing teachers are assigned to teachers in their content area who have had outstanding performance evaluations and CET Training.  Planning periods are the same for grade-level academic teams and the team is a strong support to the new and low-performing teacher.  Release time is arranged for these teachers to observe in other classrooms, and Mentors are released to model in the advisee’s class.  The Classroom Observation Instrument and the Teacher Assessment System Instrument are used to evaluate at the beginning, middle, and end of the mentoring period. 

2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 

During the spring, when the new fall budget predictions are released, the principal meets with the administrative staff to determine what resources are needed based on student projections.  A meeting is then held with the Shared Decision Team to explain the budget and they are given scenarios based on predictions.  Based on these predictions and through the shared decision making process, decisions are made on programs which are sustained and programs to be eliminated.  This determines positions held and positions surplussed.

3. How does the leadership ensure a safe and orderly environment for students and staff? 

The leadership team has implemented a school-wide plan based on strategies of CHAMPS:  A Proactive and Positive Approach to Classroom Management which utilizes conversation, help, activity, movement, and participation and Foundations for Safe and Civil Schools.  To provide an orderly environment, the leadership has instituted a before-school plan for students to be housed in the gym and cafeteria as they arrive on campus.  The administration has implemented immediate consequences for noncompliant behaviors.  The administration has implemented the Pre-Graduation Initiative program to remove overage at-risk students from the mainstream population for special interventions to move them toward the appropriate grade level.  Repeat In-School Character Education, formerly In-School Suspension, offenders are referred to Guidance for a parent meeting and interventions.  The following data is utilized to determine effectiveness of implementations:  Pre-Graduation Initiative data, Student Intervention data, Data collection of referrals, and the Florida Schools Indicator Report.

4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 

            Fort Caroline Middle School has two certified guidance counselors and the students have been assigned a counselor based on the first letter of their last name (Mr. Mezzano A-L; Mrs. Norman M-Z).  A referral for guidance services has been provided to teachers.  Fort Caroline Middle School is a Full-Service School (therapy and family assistance) and in partnership with Achievers for Life (mentoring and family support).  These agencies have made presentations to the faculty and set up information booths at our open house.  The Fort Caroline guidance office coordinates referrals to both of these agencies and other community agencies as needed.  Fort Caroline’s guidance counselors serve on the following school based committees/teams:  TARGET (Identifying special needs students); 504 Accommodation Plan; LEP (for English Language Learners); FCAT and NWEA Testing; Grade and Course Recovery.  The counselors have an active schedule of classroom guidance lessons, and coordinate transition activities between the feeder elementary schools and Fort Caroline as well as Fort Caroline to the high schools. 
Evidence

Documentation of teacher credentials, including certification, licensure, highly qualified status, or baccalaureate degree in area of assignment

Master schedule

Handbook description of staff induction and professional development expectations

Professional development plan and opportunities

Data regarding teacher retention and recruitment

Data regarding other staff retention and recruitment

Written process describing how facilities are regularly inspected and maintained and data demonstrating the quality of these processes

Data or reports of student disciplinary violations

Evaluation system for new and continuing staff

Annual Budget

Stakeholder perceptions

Crisis Management Plan

Building evacuation plan

Career planning programs

Advisory programs for students

Student referral process

Inclusion policy for students with special needs

Violations or citations from state agencies
Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	x
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	x
	

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	x
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	x
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
The school’s leadership communicates through the school website and also utilizes a quarterly newsletter and a school climate survey.  Individual teaching teams keep parent contact logs, e-mail logs, and phone logs to document interaction with parents.  Both PTSA and SAC committees are in place at the school.
2. How does the school’s leadership foster a learning community? 
Building on the foundation from previous years, the faculty utilizes SREB: School Improvement Plan model to assess and align the district Learning Schedules with their instruction so that teams, departments and grade levels work with each other to provide students with common assignments and assessments.  Homerooms provide a learning community within a team so that students have a mentor teacher on each team.  Each team and department also forms smaller learning communities that are able to enhance the larger learning community.  As we meet with parents and parent groups we spend time on a “teaching moment,” skills and strategies we use and offer to parents to use with their children.
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 

The school utilizes the Parent-Teacher-Student Association, open houses, newsletters, the website, and parent conferences.  Within the school improvement plan, an objective has been form to increase communication with parents through a quarterly newsletter including standards-aligned student work for awareness of excellence in student work and information about safety nets available to their children.  The school informs parents/guardians of the results of state assessments and school targets.  Student goals and data are mailed to the parents.  The school communicates with parents/guardians about services that support learning that are available to their children.  The students are given their progress reports in the middle of each quarter.  Also, parents are contacted by teams for both positive reinforcement and challenge areas.  Parent conferences are held in the school each morning.  Parent Nights are also held periodically.
Evidence

Stakeholder group surveys

Stakeholder perceptions

Agendas/Minutes of Stakeholder meetings

Stakeholder membership on decision-making committees

Stakeholder participation in co-teaching

Opportunities for special programs

Schedules of parent conferences

Student progress reports

Reports to the community about the school and its students

Presentations to the stakeholder groups

Media reports on the school

Course selection and student planning guides

Student orientation programs

Communication plan

Automated phone messages

Access to online reporting of student achievement results
Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	x
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	x
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	x
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	x
	

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	x
	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

As we review FCAT and NWEA, the administration, school leadership team and stakeholders determine what improvements are needed at Fort Caroline Middle School. The results of the meetings are goals and steps incorporated into the School Improvement Plan for each academic year.  
2. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school?  

