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Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.
Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 
Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.
Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	
	X

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	
	X

	1.3
	Identifies goals to advance the vision
	
	
	
	X

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	
	X

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	
	X

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?  
“Thomas Jefferson Elementary is a learning community committed to closing the achievement gap, celebrating diversity, and providing technological experiences to prepare our students to compete in a global society.”
We have shared with our stakeholders through parent/faculty newsletters and various meetings (SAC, PTA, faculty, and leadership) that we are seeking AYP (adequate yearly progress) according to No Child Left Behind guidelines. Historically, our school has missed the mark because of low achievement in African American students’ math scores and exceptional students’ reading and math scores.  Using the previously mentioned forms of communication, we have notified our stakeholders that we are using more intensive differentiated instruction. We have informed parents by letter of our goal for students to know their independent reading levels and to self-select appropriate books from the media center. We have held parent meetings to present and demonstrate FCAT Simulation software for their use at home, and parents have responded by signing that their children are completing the practice assignments. Thomas Jefferson is currently receiving support from parents and business partners in forms of incentives and volunteer hours to help accomplish our goals.
2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 
The assistant principal and PTA have established a timeline of Thomas Jefferson’s history in the guidance suite.  We expanded our archives with our 80th Anniversary Celebration. We keep a data notebook that includes student results on such assessments as DRA, DIBELS, Benchmark exams, and last year’s FCAT. We use the AIDE data to see specific strands, or skills that need to be strengthened in each student. The teachers have written narratives about their students’ progress, and we keep those in our notebook as well. The grade levels are keeping data boards that show student growth at various intervals.  The monthly newsletter is used to inform parents of important school events and our progress in certain areas.     
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process?  
The leadership keeps our vision, purpose, and goals at the forefront by reviewing them at School Advisory Council meetings, Leadership Team meetings, Shared Decision-making meetings, and faculty meetings.  Our leadership meeting agendas show the connection between the discussion items and standards implementation goals. 
4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness?
With the rewriting of the district’s core beliefs, we decided to rewrite the vision and mission of our school. Based on our achievement history, we chose to include a focus on the achievement gap among ethnic groups. We also included the need to prepare our students to compete in a global economy. This involves more intense exposure to technological experiences. The writing was a collaborative effort between the leadership team and the School Advisory Council. The new vision and mission were presented to the faculty for consensus.
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.
Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	
	X

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	X

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	
	X

	2.5
	Fosters a learning community
	
	
	
	X

	2.6
	Provides teachers and students opportunities to lead
	
	
	
	X

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	
	X

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	
	X


	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	
	X

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 
Policies are established largely through shared decision-making.  There is a definite culture at Thomas Jefferson Elementary that has developed during its eighty years of existence. It is expected that faculty and staff be treated with dignity and respect at all times.  It is expected that there be a clear distinction between the role of an adult and the role of a child.  It is expected that the school consider safety first in the planning of any activity or the implementation of any policy.  When these standards are upheld, there is little resistance to change in policy.  Changes are most often proposed by faculty and staff who are assigned specific duties. Paraprofessionals, for example, are assigned cafeteria duty. Their frustration with noise, poor table manners, and sometimes defiance incites them to ask for changes in cafeteria policy and procedures.  Because the cafeteria is their domain, their voices are respected when they propose changes such as behavior incentives to improve the lunchtime experience. Parents sometimes propose changes in policy when they feel that their children’s safety is compromised. This usually occurs in high traffic areas such as the carport and the bus loading zone.  We listen to all stakeholders’ voices when their focus is safety and order at Thomas Jefferson. The Shared Decision-making Committee, the School Advisory Council, and the PTA are consulted before major policy changes occur.  Policy changes are announced in student agendas, parent newsletters, and notices that are sent home as needed.
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 
The most emphasized measure of teacher performance is the Florida Comprehensive Assessment Test (FCAT). When these test results are reviewed by the leadership team, we can often see achievement patterns from teacher to teacher. Using the AIDE data, we can determine which teachers had the greatest proficiency among their students.  We also look at the students’ gains and losses to compare their performance to the previous year.  Within the reports we can find out which teachers are more skilled at teaching certain standards, such as main idea, comparisons, and reference and research.  Teachers whose students have a high level of mastery are asked to share their effective strategies with the faculty.  The same is true for teachers in primary grades whose students do not take the FCAT.  They administer diagnostic exams (DRA and DIBELS) at regular intervals and are expected to see growth from one administration to the next.  Those who see the most growth in their students are asked to share their practices with the faculty.      
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 
Our stakeholders are welcome to provide leadership in their areas of strength.  Our Shared Decision-making Committee includes representatives from staff as well as faculty.  Faculty and staff have an equal opportunity to share concerns and propose ideas.  We have benefited from the talents the paraprofessionals have to offer.  The paraprofessionals have taken charge of scheduling their time in classrooms and have presented the Book of the Month at faculty meetings, just as teachers do. Paraprofessionals and office assistants are part of the implementation of Foundations, and they explore ways to make the school safer and more orderly. 

