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Paxon School of Advanced Studies
Standards Assessment Report

Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.
Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 
Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.
Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	
	x

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	x
	

	1.3
	Identifies goals to advance the vision
	
	
	
	x

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	
	x

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	
	x

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	
	x


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

The mission and vision statements of Paxon School for Advanced Studies are reviewed annually at the beginning of each school year.  This annual reassessment is conducted during preplanning and opening of school department meetings with all major stakeholders.  This includes faculty and staff, PTSA, the parent governing body, SAC, the faculty and staff governing body, SIT, and the IB parent support group.  Using current student performance data on FCAT, PSAT, and AP Exams, learning communities have been formed for our 9th and 10th graders that further support the mission and vision of the school by focusing on academic and personal growth, and producing global citizens.

Evidence of the school commitment to the mission and vision are as follows:

· Paxon SAS offers a varied and rigorous, integrated curriculum with a focus on AP, Honors, Advanced and International Baccalaureate classes.
· Professional development opportunities are provided to faculty members every other week.  This provides them the opportunity to share data, best teaching practices, and the implementation of district, state and national initiatives.
· Articulation agreements exist between our school and the principal and staff of our sister magnet school, Stanton College Preparatory School, and our feeder pattern middle schools. 

· The SIT committee supports the mission by focusing on implementing improvements that support academic excellence.

· Students at Paxon SAS must take a minimum of 6 Advanced Placement classes to graduate. 
· The vision and mission statements are posted in all classrooms and common areas and on all external and internal promotional materials including student planners, stationery letterhead, and on all promotional materials, including the school website.  

2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance?
Paxon School for Advanced Studies uses a process of  disaggregating data and looking at trends from current and Five years worth of data that includes but is not limited to the following: FCAT, PSAT, SAT, NCLB, AYP, Advanced Placement, and IB teat scores, Climate and Foundation Surveys, and the School’s SPAR Report.  The data is analyzed to determine trends and changes that may have occurred in the demographics of our student population and to target areas needing improvement.  Annual school targets, AP and IB test scores are posted in the teacher workroom.  The administration meets regularly with members of the leadership team and the faculty to discuss data.  The school advisory committee (SAC) approved the mission and vision statements this year with no revisions.   As the annual School Improvement Plan (SIP) was updated the school mission and vision statements were used to guide the goals, action plans, and intended outcomes for student success.  This same information along with the demographics of the school and community are reported to all stakeholders annually in the school SPAR report. 
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process?
Much of the school’s mission and vision statements incorporate the theme of collaboration.  The administration helps to provide designated times for teachers to discuss vertical and horizontal alignment of the curriculum, Sunshine State Standards, scheduling of course offerings, data, best teaching practices, and common exams and assignments.  During this time teachers use the data to adjust their curriculum and the instructional strategies needed to meet the needs of the students. The leadership of Paxon SAS is comprised of administration, department chairpersons, and the leadership team.  At the start of each school year the administration provides the faculty with current data, the annual school goals, teacher expectations, and the school’s grade report.  It is the expectation of the leadership of the school that this information will be used to drive differentiated instruction, improve lesson planning, the creation of the master schedule, and Teacher Professional Development plans (PPD).    Administration has provided large group and planning period meetings for teachers to discuss data, school targets, and plans to increase student academic success.  The implementation of these meetings have resulted in the following:  Saturday school for PSAT and SAT reviews, test taking strategies added to the curriculum, FCAT Practice sessions conducted after school and on Saturdays, peer tutors for FCAT practice writing, afternoon and evening programs conducted by the guidance department for parents and students on IEP’s, preparing college applications, and financial planning for college.   Feedback from parents, students, faculty and community members ensure that the school’s mission, vision, and goals guide the teaching and learning process.   
4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 
The process of keeping the vision and purpose of the school current involves the analysis of school data obtained from various sources at the end of the school year.  These include demographic data, attendance and discipline reports, Climate Surveys, the FCAT School Grade Report, FCAT, PSAT, AP, IB test scores, and end of the year course exams.  Members of the School Advisory Council convene to review this data and information for the annual School Improvement Plan. The SIP plan is updated as needed to align with the school profile.  
Revisions are made as needed to establish new goals and targets for the upcoming year.  These revisions have served as a guide to establish new student orientations held during the summer, monthly new hire meeting for all new staff members, summer teacher workshops for AP and IB training,  PSAT enhancement programs, Summer AP Boot Camp, test taking strategies classes, and the Summer Bridge Program for students in need of additional academic support. The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  Expectations for student learning are aligned with the school’s mission and vision and are supported by school personnel and external stakeholders.
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.
Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	
	x