            Each year current FCAT data is analyzed to determine instructional strengths and weaknesses for inclusion in the School Improvement Plan.  The district determines goals based on current data for Fort Caroline Middle School and SIP goals and steps are developed to meet the needs of district and site-based analysis of data, as well as the alignment of the school vision.  The school also studies the data generated concerning No Child Left Behind subgroups and plans accordingly.

3. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

            Professional development is based on data and observations by the administration, the Instructional Coach, and the Reading Coach.  Teachers give input to what professional development they need and coaches plan accordingly.  Early release days are used for whole faculty professional development on analyzing data and prescribing instruction.  Voluntary planning periods are utilized for small group differentiated professional development based on need.  All teachers are encouraged to attend district professional development training opportunities.
4. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 

The leadership utilizes the continuous improvement model.  As observations and quick peeks are completed, data is collected and presented to the faculty, PTA, and SAC every quarter.  If strategies we have implemented do not provide sufficient data, we determine by the end of the year to modify or eliminate specific strategies.

Evidence

Description of school improvement process

School profile information

A school improvement plan that focuses on increased student achievement

A plan that includes components that provide specific goals, a set of appropriate assessments, a set of interventions expected to cause student growth to occur, and a plan for ensuring that the staff have the skills to implement the plan

Student performance and achievement data

Agendas/Minutes of meetings regarding school improvement activities and results

Professional development plans

Evaluation data on impact of interventions

Communications to stakeholders regarding school improvement activities and results  
Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?

As we review our responses, it becomes evident that the majority of participants believe that the school is functioning on the operational level.  Our focus continues to be increasing student achievement by alleviating the achievement gap and becoming an “A” school.  Data indicates significantly lower scores among all subgroups as compared to the white population in the area of reading in the 6th grade population.  As the students moved to 7th grade, their reading scores increased and all subgroups except Hispanic students narrowed the gap in achievement.  Following these students to 8th grade, all students made decreases in achievement with an increased gap in achievement between the white subgroup and all other subgroups.  Mathematics data indicated that students were making gradual gains in achievement for the total population.  The use of data and student interventions is a theme across all areas of study.  A major trend at Fort Caroline Middle School is the growing need for continued collaboration among all stakeholders in order to fulfill the vision and commitment to prepare our students for high school and the workplace.  A trend that concerns all participants is stakeholder participation and communication.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?

The general consensus of all participants is that Fort Caroline’s greatest strength is the commitment of the faculty to become highly functional and to eliminate the achievement gap by becoming an “A” school.  A second strength is our ability to provide evidence of systems in place through the use of data.  Fort Caroline continues to provide highly qualified teachers who utilize continuous documentation and interventions to facilitate the improvement of student learning.  Fort Caroline has shown a commitment to stakeholders through continued efforts to inform and receive input through the school website, newsletters, parent nights, and communications directly to stakeholders.
3. What would you consider to be your school’s greatest challenges?

Fort Caroline has several major challenges to face.  The most important challenge we face is our school grade of “C”.  After reviewing the data, the committee concluded that reading is an area of major concern.  All participants are committed to improving the performance of our students.  It is also a challenge to improve the performance of our No Child Left Behind subgroups.  Even though the school is committed to our stakeholders, we have difficulty communicating this commitment to them.  Along with this communication difficulty, we need to enlist the support of increased numbers of stakeholders.  We anticipate additional stakeholder involvement as we increase the student database with the addition of the International Baccalaureate program.  The unification of faculty and staff behind student issues is always a challenge.  This leads to difficulties in protecting instructional time, school safety, and discipline procedures.
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?

The first enhancement of Fort Caroline’s effort to become highly functional is the utilization of this self-assessment as a working document.  The faculty and staff need to implement improvements that align most school functions with expectations for student learning.  Communication must be improved among all stakeholders.  Teachers must communicate with other teachers, parents, and all stakeholders.  A teacher phone log should be implemented for parent communications and teachers need to communicate more positive experiences with the parents and other stakeholders.  A deeper implementation of CHAMPS needs to be planned to assist new personnel and update skills for veteran teachers.  All stakeholders need to attend meetings and functions of the school, including faculty and staff.  Syllabi should be available every nine weeks to enable effective planning of stakeholders.  Teacher delivery and student progress needs to be more closely monitored using a revised monitoring system that aligns with the learning schedules and the School Improvement Plan.  Since intensive reading is established, an area of major concern  is a need for training in the area of teaching reading in the content areas.  
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

(Operational

□Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

(Operational

□ Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

(Operational

□ Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

(Operational

□ Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

(Operational

□ Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

(Operational

□ Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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