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Standards Assessment Report

Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.

Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 

Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.

Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	X
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	X
	
	

	1.3
	Identifies goals to advance the vision
	
	
	X
	

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	X
	

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	X
	

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?
The Pinedale plan includes posting the school’s current vision statement in each classroom and common areas to inform and assist in building understanding and commitment by all stakeholders.  In order to increase understanding and deepen the commitment to the vision statement, stakeholders need the opportunity to engage in dialogue and develop a new vision statement and purpose which defines the common vision among all.  
The principal has held, and continues to hold, individual conversations with stakeholders in an attempt to gain buy in and commitment to the vision and purpose of Pinedale, and  support the school’s plan.
2.  
What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 
Pinedale’s Design Team meets regularly disaggregating the school data to formulate a school profile.  The profile is maintained by the team and is shared with the faculty and staff on the share drive.  The Design team utilizes the Florida Continuous Improvement Model along with the Desensi educational consulting firm to assist with the development and maintain the school profile. 
Pinedale is able to access the data-based program ADS on the school share drive.  This program identifies the school’s student demographic information including the FCAT data from the 2006-07 school year.  All staff has access to this program and has been in-serviced by the district in how to access and use the data.  Additionally, current student data is maintained on the share drive.  The data consists of NWEA results for fall and winter in the areas of reading and math for students in 2nd through 5tth grade, along with DIBELS, DRA’s, science pre-tests, and writing prompt scores.
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 

The school principal and leadership team ensures that the school’s vision, purpose, and goals guide the teaching and learning process by communicating its purpose and goals through maintaining open two way communication with all stakeholders.  The Leadership conducts classroom visits and actively participates in focused meeting with staff regarding current goals and objectives. 
     4.   What process is used to ensure that the vision and purpose of the school remains current and aligned with the school’s expectations for student learning and school effectiveness?  
Pinedale has high expectations for the students, families, teachers and school community.  The Pinedale community provides a safe environment where students learn and experience prescriptive differentiated instruction, designed to meet their individual needs. The school offers standards-based instruction aligned with state standards.  To ensure that the vision and purpose of the school remain aligned with the schools expectation for student learning and school effectiveness, teachers and staff participate in ongoing professional development.  For example, teachers demonstrate their commitment to the vision and purpose of the school by voluntarily attending before school professional development meeting.
In an effort to engage parents in understanding standards-based expectations for students, Pinedale sponsored a Reading and Math night.  The goal of each of these parent nights is to provide an overview of standards-based instruction and how parents can support their children toward meeting and exceeding the standards.
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	
	X

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	X

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	X
	

	2.5
	Fosters a learning community
	
	
	X
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	X
	

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	X
	
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	X
	

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	X
	
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 

A staff handbook for establishing, communicating, and implementing policies and procedures for the school is located on the share drive.  Teachers can access this at any time.  During pre-planning all staff were given a paper copy of the handbook.  A copy of the Duval County Code of Conduct was sent out to all parents at the beginning of the school year outlining district policies and procedures in the area of discipline. Students and parents are asked to review the Code of Conduct and sign an agreement awareness form which is maintained in the student’s cumulative folder.  Student assemblies occur throughout the school year reviewing policies and procedures.  The school’s newsletter and web site communicate current events, activities, and provides information regarding policies and procedures. 
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 

Our school-wide improvement model is a standards-based workshop model.  The goal to increase teacher use of data analysis and deliver appropriate instruction for students is steadily being implemented.  Beginning in November 2007, the school design team was trained in the Florida Continuous Improvement Model.  The team continues to meet weekly to plan for implementation and work in FCIM monitoring roles.  The Design team has facilitated staff meetings to introduce and review the FCIM model.  The state designated School Improvement Facilitator has met with the school principal and design team twice during this reporting period.  The first meeting consisted of review of FCIM monitoring tool documents, answering questions, and providing of expectations.  The second visit included classroom visits, question and answer period with design team, and offer of next step recommendations.