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	
	x

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	x

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	x
	

	2.5
	Fosters a learning community
	
	
	x
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	
	x

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	
	x

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	x
	

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	x
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	
	x


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 
The schools leadership assures full compliance with all applicable local, state, and federal laws, standards and regulations.  This compliance includes reviews of scheduled and unscheduled inspections for compliance.  The school publishes annually parent handbooks, and student and faculty handbooks complete with current school policies.  Administration meets annually at the beginning of each year with all students by class designation to cover school policies and procedures.  Students must sign that they have received and reviewed the DCSB Code of Student Conduct.  Seniors must participate in 2 mandatory class meetings to discuss policy and procedures as they apply to graduation.  Monthly faculty meetings are conducted to cover policy and procedure.  New hire meetings are scheduled monthly to help new staff members with understanding policy compliance.  The principal and administration continue to be vigilant and attentive to policies and procedures issued by the Duval County School Board.  The School Advisory Council (SAC) and the School Improvement Team (SIT), and the Leadership Team convey questions, ideas, and suggestions to the school’s administrative team.  
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 
Our school’s effectiveness and the performance of our students is based on constant assessments, survey’s, and reviews.  The yearly climate survey of parents, students, and teachers is used to evaluate school effectiveness.  Foundations surveys are conducted to focus on effective school discipline and safety.  FCAT, AP, IB, PSAT, ACT, SAT, and End of Course Exams scores are examined for student academic performance.  The administration conducts quarterly reviews with assigned faculty members, as well as frequent classroom observations.  Statistical disciplinary reports are examined for trends in student behavior.  

The district and the school in compliance with NCLB frequently monitor teacher certification for out-of-field teachers.  Practice test for FCAT, and the PSAT are conducted frequently by teachers.  The master schedule has been adjusted and is monitored for the number of AP courses to students and the number of students enrolled in them.  Further assessment of student performance and school effectiveness is achieved by use of the following evaluative tools and programs:  Read 180, Springboard, FCAT Explorer, and SAT On-Line Prep.      
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 
All stake holders within the school community are encouraged to become involved with the leadership and decision making process in our school.  The formal channels for decision making are the School Improvement Team (SIT), Leadership Team, School Advisory Council (SAC), Parent Student Teacher Advisory Council (PTTSA), Department meetings, and weekly administrative team meetings.  Several teachers serve on district and state committees i.e., District Calendar and Grade Recovery committees, and as AP graders.    As in most schools Paxon SAS has both the traditional and non-traditional means of providing students with leadership opportunities such as Student Government, National Honor Society, Club officers and team captains.  A leadership skills class is offered for credit, male and female students may participate in the Army JROTC classes,  IB students may serve as peer tutors or mentors to an IB freshman “buddy”.  Seniors participate in “Student Take Over Day” where they are allowed to select the teacher or administrator that they would like to be for the day.  A select group of students, the Golden Eagle Ambassadors, also serve as magnet tour guides to prospective students and parents seeking information about our school.  The principal has formed a group of student leaders that meet with her once a month to discuss student issues.  All stakeholders, parents, students, teachers, staff, community members, and business partners are an integral part of the decision making process at Paxon SAS. 
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 
In an effort to ensure equity of learning opportunities the school provides curriculum guides to each student.  These guides provide comprehensive information about available curricular and instructional programs.  It is the policy of the school to offer a wide selection of courses ranging from honors, advanced, Advanced Placement, Dual Enrollment, International Baccalaureate, and intensive reading and math.  Students are encouraged to enroll courses where they meet the prerequisites.  The school also considers the needs and interests of the ESE and ESOL students enrolled in the school.  The test coordinator publishes field trip “blackout” dates during major tests and exam dates.  Teachers provide tutoring opportunities for all students daily and weekly.  Safety nets and Grade Recovery policies and procedures are made available to all students, teachers and parents.  The administration, standards coach and AP coordinator help to monitor the implementation of a standards based curriculum which gives equity to all students.  
The media center provides textbooks to all students and provides extra copies for students to check out as needed.  The media center also maintains copies of departmental reading list books and materials.  Computers are available for student use before and after school and during lunch.  Open opportunities are provided for students to participate in Academic based clubs and activities including Brain Brawl, Math Team, Jets, French, Spanish and Latin clubs, and other contests related to academics.  

