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Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.
Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 
Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
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 Vision & Purpose 1
STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.
Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time, human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	X
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	X
	

	1.3
	Identifies goals to advance the vision
	
	
	X
	

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	X
	

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	X
	

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

Julia Landon Middle School’s vision statement was developed in conjunction with the active engagement of stakeholders. Our school has developed a variety of handbooks that are designed to address the needs of each stakeholder group such as, parent handbooks, student handbooks/planners, teacher handbooks and teacher substitute handbooks. In addition, we regularly hold meetings such as:  Math and Science night; PTSA meetings; SAC meetings; and, Open House meetings to engage and inform both parent and community groups about upcoming events at our school. Julia Landon Middle School has clearly defined standards for students that are available for stakeholder review both online and in hard copy. They are aligned with our school’s vision and supported by the various stakeholders. These standards create our focus for student assessment and school effectiveness. Our vision and standards are also aligned with our district’s vision, belief and commitments. These district goals serve as the foundation of our school’s vision.
The Julia E. Landon Middle School web page provides access to information about our school’s mission and goals to all of the stakeholders within our community. This web page is maintained by school-based tech support personnel and is updated on a regular basis to reflect current events, activities at our school and present the school’s curriculum. The web page is both attractive and highly informative. It also includes the school’s vision statement, a personal message from our principal, and information about the educator for whom it is named. There is also a cutting edge Blog link maintained by our principal.
2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 
Julia Landon Middle School utilizes a variety of methods to develop a profile of our students and their performance. Profiles of our school can be found both online and in hard copy. Our instructional coaches create and maintain data notebooks for each staff member in order to provide demographic information about our community. These notebooks are regularly updated with reports of the results from all screening, progress monitoring and summative assessments. They contain information about students’ FCAT scores, NWEA data, formative assessment scores, READ180 SRI reports, FORF results and MAZE assessments.
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 
The Julia Landon Middle School leadership team uses student and school data profiles in order to create a school improvement plan and an individual professional development plan for the upcoming school year. A variety of instructional teams are formed to insure that our vision, purpose and goals guide the teaching and learning process. The bulk of our professional development activities occur twice a month on Early Release Days and in Teacher Professional Learning Communities. 

4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 
The Julia Landon Leadership team regularly conducts classroom visits that incorporate pop-ins, focus walks and formal instructional assessments. These visits are conducted on a rotating weekly basis. Teachers receive written feedback after the visits and the leadership team reviews the status of these visits each week.  These visits are used to help insure that classroom instruction and learning are data driven and reflective of the school’s vision and goals. In addition, each member of the instructional team works with a core subject area to promote engaging, focused, and effective instruction. Our instructional coaches and staff use the district’s bi-weekly Academic Looking Glass to align the timing of our instruction with the district’s vision. Teachers are expected to plan and schedule their instruction in accordance with the vision and goals delineated in the Academic Looking Glass. 
Examples of Evidence

At Julia Landon, a visitor would be able to view a wide variety of artifacts that document our work. These documents include:  our vision statement, or focus, on a variety of school documents and on our web page; surveys/evaluation instruments; agendas/minutes of stakeholders groups; curriculum guides; learning schedules from the Academic Looking Glass; and data from the Genesis Information system.
Governance & Leadership 2
STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.
Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	X
	

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	X
	

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	X
	

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	X
	

	2.5
	Fosters a learning community
	
	
	X
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	X
	

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	X
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	X
	