The school community successfully participated in analyzing and disaggregating data, has established a school-wide focus calendar, and continues to create and implement tutorials and mini-assessments which meet the needs of students. Teachers and staff use collaborative meeting discussions to drive instructional decision making.  They also engage in conversations with students and parents to check on student engagement and understanding. Common planning time for collaborative meetings for teachers is provided. Teachers have used a diagnostic/prescriptive approach to plan and utilized data from the 2007 FCAT, DIBELS, and NWEA testing data to assess performance strengths and areas for improvement.  A data room has been established where all of the above information is profiled on each teacher’s class, including a demographic profile of the school as a whole.  Teachers, coaches, and state/district staff use the data room for in-service trainings and meetings.

Principal and Assistant Principal Classroom Focus Walks are conducted and informal feedback is provided to teachers after visits. School coaches have set up times for teachers to review a complete collection of individual and classroom student performance in the data collection room. The Pinedale School community is highly encouraged by the results of the mid-year NWEA assessment, mini-assessments, and the formatives/summatives used by classroom teachers.

Teachers report satisfaction with their participation in the development of Pinedale becoming a learning community. To meet the needs of our diverse learners the Pinedale school community ensures equity of learning opportunities. Students in grades K-5 have participated in the Fast For Word lab experience.  Fast For Word is enhancing students’ cognitive skills which are helping students link the difference between spoken word and reading.  Teachers are seeing an increase in student engagement in classroom discussions/participation.
Teachers participated in an in-service by grade levels where they were able to identify and list their professional development needs for next year based on a review and discussion of what teachers felt were areas of concern or challenge. 
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 
Pinedale currently has 5 teachers enrolled in Jacksonville University leadership program.  During their internship, the teachers are asked to assume the role of administration within the building and develop ideas which improve the quality of instruction and increase stakeholders input into the decision-making process.  The teachers present to the Design Team, then the faculty, their plan for buy-in and implementation of their ideas.  The ideas include, a common lesson plan format, revisiting the school crisis plan, parent luncheon to increase interest and participation in establishing and joining the PTA and SAC.
All beginning teachers are assigned a veteran mentor who serves as an instructional coach and confidant to the new teacher. The participants and their mentors meet during grade level meetings and also individually.  Teachers have met to discuss how to better meet the needs of our diverse populations, develop safety nets, discipline, and building collegiality.  There are four teacher/mentor partnerships within the school.
The Shared Decision Team affords everyone the opportunity to contribute to the governance of the school.  All constituent groups are represented on this team.  Meetings are conducted bi-monthly.
Fourth grade students participate in peer mentoring activities, where the student is paired with a classmate.  Students meet with the teacher to discuss guidelines and share their experiences.  Student mentors work collaboratively with their mentee during class time.  Activities include buddy reading and problem solving.

Safety patrols act as models for the entire school population.  They follow specific guidelines for conduct that exemplify leadership, positive behavior, safety, and decision making.  Students are recommended by a teacher the previous year based on overall performance and specific criteria, including attendance, conduct, and grade point average.
Families in the external school community are invited to participate with leadership in the decision making process of the school.  The School Advisory Council (SAC) is composed of the principal, assistant principal, and an appropriately balanced number of teachers, staff, parents, and business and community citizens who are representative of the ethnic, racial, and economic community served by the school.  Pinedale’s SAC is currently undergoing a redesign in order to meet the ever changing mobility of the community. 
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 

To ensure equity of learning opportunities, teachers follow a focus calendar developed collaboratively with leadership, aligned with the district’s learning schedule and state benchmarks.
Pinedale serves a number of Students With Disabilities (SWD) within the regular education setting utilizing the district Inclusion model.  SWD’s receive standards-based instruction in the regular education classroom, along with their peers, with support services from a certified special education teacher.  
Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	X
	

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	X
	
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	X
	
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	X
	
	

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	X
	
	

	3.6
	Allocates and protects instructional time to support student learning
	
	
	X
	

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	X
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	X
	
	

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	X
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	X
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 