Custodians have provided leadership in the school as well by helping in the planning of Play Days, assisting with registration, answering phones when needed, and contributing to the overall climate in the school.  Suggestions made by custodians are taken to Shared Decision-making meetings as well.  
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 
One significant move toward equity this year is the inclusion of students with disabilities in the general education classroom.  For the first time, our students in exceptional education are being exposed to a curriculum that prepares them to take the FCAT.  Their Individual Education Plans are still followed, but in a more rigorous setting. Students in general education are learning to respect the differences and challenges of students with disabilities. 
Concerning innovation, we have made sure that all of our students (general education and ESE) have access to technology.  Students go to the Media Center weekly and use the computer lab as part of their instruction.  Students in grades 3-5 have been issued usernames and passwords so that they can access the FCAT Explorer website at school and at home.  We have given each student an FCAT Simulation disc to take home and load on their computers.  This program gives valuable feedback about student performance, such as which skills are being mastered, the percentage of correct problems, and how long it takes the student to complete the test. Students who have no access to computers outside of school are accommodated so that they can work on the simulations in the classroom.
Differentiated instruction is in place so that students can advance at an appropriate rate.  Students are often arranged in groups according to their mastery of particular skills.  The groups change as students make progress.  For example, a student who is assigned to a group due to a weakness in “number sense” may be changed to another group once he/she masters that skill. 
Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	
	X

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	
	X



	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	X
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	
	X

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	
	X

	3.6
	Allocates and protects instructional time to support student learning
	
	
	
	X

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	
	X

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	
	X

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	
	X

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	
	X

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	
	X


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 

A. Riverdeep Learning Community

B. Wave Cycle 2

C. Academic Looking Glass

D. Grade–level Meeting

E. Early Release Trainings

F. Formative and Summative Evaluation

The above list shows many ways that we ensure that the grade levels are using the curriculum, instructional strategies, and assessments to support student learning. Here at Thomas Jefferson Elementary School, the teachers are trained on the use of Riverdeep Learning Village along with Destination Success. This allows the teachers to assess students with formative and summative evaluations throughout the year. The Reading and Math activities on the Destination Success website provide additional review of specific Sunshine State Standards for each grade level. 
Our teachers meet weekly to as a grade level to discuss and plan activities for their students. Along with the weekly meetings, the district provides the Academic Looking Glass newsletter that presents what should be taught each month for all grades. This gives teachers a scope and sequence for each grade subject matter.  Early Release Trainings are pre-set to ensure that the latest in best practices are available and accessible to all teachers. The trainings are organized to meet the specific needs of the students and teachers at our school. 
Our second grade teachers experienced the Wave Cycle which allowed the teachers to meet one day a week for 8 weeks to plan and model lessons on writing to improve their instruction and student performance in writing. 
All teachers have math and science learning schedules provided by DCPS to assist with planning, pacing, and focus on the Sunshine State Standards.

2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
Reading is assessed by both Dibels and DRA tools to see that the students are receiving instruction on their reading levels to build success. Our teachers have used the DRA and Dibels data to complete Data Boards to show growth progressions of their students throughout the year. The boards are adjusted three times a year using the assessment results from the DRA and Dibels. 