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	X
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 
Understanding and commitment to the vision statement by the stakeholders is developed using multiple written forms of communication.  Primary communication of the vision occurs with the teachers via the employee handbook.   Students and parents receive written communication through mail-outs, hand-outs, and open school tours. Other stakeholders access the school-wide vision via the website that is updated regularly. Our school web page is an additional resource that we employ in order to communicate with parents and engage them in the process of developing policies and procedures for the effective operation of our school. In addition, we conduct Orientation meetings for new students, Open House meetings, and Math and Science Nights.
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 
The school utilizes various tools for developing and maintaining student information and performance.  Chiefly, AIDE data is maintained on a shared folder for all teachers to access and then conference with their students about the results.  Additionally, NWEA assessments are administered and shared three times a year.  Students transmit this information home regularly via their daily agenda planners, progress reports and scholarship warnings.  Also, the FCAT data is used by the state, the county and the school to evaluate school effectiveness and student performance.
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process?
The School Instructional Leadership Team is made up of the administrative staff, the instructional coaches, teachers selected by the various departments to represent them at our meetings, and staff members. These teachers and staff members take back all information that is discussed by this team to their departments where every teacher has an opportunity to contribute to the decision-making process. Select teachers are asked to deliver professional development during early dismissal training and teachers volunteer or are appointed to be department heads, team leaders, and committee chairpersons.
 4.  What policies and processes are in place to ensure equity of learning opportunities
      and support for innovation? 
In essence, the school’s use of communication tools, data tools and assessment tools make certain that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness.  Through a needs assessment, it was determined that science would be our top priority for training and support because TDE’s (temporary duty elsewhere) were allotted to provide three TDE’s per teacher.  District science personnel were brought in for a two day training session.  Other areas of weakness were addressed such as inexperienced teachers in high priority areas such as FCAT tested subjects.  Early release was used to train teachers in reading, learning, and testing strategies which they could use daily in their classrooms.  Planning period meetings, once a month, were also used to train faculty in data assessment and analysis so they could better provide equal learning opportunities through differentiation in the classroom and analyze the instructional gains brought about by the innovations they had implemented.
 Examples of Evidence 

At Julia Landon, a visitor would be able to view a wide variety of artifacts that documents supporting this standard. These artifacts include: staff and student handbooks; our student achievement information system; data notebooks with classroom profiles of student achievement for each teacher; surveys/evaluation instruments on school effectiveness; stakeholder perception data; professional development program (IPDP); personnel evaluation system; organizational chart; calendar of stakeholder meetings; agendas/minutes of stakeholder meetings regarding student performance and school effectiveness; program and or project descriptions.
Teaching & Learning 3
STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	X
	

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	X
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	X
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	X
	

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	X
	

	3.6
	Allocates and protects instructional time to support student learning
	
	
	X
	

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	X
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	X
	

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	X
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	X
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning?      
Through county developed learning schedules and the bi-weekly “Looking Glass”, teachers can self-assess where they are and where they should be for their particular subject areas.  Through team and subject area planning sessions, teachers are given the opportunity to articulate and discuss curriculum, instructional strategies, and other concerns.  The results from NWEA testing, AIDE data and formative assessments help to guide teachers in planning and re-teaching standards that all students are expected to meet. Our READ180 program is designed to remediate our students who are FCAT level one and FCAT level two disfluent readers. Our FCAT level two readers are remediated by focusing on building vocabulary and comprehension skills in our social studies classes. Social studies teachers have been receiving specialized training via FORPD at the University of Central Florida to facilitate this process.
2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students?   
To maintain a highly qualified faculty, the instructional coach and the math/science coach plan and deliver training each early release day and teachers are encouraged to attend workshops at the Schultz Center for Teaching and Leadership.  To ensure that we are facilitating achievement gains for all our students, we use NWEA testing, Compass Odyssey, Team Up, and Safety Net programs as a basis for differentiating instruction.
3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum?   
Early release training is used to keep teachers updated and trained in the most useful, research-based strategies and innovations.  The early release training is followed by team and subject area meetings where teachers are encouraged to brainstorm the most effective ways to use these strategies and a report of their findings is submitted to the Instructional Coach.  Then the instructional coaches, as well as the administrative staff along with several randomly chosen teachers, do focus walks to ensure that these innovative ideas are being implemented in the classroom.  Regularly scheduled pop-in visits, snapshot visits and visits from district personnel and school leaders are conducted to ensure that teachers are well-prepared and effectively utilizing the curriculum. 
4. How does the school provide every student access to comprehensive information, instructional technology, and media services?  
Students are provided with information about their individual performance and assessment results through one-on-one conferencing in every classroom. Other comprehensive information is provided through in-school announcements, frequent mail-outs, progress reports, school web page and report cards. Through the media center, computers in every classroom and classroom libraries students can access educational technology and media  services. Teachers use technology in the classroom and encourage students to follow their example when doing presentations. NWEA testing and Compass Odyssey generate immediate feedback to students so that they are aware of their strengths and weaknesses which allows students to immediately begin to build on their strengths while addressing their weaknesses.
Examples of Evidence 