The school offers a research-based curriculum that supports best practices and clearly defines expectations for student learning.  In fulfillment of standard 3, county learning schedules, curriculum-based checklists, and grade level meetings are used to interpret data and research, and make curricular and instructional choices.  Grade level expectations are aligned with subject areas. Students are administered a mini-assessment each week pre/post in math and reading. Once the assessment has been analyzed by the teachers, individual instructional remediation/enrichment/enhancement activities are designed and implemented to meet the academic needs of each student.
Teachers participate in collaborative vertical planning where grade levels share expectations of skills that students will need before entering the next grade.  
2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
The school uses the county adopted researched-based curriculum outlining instructional strategies and activities that facilitate differentiated instruction for all student levels.  Lessons are aligned to Sunshine State Standards.  
Instructional coaches demonstrate model lessons from the curriculum in classrooms to ensure that teachers have a through understanding of best practices and how to individualize for differentiated instruction for a diverse population.

Small group instruction is provided by support staff for students that have been identified as working below grade level or bubble students, based on state assessment data.

Additionally, focus walks are conducted from which feedback is provided to faculty.  From this feedback, teachers promote active involvement through remediation and differentiated instruction of students in the learning process. 
3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 

 The following processes have been implemented to ensure that teachers are prepared and effectively implementing the curriculum: professional development training, workshops, teaching for understanding, teaching varying learning styles, collaboration among staff and students, focus walks with feedback, assessments with feedback to students, informal and formal observations with feedback, mentoring program, grade level collaboration, learning schedules.
4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 
Fast For Word, Destination Success (Riverdeep), Accelerated Reader, various web-based interactive programs, and media resources are offered to pre-K through fifth grade students.  There is a school-based, student produced, “Morning News” program on closed circuit television.  The Media specialist changes displays within the library based on school-wide units being taught and scheduled activities.  

All classrooms have four student computers where pre-kindergarten through fifth grade are able to access a variety of web-based and interactive learning programs. Students in grades 3-5 can access FCAT Explorer to enhance skills already taught in the classroom.  The district program, Destination Success, is available to teachers to provide individual support for students at their level. Students can then work through the program to increase skills knowledge and mastery.
Fast For Word is a computer program that enhances students’ cognitive skills which are helping students make the connection between spoken word and reading.  All students in the school will have cycled through the program by the end of the school year. Teachers are seeing an increase in student engagement in classroom discussions and participation.
Documenting & Using Results
STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	X
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	X
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	X
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	X
	
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	X
	
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	X
	
	

	4.7
	Demonstrates verifiable growth in student performance
	
	
	X
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  
All assessment data is maintained on the school share drive for staff to utilize for instruction and analysis.
Teachers use a diagnostic/prescriptive approach to plan and utilized data from the 2007 FCAT, DIBELS, and NWEA testing data to assess performance strengths, areas for improvement, and to plan for instruction.  Formatives/summatives, DRA’s, running records, and mini-assessments are additional tools used to assess student performance.  Baseline data is established in the fall and then reassessed in winter using DIBELS for fluency and NWEA for reading and math, for comparison to analyze progress of student learning. In addition, pre-tests are used to assess science for 5th grade students. Weekly pre and post tests that yield reliable and valid information are given for remediation of any non-mastered skills, as well as differentiated instruction for individual students.  
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 

A data room has been established where all of the above information from question 1 is profiled on each teacher’s class, individual student, and a demographic profile of the school as a whole.  Teachers and coaches evaluate the results of school and district assessments by individual student and formulate a plan for enrichment, enhancement, or remediation of skills utilizing a differentiated instruction approach.
Progress reports based on assessment results are sent home to parents mid- term.  Student, parent, and teacher conferences are held to discuss and review individual student data.  Teachers identify students in need of additional academic support and create a progress monitoring plan that provides for learning strategies to support the student’s growth.  Progress is reported to the parent through a parent/teacher conference to review and discuss student performance indicated in the plan.
Teachers and parents meet to review and discuss the individual progress monitoring plan developed for each student that is not working on grade level.  This action plan is designed to remediate skills in identified specific content areas.