Teachers in grades 3-5 along with the School Instructional Coach and administrators plan a FCAT Parent Night and a Literacy Night to educate parents and students on the latest technology resources available as well as innovative ideas on how to help their children become better readers at home.  Foundation training information is shared with all faculty and staff to provide the necessary environment that’s safe and positive for learning. It is designed to help teachers recognize problems that may arise in the building and measures they can take to help these students succeed. 
Duval County Public Schools has purchased the rights to Destination Success for their schools to use as an additional resource in the areas of Language Arts and Math. The students are able to access this online resource from any computer with internet access.  
We have the Reader’s and Writer’s Workshop model in our classrooms as per district guidelines. It consists of mini lessons and direct instructions according to the skill levels of the students in each classroom. The First 30 Days of School were given to all teachers for Language Arts instruction. This year we have Everyday Counts Math Calendar added to our math curriculum. All classrooms are utilizing this in their rooms. 
Thomas Jefferson ES has a program called EDGE which provides an enriching environment that encompasses critical, logical, and creative skills. Students are given a screening tool and the top 10% of each grade level are invited to participate in the program. Many students are tested for gifted later in the year with EDGE teacher recommendations.
Our Early Release Days focused on various topics, including: training by a district technology contact on Destination Success; training by a district psychologist on Special Education concerns with IEPs, EPs, and target programs; and collaborative scoring and analysis of district writing prompts. 

3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 
The beginning of the year starts with pre-planning that reviews and informs teachers of any changes in the curriculum and/or policies in the school system. They are the trained on new curriculum pieces and provided with the necessary resources to implement them successfully. As the year continues, there are bi-weekly trainings during Early Release time to provide for workshops and trainings as needed. Each grade level has model classrooms and teachers to assist new and beginning teachers with the curriculum and presentation of the classroom itself. The School Instructional Coach is also available to give support by modeling lessons, planning with teachers, differentiating instruction, and providing trainings when needed. The bulletin boards in the classrooms and hallways are standards-based with commentary, rubrics, task, and student work.
This year our school participated in a coaching cycle supported by the district. This eight-week cycle consisted of creating and modeling lessons, collaborative planning for second grade teachers, and a book study. The teachers focused on the writing process with emphasis on the different genres. They had the opportunity to create a common writing rubric, self-correction checklist, and graphic organizers for students. At the completion of the eight- week cycle, teachers were able to reflect upon the progress of their students as well as their own instructional practices.

The District has classes and workshops available to all teachers, new and veteran, to improve their skills. The Teacher Induction Program (TIP) is for teachers new to teaching and new to Duval County. At the school level, mentoring is in place for novice teachers, teachers who are new to our building, and veteran teachers in need of additional support.  The model classrooms and lead teachers are also accessible to new teachers to show them successful best practices in action. They are observed by the administration through Focus Walks throughout the year. The administrators as well as School Instructional Coach collaborate on the Focus Walks and share the responsibility of conducting them on a regular basis. The standards are on display in all classrooms and students are informed of which standards they are working on throughout the week.  The administrators conducts the informal and formal observations in all classrooms to make sure that instruction is on pace with the learning schedules and of the highest quality for all our students.

4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 
Thomas Jefferson ES has the Reading Counts program in use in all our classrooms and incentives for using the programs for kids. There are drawings held weekly and prizes given to students who are participating in this program. There is also a Principal’s Party for the Character of the Month. The teachers select one of their students each month that exemplifies a specific characteristic for the month.  Those students are invited to the Principal’s Party at the end of each month for a certificate, pencil, cake, and punch. Those student’s pictures are on display in the main hallway bulletin as great examples for the entire month.
Our school has a media specialist that instructs the students each week. They have time for checking out books as well as computer lab time. The media lab computers have access to the internet with district programs such as Destination Success, FCAT Explorer, and software such as FCAT Simulations. Each day, the students in grades 3-5 can use the computer lab to practice their skills on the FCAT Explorer and FCAT Simulation before the school day starts. Every classroom has at least three computers and software for the students to practice their skills.   The LCD Projectors and digital cameras are available for checkout for instructional purposes. 
Morning announcements inform students and teachers of important events happening in our school and community.  Our principal sends a monthly newsletter and calendar of events home to all parents.  The students are provided with planners to record homework and other assignments and for use as a communication tool for parents and teachers. 
Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	X
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	X
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	
	X

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	X
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	
	X

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	X
	

	4.7
	Demonstrates verifiable growth in student performance
	
	
	
	X

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  

We use assessments such as DRA, DIBELS, and Writing Prompts to gauge where our student’s skills are and then plan for instruction. The DRA and DIBELS allows for guided reading groups, small group instruction and mini lessons. The teachers can then organize their instruction to meet the individual needs of their students. The AIDE data provides valuable information for teachers to see where the students are at the beginning of the year. 

