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Matthew Gilbert
   Standards Assessment Report

Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.

Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 

Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.

Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	X
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	X
	

	1.3
	Identifies goals to advance the vision
	
	
	
	X

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	
	X

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	
	X

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

Our school’s vision is annually addressed and evaluated in the School Improvement Plan by the Leadership Team, faculty and staff representatives, School Advisory Council (SAC) and Parent Teacher Student Association (PTSA). 
Our vision is conveyed to all stakeholders through our quarterly newsletter, school website, and displays throughout the building. In addition, members of our administrative team, faculty, staff, PTSA, and School Advisory Council, as well as our business and community partners, serve as key ambassadors for our school. 
Evidence

· School newsletter, school website, classroom displays

· PTSA, SAC

2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 

Demographic and statistical information on student performance from the state education department and the district information system are available through the Genesis and AIDE Data systems. This information is available on our school website and in the School Improvement Plan, and is distributed to our faculty and other key stakeholders.
Benchmark, formative, and periodic mini assessments are conducted and used as evidence to identify students’ strengths and weaknesses. Teachers use this data to develop instructional goals and strategies and to monitor student progress. They house student information in easily accessible binders and computer database. School-wide results are displayed in the teachers’ training room (Rm. #416). Teacher conducted biweekly Curriculum Connections meetings are held to discuss student work and to plan for further instruction. 
Evidence

· Teacher data notebooks, school-wide database (share drive), data boards in teachers’ training room
· Teacher lesson plans
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 

At Matthew Gilbert, we use the Continuous Improvement Model (CIM) to drive student achievement, for all subgroups, to the levels necessary to fulfill our school’s vision. Annual instructional focus and school assessment calendars are developed to guide the teaching and learning process.  Grade-level teams meet twice a week to discuss assessment results and adjust instruction to meet student/school instructional needs. Current best practices and research-based programs and strategies are also presented and discussed.
Frequent focus walks conducted by the school’s leadership team (administrators and coaches) allow for continuous monitoring of classroom instruction. The information is submitted to the principal who keeps the records and follow-up meetings are held to review findings with teachers.  This method allows a teacher the opportunity to reflect on positive aspects and how to improve in areas that were identified as less effective.  
The expectations for school performance are clearly displayed on placards posted and hanging throughout the building and in each classroom. 
Evidence

· Instructional focus calendars, teacher data and lesson plan notebooks, focus walk results, hallways signs
4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness?
As a middle school, our goal is to prepare students for the rigors of the high school curriculum and beyond.  In order to remain current in our purpose and vision, student performance data is consistently analyzed and used to drive instruction. Reciprocal communication with feeder schools ensures understanding of high school curriculum and student expectations. Other data such as student promotion rate, grade point averages, and disciplinary reports are used to evaluate school effectiveness. This information can be found in the school’s annual report.
Evidence

· Instructional focus calendar, vertical articulation plan for feeder schools, School Improvement Plan, school annual report

Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	
	X

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	X

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	
	X

	2.5
	Fosters a learning community
	
	
	X
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	X
	

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	X
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	
	X

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	X
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 

Stakeholders have the opportunity for input into the development and implementation of policies and procedures established by the school’s leadership through Climate Surveys, Shared Decision Making (SDM), School Advisory Council (SAC), Parent Teacher Student Association (PTSA) and faculty and staff committees, such as CHAMPS/Foundations.

Correspondence, such as the student handbook and Code of Student Conduct, distributed at the opening of school, communicates the school policies and procedures established for the school year.  These guidelines are continuously communicated to faculty and staff through meetings and memorandums, to parents through newsletters, bulletins and one-on-one conferences, and to students via classroom teachers and support staff. 