At Julia Landon, a visitor would be able to view a wide variety of artifacts that document our work in regard to this standard. Some examples are:  curriculum guides; a master schedule; instructional guides, including curriculum mapping; instructions for alignment of lesson plans to learning expectations for students; articulation or transition agreements with other agencies; practices based on research; program and/or project descriptions; evaluation criteria for innovation, stakeholder perception data; comprehensive library materials collection; circulation data for media materials; policy for utilizing library; instructional technology plan; student achievement results from formative and summative assessments, and a school discipline plan.
Documenting & Using Results 4
STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	X
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	
	X

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	X
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	X
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	X
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	X
	

	4.7
	Demonstrates verifiable growth in student performance
	
	
	X
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  
Julia Landon Middle School currently uses an assessment system that incorporates screening, progress monitoring and a final evaluation to analyze changes in student performance. These assessments include NWEA testing, district developed formative assessments, teacher developed tests, Florida Online Reading Fluency probes and the FCAT. These help us to identify strengths and weaknesses so that we can communicate to both students and parents the various areas of growth and need. We also use these data to individualize our safety nets, such as the Compass Odyssey program and TEAM Up. Then resultant data are also used to develop classroom instruction that both remediates and enriches the instructional program of our students.
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 
Julia Landon Middle school uses a variety of methods in order to ensure that assessment results are communicated to both internal and external stakeholders in a timely and relevant manner. Assessment results are utilized in parent conferences. Formative assessments are conducted every five to six weeks. NWEA assessments are completed on each student four times a year. Progress monitoring via the FORF and MAZE tests developed by the Florida Center for Reading Research for FCAT level one and two students are administered three times a year. This data is entered on a state website that groups each student’s results by their reading teacher. Teachers conduct individual student conferences in order to discuss the various assessment results and formulate an instructional plan of action. Each spring, parents are given a user name and password that will allow them to log on to a Florida DOE web site and review their child’s individual performance on both the FCAT and the NRT.  The district operates a website that provides a link to research data and the performance assessment of each school within the district. The state also maintains a website that lists the performance of every public school in Florida since the start of FCAT performance testing.
3. How are data used to understand and improve overall school effectiveness?
Data from all assessments administered at Julia Landon Middle School are used in order to track individual student progress toward meeting the standards, monitor classroom instruction, and monitor each student’s growth throughout the year. Teachers then hold conferences with each student in order to discuss the assessment results and set learning goals. Julia Landon’s Leadership team also reviews these results in order to monitor student gains and assess instructional effectiveness.
4. How are teachers trained to understand and use data in the classroom? 
Professional development is regularly conducted during Early Release Day and TPLC meetings. Training for new Aides Data is done at the first planning period meeting of each school year.  Then in consecutive planning period training sessions, teachers are trained in how to use the Compass Odyssey Lab and its data, as well as, the NWEA data.  Teachers may request individual conferences with our instructional coaches regarding interpreting and using the date. 
Examples of Evidence 

At Julia Landon, a visitor would be able to view a wide variety of artifacts that documents our work in regard to this standard. Artifact examples include:  the student performance information system known as AIDES; a comprehensive set of assessments; student achievement data can be found both in AIDES and in GENESIS; comparative data using schools of like purpose and demographics; agendas of stakeholder meetings for data analysis and use of data; policies and procedures to monitor overall student performance; verifiable growth in student performance

Resource & Support Systems 5
STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	X
	

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	X
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	X
	

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	X
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	X
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	
	X

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	X
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	X
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	X
	

	5.10
	Provides appropriate support for students with special needs
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
The primary mission of the Duval County Office of Recruitment and Customer Relations is to recruit and retain the best and the brightest teachers along with providing efficient and quality customer service in the areas of staffing, application processing, employment, and various operations to our internal and external customers. The district actively recruits highly qualified personnel through hiring fairs at the state and national level. Professional development opportunities take place via training provided by school based instructional coaches and on the district level through the Schultz Center for Teaching and Learning. Programs such as the Teacher Induction Program (TIP) and the Alternative Certification program offer excellent training opportunities to both new teachers and non-college of education teachers. A monitoring process occurs at both the district and school level to insure that teachers are: certified for the areas that they teach; designated as highly qualified per the NCLB Act; meet all of the ESOL requirements and, have a valid teaching certificate. 