2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 

Each grade level meets on a regular basis to collaborate and share what is working in their classrooms. The data from the DIBELS and DRA assessments are charted on data boards for teachers to see the progression of their students over time. All teachers are required to keep track of any assessments that are done on their children on a progress monitoring form.  Parent-teacher conferences are scheduled as needed throughout the year. This is the time when data is shown to the parents.

	Assessments
	Frequency
	Results

	FLKS/ECHOS (K)
	Fall 
	Teacher score

	DIBELS
	3x a year
	Teacher score

	DRA
	3x a year
	Teacher score

	Teacher Created Assessments
	Teacher discretion
	Teacher discretion

	Reading Counts
	After Book
	Immediately

	District Formatives/Summative
	Every 3-6 weeks
	Teacher score

	District Writing Prompts
	3-4x a year
	Teacher score

	AIDE (FCAT)
	Yearly
	3-4 Months


3. How are data used to understand and improve overall school effectiveness?

The results from the previous year’s FCAT score help drive our instruction for the New Year. We look at our strengths and weaknesses in all areas to best decide what we need to focus on as a school.

4. How are teachers trained to understand and use data in the classroom? 

The Early Release Days, pre-planning, and post-planning days are used for trainings and workshops in various areas. The teacher scored their writing prompts as a grade level and then listed all of the strengths and weaknesses associated with their classes. Then they analyzed them with assistance from the School Instructional Coach to see exactly what the kids did and did not do well on in the first writing prompts from the district. It would be a focal point in their writing instruction in the weeks ahead. They were truly able to see how the writing skills differed across the grade levels. 

The district also has numerous workshops and trainings that teachers can attend to learn more about the uses of data in their classrooms.  There are also district coaches that can assist teachers in this area. 
Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	
	X

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	
	X

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	
	X

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	
	X

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	
	X

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	
	X

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	
	X

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	
	X


	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	
	X

	5.10
	Provides appropriate support for students with special needs
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
Recruitment: Teachers are recruited through the Duval County Public Schools Transfair (which allows teachers to transfer to other schools) and the Teacher Recruitment Fair that is held in June. At this fair, teacher candidates who have been pre-qualified are given the opportunity to interview for teaching positions. When Thomas Jefferson Elementary interviews candidates, we look for their knowledge of current teaching trends, professional appearance and speech, classroom management potential, common sense, and a desire to impact the lives of children. As a Multiple Intelligence Magnet School, we look for teachers with an MI background. We have also attracted teacher applicants through our web page. We normally recruit other staff, such as paraprofessionals, from our parent base.  Parents who volunteer frequently often show their work ethic, character, and dedication. We make all of our new hires part of the Thomas Jefferson family. 

Induction:  When we hire teachers, we direct them to our Professional Development Facilitator, who assigns them mentors and informs them about the mandatory Teacher Induction Program. While participating in this program, new teachers are formally observed by administrators and mentor teachers using the Florida Performance Measurement System.  A district level cadre assigned to our school also supports the new teachers. All teachers receive a Faculty Handbook which includes all information unique to the culture and schedule of Thomas Jefferson Elementary. Frequent grade level meetings assist new teachers in adjusting to the school and curriculum. 

Placement and Development: The Administrative Team meets regularly to consider the performance and strengths of teachers when determining grade level teaching assignments, committee assignments, and professional development schedules. All staff prepare a professional development plan at the start of the school year. 