Our school’s principal and administrators provide leadership in the implementation of school policies and procedures.
Evidence

· Faculty Handbook, Code of Student Conduct, School Website, Emergency Procedure Plans 

· Minutes from organization meetings (SAC, SDM, PTSA), membership logs/records
· Postage paid for school newsletters; student files; conference logs; phone logs

· Various meetings - early release days; planning days; professional development and grade-level meetings; individual conferences

2. What process does the school’s leadership use to evaluate school effectiveness and student performance?
Student performance is evaluated through data that is consistently analyzed and used to drive instruction. This data includes subject-area benchmark and formative results; Read 180 and Fast ForWord data; and results from teacher made assessments. Other data such as student promotion rate, grade point averages, climate survey results and disciplinary reports are used to evaluate school effectiveness. 


Evidence

· Climate survey results; benchmark and formative assessment results; effective teaching models (via teachers); SnapGrades On-line Grading System.

3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 

Participation in the Leadership Team, Shared Decision-Making team, School Advisory Council, CHAMPS/Foundations Committee, and PTSA are several ways that stakeholders can lead and contribute to the decision-making process. Teachers and staff participate in Professional Learning Communities and Interdisciplinary Teams to help improve the educational environment. Extracurricular activities provide leadership opportunities for teachers and students through athletics, clubs, and activity sponsorship and participation. 
Evidence

· Minutes from meetings; surveys; attendance; team captains in sports and club offices (National Junior Honor Society, Club SuperSTAR, etc.)
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 

Teacher lesson plans and data notebooks reflect the planning and implementation of differentiated instruction based on assessment data, IEP’s, and 504 plans.  
All students are enrolled in Compass/Learning Odyssey and FCAT Explorer and have opportunities throughout the day to access these programs for additional instruction and practice.  
Regularly scheduled benchmarks, formative and mini-assessments provide on-going data collection that drives daily remediation and differentiated instruction.  Flexible scheduling ensures that students’ individual needs are met. 

Extended learning opportunities like Saturday School, Team Up and Supplemental Education Services provide opportunities to ensure students are successful.  Intensive Reading and Intensive Math are provided for students not performing at a proficient level. In addition, all students will be exposed at least one nine-week period to the FastForWord computer program. Finally, students are allowed to express their creativity and explore interests in elective classes which include: physical education, art, music, computer technology, and broadcast production.  

Evidence
· Teacher lesson plan and data notebooks; master schedules and student schedules;  SnapGrades on-line grading system; attendance sheets from Saturday School, Team Up and SES tutoring; portfolios of students’ art work

Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	
	X

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	X
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	
	X

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	
	X

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	
	X

	3.6
	Allocates and protects instructional time to support student learning
	
	
	
	X

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	X
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	
	X


	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	X
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	X
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 

Professional development activities for our various disciplines and professional learning communities allow faculty members to participate in vertical articulation sessions.  Our school operates on a March-to-March instructional calendar which affords students exposure to the upcoming year’s academic expectations prior to summer break. 
Evidence

· Subject-area instructional focus calendar; vertical articulation plan communicated to feeder schools

2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
The leadership team closely observes the implementation of research-based instructional practices set forth by district and school-based initiatives.  Student achievement is monitored through generated reports and classroom visitations.  Student data is continuously reviewed at grade-level meetings for feedback and to monitor student progress. Instructional strategies are modified to meet student need. Modifications may include re-teaching, small group differentiated instruction, gender grouping, team teaching, and after-school tutoring.
Evidence

· Classroom observation reports; teacher lesson plans; student data; student work
3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 
Teachers are afforded various professional development opportunities through curriculum trainings provided by the district and school-level trainings presented by academic coaches and teacher leaders. Interdisciplinary team meetings are conducted to discuss curriculum mapping issues and/or design.   Formal and informal observations are given in various formats to monitor instructional effectiveness.  Plans, which may include coaching and mentor assistance, are immediately implemented to ramp up teachers demonstrating weaknesses in effectively implementing the curriculum.
Evidence

· School-based professional development schedule; teacher record of trainings attended; classroom observation reports; teacher professional development plans