The Duval district offers incentives such as job sharing, loan forgiveness and tuition reimbursement programs, etc. in order to retain highly qualified personnel. In order to develop the leadership potential of our educators the district has founded a Leadership Development Program that has a rigorous standard for applicants to the program and offers quality training in all aspects of leadership. A fair and impartial annual system of evaluation is in place for all certificated and classified staff. 
2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 
In 1973 the state of Florida enacted the Florida Education Finance Program and established the state policy on equalized funding. The FEFP is the primary mechanism for funding the operating costs of Florida schools. The key feature of the FEFP is that it bases financial support for education upon the individual student participating in a particular educational program. In addition to the base funding allocation, there are the Supplemental Academic Instruction Allocation and the Exceptional Student Education Guaranteed Allocation. At the school based level, the leadership team works to ensure that all students’ educational programs are correctly identified in the twice yearly FTE reporting periods. In addition, the leadership team reviews the school’s vision, educational programs and the areas identified by the school for improvement. They then use this information to generate an action plan to ensure that available resources are allocated to support these goals. 
3. How does the leadership ensure a safe and orderly environment for students and staff? 
In order to ensure a safe and orderly environment the leadership team has developed a system for both monitoring and reporting all safety and repair needs within and around the school facility. Our custodial staff routinely monitors their assigned areas for any safety violations and cosmetic damage. These violations or areas of concern are reported immediately to the principal’s secretary who generates a work order and contacts the appropriate departments.  Daily logs are kept regarding all work orders submitted for our building, the site inspection visits performed by school board employees and others, and a log is maintained of all repairs to the facility and its surrounding property. In addition, a Crisis Management Plan was created by our Leadership Team to set up policies and procedures for a wide variety of emergency situations.
4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
A variety of resource services, safety nets, career counseling programs, grade recovery programs, free tutoring services and guidance services are offered to our students. Referrals can be made by teachers, parents, and the students themselves. Our guidance department consists of a records clerk and a full-time guidance counselor. A new program is now being offered by the district to all of our 8th grade students via their social studies classes. This program is designed to offer career exploration and counseling regarding enrollment in high school courses via a series of online activities.
Examples of Evidence

At Julia Landon, a visitor would be able to view a wide variety of artifacts that document our work in regard to this standard. They are: documentation of teacher credentials, including certification, licensure, or highly qualified status; a master schedule; handbook description of staff induction and professional development expectations; professional development plan and/or opportunities; reports regarding facilities inspections and maintenance; data and/or reports of student disciplinary violations; agendas of staff meetings; evaluation system for new and continuing staff; annual budget; long range facility plans; facility maintenance history; financial audits; stakeholder perceptions or surveys; discipline plan; career planning programs; advisory programs for students; student referral process; and, an inclusion policy for students with special needs.

Stakeholder Communications & Relationships  6
STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	X
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	X
	

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	X
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	X
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.
1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
Julia Landon Middle School fosters effective communications and relationships with and among its stakeholders by utilizing combinations of mail-outs, e-mails, telephone messages and voce mail communications.  Conference calls are used to communicate with a parent and several teachers and administrators.  PTSA and SACS are used to effectively communicate with parents and stakeholders.  Conferences are scheduled before school, during planning periods and after school in order to ensure responsiveness to parental concerns.  Newsletters and our school web page are used to keep parents informed of current happenings and events at school.  Open houses are held to provide special opportunities for parents to visit with teachers and administrators.   IEP’s, as well as student contracts, are also helpful in informing stakeholders of student needs.
2. How does the school’s leadership foster a learning community? 
Julia Landon Middle School’s leadership team encourages a learning community with our web page, SACS committee, PTSA, and open houses.  The Leadership Committee and teachers meet regularly in team meetings.  Our auditorium is used for district-wide meetings and community events. Julia Landon Middle School fosters and encourages professional growth among our teachers and staff through in-service, early release training, book discussions, teacher assessments, staff questioners, and focus walks. 
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 
At Julia Landon Middle School information is provided to stakeholders through report cards, progress reports, IEP’s and parent-teacher conferences.   The results of FCAT and NWEA are shared with parents.  Read 180 teachers inform parents of Lexile scores and student progress through individual reports.  Teachers meet as grade level groups, as well as core teachers, to discuss the results of FCAT and NWEA testing results to plan effective differentiated teaching. 