To support innovation the administration and the district provide opportunities for teachers to meet and discuss current trends in education.  This access has helped teachers provide a variety of instructional deliveries to students based on their needs and learning styles such as small group instruction, classroom technology, incorporation of small learning communities, and differentiated instruction.  Teachers are encouraged to participate in additional training via conferences and workshops.    
Teaching & Learning
STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	
	x

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	
	x

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	
	x

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	
	x

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	
	x

	3.6
	Allocates and protects instructional time to support student learning
	
	
	
	x

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	x
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	
	x

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	x
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	x
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	x
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 
The curriculum implemented in the classroom is in alignment with the Florida Sunshine State Standards (SSS).  Criteria requires that the curriculum be researched- based, and proven to provide academic achievement.  Teachers have access to the SSS standards through district curriculum leaders, department chairpersons, teacher mentors and the assistant principal of curriculum at the school.  Teachers have been issued laptops and have access to the Department of Education website.  The administration conducts classroom visits to monitor the curriculum implementation.  The district and the school provide bi-monthly early dismissal days for the purpose of teacher training and collaboration.  Teachers generally meet in small learning communities by department and by courses taught.  The district has provided the AIDS file for use in disaggregating data.  Teachers and administrators have access to this information.  The pertinent use of this data is to pinpoint student learning needs both by groups and individually.  This data helps to make the most of curricular and instructional decisions.  The data is viewed in the following ways:

· FCAT Data:  The FCAT is used to determine the school’s overall instructional needs particularly for grades 9 and 10.  This data provides specific percentages on the achievement in the following assessment areas: Writing, Reading, Mathematics, and Science.  This data identifies the percentage of the student body meeting the standards and performing below the standards, or making learning gains in each performance area.
· Advanced Placement Scores, International Baccalaureate Exam Scores, End of Course exams, Maps tests, SAT and PSAT tests.

Additionally teachers of IB classes are trained by IBO instructors and submit internal assessments with predefined scoring.  AP teachers also submit course audits to the College Board to maintain curriculum consistency.  Curriculum and assessments for AP/IB courses are derived from the College Board and the IBO organization.  Horizontal alignment is attained through collegial interaction with other schools, teachers and departments.  This includes our feeder pattern schools. 

2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
Student placement is made to ensure optimal academic performance.  Curricular programs are designed around the information gathered from student data.  Teachers meet often to discuss best practices for teaching and program design.  Books and support materials are purchased by administration to support the instructional programs and student achievement.  The SIP plan outlines long term goals for student learning and teachers are encouraged to use this important document as a guide when deciding on a program or strategy for implementation.  Best practices for teaching are fostered through staff development and professional study groups.  The school provides the latest best practice materials to the teachers.  Paxon SAS has an Instructional Coach who is available to model best teaching strategies.  Administration and district personnel make frequent walk-throughs to ensure that teaching practices are utilized to support student learning. 

The school continues to the faculty support to attend conferences, workshops, summer institutes, that will enhance student achievement.

Additionally the school provides the faculty the opportunity to visit other teachers, schools and high school programs.  Teachers at Paxon SAS continue to provide a number of programs designed to help students meet academic expectations i.e., before and after school tutoring programs, Advanced Placement boot camp, Saturday sessions, after school American History study sessions, IB Orals help sessions,  FCAT Saturday Sessions, PSAT before and after school help sessions, and Saturday help sessions,  IB tutoring (IOTABeta), and the Summer Bridge Program for  students in need of additional academic support.  These students are also offered the Springboard program through math and English classes as well as intensive reading and math courses.