Evaluation: The principal and assistant principal do a formal evaluation by first asking teachers to sign up for an observation time and to designate the content area being taught. Following the evaluation a conference is held. Drop in visits occur regularly to both classrooms and grade level meetings.
Retention: It is our goal to promote a safe and civil school At Thomas Jefferson the Social Committee meets monthly to plan activities to promote fun among staff members. Accomplishments of faculty and students alike are shared throughout the year. It is rare that a teacher requests to transfer from Thomas Jefferson due to the caring culture of the school and community. The administration analyzes responses in Teacher, Students, Support Staff, and Teacher Surveys to plan support and purchase supplies as needed.
2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 

The allocation of financial resources are discussed by the faculty, administrative team,  leadership team, the School Advisory Council, and the PTA with the School Improvement Plan as a guide to ensure that the expenditures support the school’s vision, educational programs, and its plans for school improvement. At the beginning of the year, the principal presents the budget to the Shared Decision-making Committee and then to the faculty.  The funds we receive are based on FTE. If there are extra funds available, the faculty has the opportunity to suggest ways to spend them.  Typically, they will suggest an extra day of resource or a paraprofessional.  The principal makes the final decision after listening to the faculty. We receive separate funding for our magnet program, which allows us to purchase Books of the Month, educational software, and equipment.  We are given supplemental (SAI) funds to remediate our students who score Level 1 or Level 2 on FCAT. We are using all of those funds for tutoring. 
3. How does the leadership ensure a safe and orderly environment for students and staff?
The school began its participation in the Foundations Program this academic year. The Foundations Task Force Team of three attends scheduled district trainings and meets weekly to review, prioritize, revise, adopt and implement the plan in conjunction with the Foundations Team representing each grade level and team in the school. The Foundations Team meets monthly. Data from the surveys and disciplinary violations are analyzed.

The administration takes a positive approach to discipline whenever possible, encouraging the use of positive reinforcement and mentors. Each month a character trait is highlighted, and a student who exemplifies that trait is chosen by each class and celebrated at a monthly Principal’s Party. However, when students violate the Code of Conduct, we apply appropriate consequences to those offenses.

The Schools Resource Officer, Guidance, and Administration work together to present assemblies on handling issues of bullying and diversity. 

Following district guidelines, we regularly update our evacuation and crisis management plan. We conduct monthly fire drills. Evacuation routes are posted in all classrooms, as well as the red emergency handbook provided by the district. All faculty and staff carry code red/code yellow cards that specify what steps to take if we must assume lockdown status. We hold code red/code yellow drills periodically. If a dangerous situation arises nearby, either on or off school grounds, our practice is to follow lockdown procedures. We also hold evacuation drills in which the entire school leaves campus and walks to the adjacent baseball field.  This is the route we will travel in the event of a bomb threat or other life-threatening situation. Teachers bring their class rolls and student contact information when we hold drills.  The office staff brings information on all students.

The assist students in planning for their transition to middle school, our local middle school sends  newsletters to our fifth graders and arranges for a tour of the school in the spring. Our fifth grade teachers also visit the middle school to better understand how they can help in the transition. 

The administration has frequent communication with the DCPS Facilities and Maintenance Departments to plan future projects and to implement ongoing ones.
4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
Teachers and administrators refer troubled students to the guidance counselor. The district attendance social worker and the Assistant Principal identify excessive tardies and absences. Through open, frequent communication and data sharing among stakeholders (faculty, staff, students, parents, guidance counselor, school nurse, social worker, and administration), we ensure that each student has access to guidance and the resource services that meet the needs of the student. 
Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	
	X

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	
	X

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	
	X

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	
	X

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
The leadership has reviewed documents such as the School Climate Survey (given to parents, faculty, staff, administration), the FAME survey issued by Duval Teachers Union (to determine teacher satisfaction), and Foundations surveys (completed by parents, students, faculty, and staff) that measure our image as a safe and civil school.  After viewing the results, we have taken steps to address specific weaknesses.  For example, the School Climate Survey revealed that only 22% of the faculty strongly agreed that behavior was satisfactory in 2007-2008.  This prompted us to participate in the Foundations program this year. Foundations encourages the faculty to set common expectations of behavior in the classroom and in common areas of the school. This consensus allows the faculty to take ownership of the rules and how to enforce them.  The parents who completed the Foundations surveys indicated an overall satisfaction with the safety of the school, but a concern about bullying.  We have actively opposed bullying by addressing the topic at assemblies, disciplining students who threaten and/or hurt other students, and providing mentors to students who are viewed as bullies.  We have communicated to our stakeholders our lack of tolerance for bullying in meetings and newsletters.
2. How does the school’s leadership foster a learning community? 
The leadership fosters a learning community in several ways. At each faculty meeting, the teachers on a designated grade level discuss the Book of the Month and offer suggestions for presenting it to the students.  The students write responses to the books, including their predictions, connections, and details that they notice.  Selected responses are displayed on bulletin boards to show how the writing meets specific standards. This serves as a learning tool for other students.  The principal discusses the Book of the Month in the parent newsletter to interest the parents in what is being read at school. Our Literacy Fair in the month of November was a community effort.  It revolved around the book, The Jester Has Lost His Jingle by David Saltzman. Faculty, staff, and parents worked to transform the school into a medieval setting, with door decorations, costumes, and related activities in every part of the school. Our business partners provided food and donated valuable items for us to give away that night.  The Literacy Fair was a deliberate attempt to foster a learning community.