Examples of Evidence 
                       At Julia Landon, a visitor would be able to view a wide variety of artifacts that 
                       document our work in regard to this standard. They are:  stakeholder group surveys; 
                       agendas of stakeholder meetings; stakeholder membership on decision-making     

                       committees; stakeholder participation in co-teaching opportunities or special 
                       programs; schedules of parent conferences; student progress reports; reports to the 
                       community about the school and its students; presentations to stakeholder groups;  

                       media reports on the school; course selection guides; student orientation programs; 
           communication plan;  school and/or teacher web sites; newsletters; letters; emails;   

           automated phone messages;  and, access to online reporting of student achievement  

           results.
Commitment to Continuous Improvement  7
STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	X
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	X
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	X
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	X
	

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	X
	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

At Landon we use a variety of assessments to drive instruction and improve student performance.  NWEA, formative tests, writing and reading scrimmages, FORF assessments, and a variety of READ180 skills tests are used to improve student performance. The students know that the formative tests are specifically tailored to their strengths and weaknesses so they are more likely to want to “beat” their last score.   With writing, reading and science scrimmages, we teach, we test, we identify weaknesses, we reteach using differentiated lessons, and we retest.  Teachers and students are constantly getting feedback on what still needs work and what is improving.
6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 
Students are given work that is relevant to their specific academic needs as well as work that is aligned with the standards and skills that are tested on the FCAT.  
Each teacher is provided a learning schedule for the subject he/she teaches, and the “Academic Looking Glass” comes out bi-weekly to remind teachers, approximately, where they should be.  Also, teachers regularly plan together in order to meet the needs of their respective students.  Then students are given work that is relevant to their specific academic needs as well as work that is aligned with the standards and skills that are tested on the FCAT.  They are also provided numerous opportunities to exhibit mastery of the standards being taught.
7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 
Several measures are used for professional development and technical assistance. During our early release days, teachers are trained in best-practice strategies and curriculum designed to be used in the classroom.  Also as areas of concern are identified or at a teacher’s request, there are classes for technical assistance and other professional development areas offered by the Schultz Center for Learning.  Teachers also meet within teams or by departments weekly.
8. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 
Everyone on the leadership team does short and extended classroom visits daily to ensure that teachers are on target.  The teachers are encouraged to do peer visits in order to see how other teachers are implementing the same strategies. For students, we ensure that the improvement plan is implemented by offering safety nets such as Team-up, Grade Recovery and after-school tutoring. The plan is monitored, achieved and communicated via correspondence to parents, progress reports and other data used to show that the plan is being implemented.
Examples of Evidence 

                       At Julia Landon, a visitor would be able to view a wide variety of artifacts that 
                       document our work in regard to this standard. Some examples are:  a description of 
                       the school improvement process; school profile information; a school improvement  

                       plan that focuses on increased student achievement and provides specific goals; a set 
                       of appropriate assessments; a set of  interventions expected to cause student growth 
                       to occur; strategies for ensuring that the staff have the skills to implement the plan; 
                       student performance and achievement data; agendas/minutes of meetings regarding  

                       school improvement activities and results; professional development plans; evaluation 
                       data on impact of interventions; and, communications to stakeholders regarding 
                       school improvement activities and results.
Conclusion 
The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions
1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards? 
After reviewing our responses to the standards, these areas emerged as the major trends, themes or areas of focus:

· Increased use of data for instructional and planning purposes

· Additional assessment sources such as, NWEA, Compass Odyssey, READ180, and MAZE.

· Increased collaborative opportunities and efforts.

· Alignment of classroom instruction with the district learning schedule.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?

Based on our review of these cross-cutting themes and trends we felt that our school’s greatest strengths were:
· Our increased use of all available data for instructional and planning purposes.
· The alignment of our school’s classroom instruction with the district learning schedule.
3. What would you consider to be your school’s greatest challenges?
Our school’s greatest challenge is generating more parental involvement in PTSA, SACS and educational conferences.
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
For the 2008- 2009 school year, the mission of the school is changing. The school’s new focus will be as a dedicated magnet program specializing in gifted, academically talented, leadership instruction. However, during this current school year we will continue to work toward maintaining our strengths and encouraging greater parental involvement.
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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