4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 
Matthew Gilbert provides all students with remediation, acceleration, and enrichment opportunities through instructional technology programs such as Read 180, Fast ForWord, and CompassLearning Odyssey. Other technological programs such as FCAT Explorer have been incorporated as an instructional tool for student enrichment.  Our media services department supports the instructional process by providing access to resources for teachers and students to conduct/complete research projects and literacy activities. 
Evidence

· Read 180, Fast ForWord, and CompassLearning Odyssey data and usage reports; media center classroom visitation schedule; teacher lesson plans; student grade-recovery plans
Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	
	X

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	
	X

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	
	X

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	
	X

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	X
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	
	X

	4.7
	Demonstrates verifiable growth in student performance
	
	
	
	X

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  
Student performance data is continuously collected through benchmark, formative, and mini-assessments. When analyzing this data, the leadership team and teachers look for noticeable trends. In the final analysis they look past the “what” students answered, but look to determine the “why” students answered in a certain way. 

Evidence

· Teacher data notebooks; school-wide results displayed in the teachers’ training room (Rm. #416); minutes/reports from leadership team and grade-level team meetings
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 
Teachers meet twice a week for grade-level professional development meetings in which data is shared and discussed collaboratively. Teachers keep the results from formal and  informal classroom assessments in data notebooks that can easily be accessed by the leadership team. The results from formal assessments are also kept in data notebooks in the teachers’ training room and is posted by individual teachers and subject areas for easy viewing.

Progress reports generated every three weeks and the SnapGrades on-line grading system allows for timely communication of assessment results to both students and parents. In addition, teachers conference individually with students to inform them of their progress and areas of need. 
Evidence
· Teacher data notebooks; school-wide results displayed in the teachers’ training room (Rm. #416); minutes/reports from leadership team and grade-level team meetings

· SnapGrades on-line grading system; progress reports
3. How are data used to understand and improve overall school effectiveness?
Data are analyzed in order to plan individual instruction, remediation and enrichment activities, and to determine class schedules. Trends in data help to drive instruction and meet individual learner needs. Evidence of this is exemplified within the classroom through the utilization of re-teaching and regrouping, team-teaching, student-teacher conferencing, and peer tutoring. Other data-driven student interventions include district initiated programs such as Read 180 and Fast ForWord. Our overall school effectiveness is determined by the academic growth in individual subgroups.
Evidence

· Teacher lesson plans; student-teacher conference reports; class schedules; formal and informal assessment results

4. How are teachers trained to understand and use data in the classroom? 
Professional consultants for programs currently in use at our school conduct training sessions on the district level and come on-site to train teachers in the proper usage and understanding of data reports. In addition, the academic coaches also provide in-house training sessions in understanding/usage of data during professional meetings held weekly and on Early Release Days. Cross-discipline and grade-level collaboration among teachers aide further understanding of student data and how to use this data to guide instruction.
Evidence

· School-based professional development schedule; teacher professional learning community reports
Resource & Support Systems
STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	
	X

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	
	X

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	
	X

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	
	X

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	
	X

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	
	X

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	X
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	X
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	X
	

	5.10
	Provides appropriate support for students with special needs
	
	
	X
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
Recruiting new teachers is handled at the district level by Human Resources. The induction and placement process involves the initial screening by human resources staff.  Candidates are referred to the principals of various schools where vacancies exist.
Administrators attend the Job Fair to interview and recruit prospective teachers. Colleges and universities communicate with the principal to place interns and new teachers in our school based on need.
Training for new teachers is provided through the Teacher Induction Program at our school by the Professional Development Facilitator and district personnel, as well as instructional coaches.  Mentors, matched by subject area, are also provided for new teachers. Training workshops are available at the school level and at the Schultz Center. Professional Learning Communities allow teachers to receive instruction from and collaboration with peers.  Formal and informal observations with immediate feedback support the process of the Continuous Improvement Model.  
Evidence