3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 
The faculty at Paxon SAS participates in many district and school professional development opportunities.  They are required to acquire 120 hours of professional development every 5 years to maintain an active teaching certificate.  Department meetings are conducted at least twice a month, and leadership team meetings and administrative meetings are conducted weekly.  Many of our faculty members hold advanced degrees.  Seven of our teachers are Nationally Board Certified.  Accountability is ensured through lesson plans and administrative walk-throughs and formal and informal teacher observations and evaluations.  
4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 
The school offers several technology classes taught in (2) updated computer labs.  Each teacher (95) has been issued a laptop computer.  Each classroom has been outfitted by the district with 4 desktop computers and a printer.  The principal and her designees have been given cell phones or Palm Pilots supported by the district according to IRS policies and procedures.  Students at Paxon can access a number of online databases also supported by the district.  These include Grolier, Compass Learning, FCAT Explorer, Nettreker, SunLink, etc.  Teachers have access to LCD and overhead projectors.  Specific subject area teachers such as science use a variety of technological devices to enhance their curriculum.

The school media center is utilized by whole classes and by individuals.  There are district policies in place for the use of computers by students as well as for acceptable internet use.  The district and subsequently the school has a plan for the replacement of outdated technology particularly computers.  The Paxon media center provides optimum opportunities for data based research.  The operational hours have been extended to facilitate student use.  Newly adopted textbooks have DVD software provide for student use.  Instructional technology also includes a T.V. Production course complete with a studio.  The school website, linked to the district website is complete with teacher links and is kept up to date.  
Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	x
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	
	x

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	x
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	x
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	
	x

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	
	x

	4.7
	Demonstrates verifiable growth in student performance
	
	
	
	x

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	
	x


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  
Data is continuously analyzed to determine areas of strength, weakness or in need of improvement.  Data such as NCLB, FCAT, IB, PSAT, and SAT scores help to identify the strengths and weaknesses of student performance.  Data reports from FCAT and NCLB, graduation rates, climate surveys and other diagnostic results show county, state and school trends used when making determinations about student performance.  Due to these trends and findings in FCAT data, students who have a score of level 1 or 2 in that or reading  have been scheduled into Intensive Reading and Intensive Math classes.  AP and IB test results help teachers and administrators target areas where students experience difficulty and are in need of academic assistance.  This enables the administration to address curricular and scheduling issues.  Results of student performance on the PSAT by individual classes over a period of 3 years helps to identify trends and areas for improvement.
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 
Students and parents are provided with continuous updates on the school’s progress towards achieving student learning goals.  Information is provided to teachers, students, and parents via progress reports issued twice during each 9 week period, report cards, and other assessments.  These additional reports include AP and IB results, and PSAT results.  In the area of fine arts, performances, finished projects, district, state, and regional competitions can provide useful feedback.  Data and other pertinent information about school wide test results are shared with major stakeholders who include parent groups including the SAC committee.  All pertinent data is captured in the annual school SIP plan.  This document is shared with the faculty and the SAC committee and is posted on the school and district website.  Data is also shared with parents during individual student/ parent conferences.  Administrators review quarterly grade distribution reports by subject and by teacher. School data is compiled into a school profile by a member of the guidance department.  This information is shared with feeder pattern schools, private schools, and with prospective parents and students during magnet tours of our school.  Teachers can access student data via the school AIDE file (a progress monitoring software program).  Classroom walkthroughs are used to provide teachers with information as to their instructional and organizational effectiveness.  Data such as SAT, ACT, PSAT, and Advanced Placement and IB results play an important role when planning and designing academic programs that target student achievement.  Review and feedback from these reports are provided to teachers, students, parents, and other external stakeholders throughout the year. 
3. How are data used to understand and improve overall school effectiveness?
By having readily available data, school administrators and teachers are able to determine the most critical areas in need of improvement.  With this information adjustments can be made to the school’s curriculum to address deficiencies in learning identified by the testing statistics.  