Character education also brings our stakeholders together.  Each month students are taught the value of a specific character trait. Students who exemplify these traits are invited to the Principal’s Party, where they are awarded certificates, free kid’s meal vouchers, special pencils, cake, and punch. Parents are invited to this extension of our character education. Business partners provide all of the food and give away items for the party.  
During our early dismissal days, the faculty participates in training and collaboration.  They share strategies that have proven effective in their classrooms, including writing, test-taking, differentiated instruction, and progress monitoring. They look at student work and score it based on a common rubric. They look at student data to determine which standards to re-teach. Our early dismissal days are opportunities to work as a learning community.

The leadership volunteered the school to participate in an eight-week coaching cycle. The focus was on one grade level and the subject area of their choice.  The second grade teachers agreed to receive intensive coaching on writing.  One day a week for eight weeks, the teachers gathered to discuss writing.  They read from a professional book entitled, Wondrous Words, and shared their reflections on the readings. They developed lesson plans for teaching the multiple phases of writing, including planning, drafting, revising, editing, and publishing. Each of the teachers taught students a lesson in front of their peer teachers, the School Instructional Coach, the District Standards Coach, the assistant principal, and the principal. There was a focused debrief after each lesson.  The coaching cycle was informative and beneficial to all participants. Everyone operated as a learning community.       
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 
Thomas Jefferson communicates information by means of a monthly newsletter and calendar from the principal, student classroom agendas, teacher-initiated conferences, phone calls, progress reports, School Advisory Council meetings, PTA meetings, parent letters from teachers, e-mail, and notices that go home as needed. 
Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	
	X

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	
	X

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	
	X

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	
	X

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	
	X

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

The process for continuous improvement used by the school is for teachers to regularly individualize instruction based on the students’ curriculum mastery. Grade levels meet weekly analyze student work and strategize on best practices in the delivery of instruction. To further enhance understanding of improvement, teachers visually post on presentation boards at each assessment interval where students are on the spectrum of achievement: high risk, moderate risk, low risk, or above average. 

6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 

The leadership team tries to ensure that the improvement goals reflect student learning needs and are aligned with the vision and purpose of the school by monitoring the work of the grade levels reflected in their weekly meeting notes. In addition professional development activities are aligned with the goals of the school improvement plan.
7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

Thomas Jefferson’s Professional Development Facilitator regularly informs faculty via email and postings of professional development opportunities. The Leadership Team informs teachers as well of professional development opportunities. Teachers see daily evidence of our Technology Contact (Media specialist) offering technical assistance to implement interventions and achieve improvement goals.  
8. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 

The Administrative Team of Thomas Jefferson communicates daily to ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders. We are a collegial team respecting the dedication and expertise each has to providing our students with the best possible education aligned with the goals of the state, district, and school. 

We strive to build capacity of a PTA and School Advisory Committee who communicates to the stakeholders our school improvement activities and results by supporting their ideas and encouraging their professional development through attending district training opportunities. 

Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions
1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?
The connection between vision and actual practice is important.  The principles outlined in the vision and mission should guide the teaching and learning process.  Stakeholders should be involved in establishing the school’s vision and should be informed about the progress of its implementation. 
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?  
I think our greatest strengths are in the recruitment and retention of valuable teachers, providing an equitable education for all students, and building strong partnerships with the community.
3. What would you consider to be your school’s greatest challenges? 
Our greatest challenges are finding systematic ways to analyze data and offering enough avenues of communication with our parents and other stakeholders.
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
We will have a focused discussion on the findings of this review and set new goals to accomplish based on our challenges.
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  