· Teacher candidate referrals from district office; teacher fair and school-based interview results; new teacher portfolios; classroom observation results
2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 
The school budget is based on the weighted FTE count and supplements.  The principal is responsible for assuring there are sufficient funds to cover the average salaries and employee benefits for the personnel allocated.
Shared Decision Making committee, the School Advisory Council, and faculty are included in all phases of budget preparation process. This ensures that all educational programs are represented. The school budget is aligned with the School Improvement Plan and approved by the School Advisory Council. 
Evidence

· School budget reports; agendas from SAC, SDM and faculty meetings; School Improvement Plan

3. How does the leadership ensure a safe and orderly environment for students and staff? 

The Foundations Committee, a subcommittee of the Safe and Civil Schools Project, meets regularly to review and plan for the supervision of all common traffic areas in the school, including the halls, cafeteria, and outside areas before and after school.  Members of this committee attend regular training throughout the school year at the Schultz Center and then communicate this information to the full committee.  Surveys are conducted each year to identify the areas of concern and revisions are made to the plan as necessary.
The administration and staff have a Crisis Management Plan in place.  All components of the plan are together in the “black box” kept in the front office.  This plan is tailored to fit our unique school situation.  We also follow the district emergency plans and all staff have been provided with emergency procedure booklets and cards outlining those procedures.  Evacuation routes from each room are posted and drills practicing these routes are rehearsed on a regular basis.  A video monitoring system will provide real-time surveillance inside and outside the school building and will be fully operational by August 2008.
We have three full-time security personnel to assist with monitoring student transitions, common areas, and the facility.  The School Resource Officer (SRO) and security, work closely with the assistant principals and other staff to monitor students outside before and after school, in the cafeteria, and while moving through the building.  They provide assistance to teachers who have unruly students, assist with investigations when needed, and perform regular and random searches to help ensure that prohibited items are not brought to school.  They are also involved with the Foundations Committee in planning for supervision of students in all areas.
Evidence

· Foundations Committee school plan; School Climate Survey results; weekly security reports;
· Student disciplinary action reports; SRO reports
4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 

Referrals to the guidance office are recorded in guidance counselor logs and may be initiated by parents, students and/or school staff.  The guidance office maintains an open door policy that allows all stakeholders access to guidance services as needed.  More urgent needs of students  are addressed through consultation, counseling, crisis intervention or referral to Full-Service Schools.
The Standards-Based Promotion and Pre-GI programs focus on students who are now experiencing or have experienced difficulty with academic success.  Faculty and/or parents of students demonstrating academic and/or behavior deficits can refer students to the guidance office for a program assessment.  Students found eligible are placed into appropriate programs, i.e.,  Exceptional Student Education (ESE), English for Speakers of Other Languages (ESOL), or the 504 Plan Program.  Students are monitored and reevaluated on an annual basis.
Evidence
· Guidance Counselor logs; student referrals to outside service providers

· Standards-based promotion and Pre-GI student data and contract reviews; student IEPs; student 504 plans

Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

Functional
In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly 

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	X
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	
	X

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	X
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	
	X

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	
	X


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consist
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
The results of the school climate survey given to teachers, randomly selected parents and students are examined thoroughly. Points of concern are identified and then forwarded to the appropriate governing body for investigation and development of a plan for improvement.

The principal, grade-level administrators, and guidance personnel are available to address stakeholder concerns in a timely manner. All school personnel are available to address student concerns.
Evidence

· School climate survey results; School Improvement Plan; principal, grade-level administrators and guidance counselor logs/reports; parent conference reports; SAC and PTSA meeting reports
2. How does the school’s leadership foster a learning community? 