Lesson plans maybe adjusted in order to address individual student needs.  Teachers are asked to keep a data notebook with data for each of their students.  They are asked to tailor their curriculum lesson plans, and teaching strategies to the needs of their students.  Teachers are asked to keep records and chart the progress of their students.  Many programs have been purchased by the district for teacher and student use to enhance student performance.  They include Springboard, FCAT Explorer, SAT/ACT prep classes, and Read 180.

The district student information system provides the schools with an abundance of information that targets student progress attendance and discipline issues.  Teachers use this information to make decisions about the instructional level, strategies, and the types of diagnostics to use to monitor student progress.  Data also helps the teachers to pace instruction, as well as to select the mode of instructional delivery.  Administrators as well as teachers use data to design appropriate programs for students that include the following:

· Use of PSAT data to identify the top scoring 10th graders.  This identification will help to increase the number of National Merit Scholars.
· AP potential data used to encourage student performance on AP exams.

· FCAT date used to identify low performing students needed additional academic assistance
· Pairing students for peer tutoring

· FCAT/PSAT/AP training camps

· Grade Recovery and Safety Nets 

· Practice FCAT,PSAT and SAT exams

4. How are teachers trained to understand and use data in the classroom? 
Teachers are provided with ongoing staff development that includes training in the areas of data gathering and interpretation.  Examples of school based training include:  AIDE training, use of CRISS and Reading strategies, FCAT departmental training, FCAT/AP/IB Rubik training, and district workshops that include AP/IB workshops.  Teachers are provided time during the work week to participate in staff training.  Small groups are formed that allow teachers opportunities to work together on the interpretation of data collected.  Faculty meetings and planning period seminars are also used to inform teachers of data results.  These interpretations are used to insure that the curriculum stays rigorous enough to challenge student and that the teaching strategies move students toward learning gains.
Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	
	

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	
	

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	
	

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	
	

	5.10
	Provides appropriate support for students with special needs
	
	
	
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
The recruitment processes include the Duval County Public School website as well as educational services such as our local universities and other schools, human resources job vacancy postings, a transfer program which allows qualified teachers within the county to transfer from other schools, and the faculty and staff at our school recruiting highly qualified teachers.  There is an induction program for all new teachers to the district that includes developmental training, peer mentoring, and the completion of a portfolio that provides evidence of competencies met. Opportunities for continuous improvement are provided through a variety of avenues throughout employees’ careers with everyone encouraged to take advantage of these programs.  Placement of personnel is based on certification, experience, needs of the school, and seniority after the administrators and department heads have assessed the qualifications of the teacher.  Then administrators, department chairs, school instructional coaches, and peer mentors work together to continue to develop new teachers throughout the year on professional issues to ensure their comfortable transition and the retention of good teachers.

During the school year there are several informal observations. These are formative and followed by short, informal reviews. All teachers complete a Professional Development Plan and have a formal observation. During the formal observation, the teacher is observed by an administrator using a formal rubric and there is a post-meeting to discuss the findings.

Retention among our faculty is high because there is a positive atmosphere of support among our faculty and staff with positive encouragement from the administration. There is strong emphasis on departmental cohesiveness and a hospitality committee that celebrates individual accomplishments both professional and personal.  This school also enjoys the rewards of AP and MAP monies awarded to its teachers.  These things contribute to retention of qualified teachers, administrators and support staff.

2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement?
The “School Improvement Team” (Shared Governance) holds meetings attended by the principal where some decisions are made on budget allocation.  It is the responsibility of our principal to ensure all educational programs offered are adequately funded to meet the goals of the School Improvement plan and the SIT committee communicates between the administration and the staff at a highly functional level.  Additionally, teachers have input on how AP monies and Magnet monies are spent, “Lead” monies were distributed in a timely fashion, each department has a budget from which to order their supplies, and monies are available to departments for workshops or training for teachers.

3. How does the leadership ensure a safe and orderly environment for students and staff? 
Paxon believes that a safe and orderly environment begins with high expectations for student behavior and then reinforces that with security personnel, a Resource Officer from Jacksonville Sheriff’s Department, cameras that view both indoors and outdoors, a manned security desk and the front entrance, security personnel a special events, guest speakers on emergency topics, building maps with evacuation routes, emergency procedures discussed with faculty and staff, monthly fire drills, Code Red drills, classrooms equipped with telephones, panic buttons and speaker system, hall pass policy, all extracurricular activities are supervised, and a safety room for students after school.