The school’s leadership integrates the observations of outside consultants (i.e. DeSensi) into the school instructional plan. Continuous classroom walk-throughs and observations are used to monitor the effective implementation of these plans. Participation in programs such as Communities In Schools, Supplemental Educational Services, Junior Achievement, and HOSTS, brings business and community partners into our school to further enhance school-wide learning. Guest speakers are invited to share their expertise with students. Unique instructional interventions such as Success Days and JumpStart foster intrinsic motivation in students by allowing them other venues for academic success. 
Evidence

· Classroom observation/feedback reports; school volunteer/mentor logs; student achievement results from Success Days/Jump Start
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 

The school’s annual report, quarterly newsletters, bulletins, PTSA and SAC meetings, our open-door policy, the school marquee, and the county website are just a few of the ways used to communicate information to stakeholders.  Our web-based grading system (SnapGrades) is easily accessible to students and their parents as the most up-to-date means of communicating student progress. 
Evidence

· Sign-in sheets from school events (i.e. Student Orientation, Open House, parent nights)
· School newsletters, event flyers
· SnapGrades on-line grading system (student progress), progress reports, teacher-parent conference and phone logs

Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	
	X

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	X
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	
	X

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	
	X

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	
	X

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	
	X


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.
Focus Questions:

1. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

Assessment, analysis, instruction, and reassessment is the process we use for continuous improvement. This process allows for differentiation of instruction to meet individual student needs, which in turn shows a positive increase in student achievement. Compass/Learning Odyssey, Read 180, Fast ForWord, and Destination Success provide students with self-monitoring experiences that drive their individual success. The combination of the above help to gauge school effectiveness.
Evidence

· Teacher lesson plans; on-line data from Compass/Learning Odyssey, Read 180, Fast ForWord, and Destination Success

· Data from FCAT; district benchmarks and formative assessments; school-based benchmarks, scrimmages, and mini-assessments

2. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school?

As a result of data analysis and student grade-level expectations per subject area, strategies are developed to ensure that the goals outlined in the School Improvement Plan are reflective of student needs. The school improvement plan is reviewed annually by the school leadership team, faculty, and School Advisory Council to ensure that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning.  
Evidence

· School Improvement Plan; leadership team, SAC, and faculty SIP committee reports
3. What is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals?

In-service trainings, weekly curriculum meetings, district-offered trainings, and professional learning communities are methods in which teachers are provided professional development.  Individual Professional Development Plans, completed at the beginning of each school year, help teachers plan future professional development relative to their content area.  
Evidence

· School-based professional development schedule, dissemination of information regarding Schultz Center trainings, TDE granted for trainings
4. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders?

Our School Improvement Plan is implemented through the collaborative efforts of all stakeholders. The SIP is reviewed and is electronically accessible to stakeholders. 

The strategies to achieve the goals of the SIP are monitored through data analysis, classroom observations, focus walks, and student input. Progress is recognized through teamwork, consistency and reflection.  
Communication to stakeholders include progress reports, scholarship warnings, report cards, newsletters, conferences, letters home to parents, and the school website.
Evidence
· Classroom observations and focus walk results

· Data from formal and informal assessments

· Progress reports, SnapGrades on-line grading system, letters to parents, scholarship warnings, and report cards

 Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?
The areas of focus that cut across the seven standards are the accountability of teachers in implementing curriculum that ensures student achievement, the involvement of all stakeholders in student success, and the collective positive reverence for overall student achievement by nurturing and enriching their unique talents.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?
Our school’s greatest strengths are meeting individual student needs and our efforts to involve all stakeholders in our school’s success.
3. What would you consider to be your school’s greatest challenges?
Although we receive support from stakeholders, more positive parental support is needed. We are also challenged with the lack of student motivation and disruptive behaviors. 
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts? 
We will continue to meet the individual needs of our students to ensure their success by revisiting our School Improvement Plan and updating as needed; we will research more creative methods to increase parental involvement.
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

□  Operational

X  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

□  Operational

X  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

□  Operational

X  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

□Operational

X  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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