4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
Students are provided with many opportunities to meet with their guidance counselor, not only when they are registering for classes but throughout the year.  Our guidance counselors are responsible for coaching students helping them make sound decisions concerning course selection, grades, testing.  The guidance counselors also visit classrooms and students during the school year.  The guidance department has extended its hours, adding time before and after school, regularly offers scheduling and financial aide workshops for students and parents, and works closely with the testing coordinator to offer exam reviews.

The guidance department has a dedicated IB counselor following the IB students and meeting with them both in the classroom and during her extended after-hours (until 6 pm 3 days a week).

The IB coordinator and counselor conduct a freshman registration event for incoming freshmen, planning their Paxon career with the help of IB teachers and current IB students.  The IB program offers a mentoring system that pairs pre-IB freshmen with an IB junior and the IB coordinator meets monthly with parents to discuss unique ways to help students.

The media center is fully equipped with latest technology and fully staffed before and after school.  Students and faculty have input as to what resources are purchased for the media center.  The media center staff does a thorough orientation with incoming freshmen to inform them of access and availability of the media center resources and provide class-by-class and individual training in reference and information skills.  Parental consent is required for access to certain resources, including the internet, so parents are involved in monitoring what their students do.

Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	
	

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
The administrative staff ensures that the school is responsive to community and parent expectations by creating an avenue of accessibili8ty.  At the beginning of each school year the administration meets with members of the PTSA board to outline the schools goals for the year.  An orientation helps for incoming freshmen IB students and their parents.  At this time the principal addresses both parents and students once again outlining expectations and goals.  In the fall the school conducts its annual back-to-school open house for parents to meet their child’s teachers.  Parents are encouraged to schedule appointments with teachers via the guidance departments to discuss individual student academic progress and behavioral concerns.

Paxon SAS has an active School Advisory Committee (SAC).  Community and school concerns and expectations are brought to the school via this committee.  It is through SAC, SIT, PTSA, IB PAC, athletic and band booster organization, climate survey results, and business partner meetings that Paxon SAS ensures it is responsive to community expectations.  Other formal channels that ensure the schools that the school is responsive to community needs include parent conferences, progress reports and report cards, dissemination is the schools profile and the school newspaper, the Paxon SAS website, e-mail with teachers and administration, and phone conferences.  Teachers provide parents with additional information through schoolnotes.com, the school’s web page as well as individual teacher web pages.
2. How does the school’s leadership foster a learning community?
Paxon SAS has established student parent, teachers, and community committee that help provide information to foster a learning community.  The principal firmed a student leadership group that meets with her monthly to discuss their concerns and expectations.  The SIT and SAC committees representing the teacher and parent groups meet monthly as well.  Parents are invited to participate as presenters for the school’s annual take over day and the multicultural program held in January of each year.  The principal meets often with members of the PTSA board, and the IB parents, a group called IBPAC.  Annually parents respond to climate surveys with questions that are relevant to our school.  The school’s foundations committee conducts frequent surveys with both students and teachers concerning student behavior.  This information is shared with teachers, administration and parents.  Teachers are encouraged to attend IB and AP workshops as well as other pertinent training.  Community leaders have been invited to share their expertise as guest speakers in various classrooms.  Teachers are encouraged to share their expertise with each other in department meetings or being assigned as teacher mentors.  Small learning communities are established to provide our students and faculty with high expectations for both learning and behavior.
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 
Paxon SAS utilizes a number of channels to communicate information to stock holders regarding students, their performance, and the overall effectiveness of the school.  An electronic telephone messaging system is used by the administrative staff to contact parents about upcoming school events, dates concerning progress reports and report cards, and student attendance.  Some teachers use schoolnotes.com to keep parents informed of student grades, assignments, tests, etc.  The school marquee is updated frequently concerning major events.  There is an electronic kiosk posted in the front of the school in the main hall.  It does a continuous scroll of upcoming events.  The school utilizes the P.A. system everyday for morning announcements as well as for emergency announcements.  A school bulletin is published weekly and a school calendar is distributed monthly.  The T.V. production classes produce a daily school news program.  The Paxon SAS website is updated regularly and is available to parents, students, staff and community.  Parents via PTSA, IBPAC, SAC and SIT reserve current information directly from the principal about school’s effectiveness. The SIP plan and the SPAR report are posted to the school and district websites.  Parent and student handbooks are made available annually.  Students are provided with planners annually as well.  Newsletters and the school newspaper are made available to parents and students.  Both give pertinent information concerning the school.
Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.
Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	
	

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	
	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?
Continuous improvement is imperative for Paxon and we use formative and diagnostic assessments along with staff development to assist with the review and updating of our student success plans. Student data is analyzed on an individual basis and discussed with teachers in order for instruction to be differentiated to meet personalized needs. Ongoing staff development, professional training and enhancement of the AP and IB programs help teachers implement best classroom practices that match their students’ identified needs, with the results being that our AP enrollment and scores have increased, our IB enrollment and scores have increased, the number of IB diplomas has increased, and our teachers are better trained.

6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 
Our School Improvement Plan is aligned with our vision and purpose and our teachers’ Professional Development Plans.  The teachers’ PDP’s all have the goals of student improvement interwoven into their personal development and professional development and the teachers are using the workshops and professional development days to learn to use data to drive the development of their curriculum to reflect the needs of their students. An ongoing process of data disaggregation provides the foundation for continuing assessments to maintain this alignment and thus the focus on the vision and purpose of the school while reflecting the learning needs of the students.

7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

Subject-area workshops take place during pre-planning and regularly throughout the school year, as well as on-site staff development every two weeks on early-release days. Teacher and mentor evaluations provide opportunities for discussions of needs for additional training or interests in areas of training. New statistical information is disseminated quickly to the staff where potential is recognized (PSAT data predicting AP potential) so teachers can begin developing plans.  The school instructional coach is active in providing data and strategies to implement programs in the classroom to improve student achievement. Media center personnel and the school instructional coach work together closely with all the staff needing any technical assistance to implement new programs (Read 180, etc.) to achieve our goals.

8. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 
The process of monitoring school improvement initiatives begins each year as we review and update the School Improvement Plan.  Administrators, teachers, and parents are involved in this review.  As it is implemented throughout the school year communications from parents, our website, our school newsletters, our PTSA, our students, and our test scores serve as essential monitoring devices.  Paxon’s standing in this community and our continued commitment to maintaining our standard of excellence does communicate to our stakeholders that our improvement plan is outstanding.

Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?  Major areas of focus for the faculty, students and parents of Paxon SAS include the following:

· Monitoring the IB program so that is more inclusive and diverse.

· Creating avenues so that we attract and maintain more IB caliber students.

· Providing opportunities for producing more IB diploma recipients.

· Producing more National Merit Finalists.

· Helping more students pass the AP exams with a score of 3 or higher.
· Continuing to attract, train and maintain the most experienced and best prepared teachers for student success.

· Promoting continued communications with stakeholders.

2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?
· Paxon SAS greatest strength lies in the continued reputation of the school as that of helping students achieve their academic dreams.  This is done with administrative planning, hiring the best and most experienced teachers who are dedicated to providing opportunities for student academic success.  Attracting some of the best students in the county and helping them be successful in this environment is also one of our most enduring successes.  This includes working with students that are not as well prepared to meet the academic challenges of this environment to be successful as well.

3. What would you consider to be your school’s greatest challenges?
· Continuing to provide a quality academic environment that is focused on meeting the needs of all students so that the school is neither an elitist or a remedial environment.  
· Maintaining a diverse student population as well as a diverse teaching staff to meet the challenges and changes of the twenty-first century.

4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
· Through the self assessment process we have discovered that continued teacher training need to be on going and specific to meet academic challenges for students.
· Communication efforts with parents and student and faculty needs to be constantly monitored and improved.
· Continued dialogues with students, parents, faculty and other stakeholders must be ongoing and consistent. For student continued student success

	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

( Operational

□ Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

( Operational

□ Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

□  Operational

( Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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