Teachers conference with their students on their progress using the district workshop model.  
3. How is data used to understand and improve overall school effectiveness?
NWEA assessments in reading and math are aligned with the Florida Comprehensive Assessment Test (FCAT) taken by 3-5th grade students.
NWEA scores continue to be used for determining mastery in reading.  The analysis shows that student progress has been made in 3rd and 4th grade.  Based on the DIBELS data, students that were not proficient in fluency were placed on an action plan and provided tutoring within the instructional day.  After analysis of the bi-weekly reading blitz’s/mini-assessments, differentiated lessons are developed, taught, and reassessed for mastery of the skills at all grade levels.  Students With Disabilities that are multiple grade levels below in reading are remediated utilizing the Direct Instruction Reading Program.  Additional tools to assist with differentiation and remediation are FCAT Explorer and Destination Success.  Students in grades 1-5 use the Accelerated Reader Program to enhance comprehension and fluency.  Students read a book on their independent reading level and take an assessment on computer. Data indicated that our Hearing Impaired students needed additional academic support. We have worked collaboratively with UNF’s department chair for DHH program to set up tutorials to remediate skills based on the weekly blitz/mini-assessments for our 7 Hearing Impaired students in grades 3-5.  Four pre-interns will tutor 5 hours per week for 10 weeks.
The NWEA data indicates that 3-5th grade students made gains in math.  Teachers have participated in math professional development training with the school-based and district math coach to enhance their skills in implementation of the district workshop model.  The teachers looked at the results from FCAT released items administered to the students, and item specifications.  A school-based calendar was developed to provide teachers with a guide for instruction.  Based on student data, teachers collaborate on grade level to develop differentiated lessons to meet the needs of the individual student. Teachers are using FCAT Explorer and Destination Success (Riverdeep) to provide additional instructional support for students. The school-based math coach models lessons in Every Day Counts and Math Investigations for teachers that need additional support.  Every Day Counts has been implemented successfully school wide and teachers use it daily to reinforce math skills.
4. How are teachers trained to understand and use data in the classroom?  
Targeted staff development was provided by the district for teachers needing assistance in understanding how to assess and use the ADS data system that profiles each students FCAT scores from the previous year. Teachers reviewed the ADS data to identify areas of non-proficiency and plan for instruction. 
Students are administered the NWEA test in reading and math in the fall, winter, and spring.  Teachers were provided training in how to read and utilize the results from the test by the district technology coordinator. Teachers then were able to group students by skills levels inorder to differentiate instruction and provide for individual remediation.
A district reading coach has provided inservice training in how to analyze running records.  Teachers participated in a district coaching cycle for reading and writing. One component of the cycle is looking at student work that constitutes “meeting the standard”.
A district instructional specialist provided inservice training to teachers and staff in the Florida Continuous Improvement Model (FCIM) during an early release day.  This model is the state mandated model for turn around schools (explained in detail in section 7). Under this model teachers administer pre and post mini-assessments to students in grades 1-5 weekly.  Assessments are scored by the teachers immediately to plan for instruction.  From these assessments explicit and systematic instructional focus lessons are developed. School-based coaches and teachers meet weekly to analyze student data and prescriptively plan for differentiated instruction.

Resource & Support Systems
STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that is well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	X
	

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	X
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	X
	

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	X
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	X
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	X
	

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	X
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	X
	
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	X
	

	5.10
	Provides appropriate support for students with special needs
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
As a turnaround school, Pinedale was provided with additional support in the form of an assistant principal and math coach. 
Teachers are recruited and hired through the DCPS Recruitment/Interview fair held during the summer. Applicants who have missed the recruitment fair can apply through the DCPS personnel office.  Additionally, teachers are hired through the transfer process.
Teachers and paraprofessionals participate in professional development activities throughout the school year. New teachers are assigned a teacher mentor and participate in the Teacher Induction Program. Pinedale’s academic coaches (Math, Reading, and Instructional), meet with all teachers new to the school to discuss the many facets of standard-based instruction. 
Administration strives to ensure that teachers and staff are placed according to their areas of identified strengths.

All teachers create a professional development plan that ensures their growth in one or more academic areas. Teachers select an area or areas of focus that they want to improve or expand their knowledge base in.  Leadership strives to guarantee that all teachers are trained and qualified in their area of responsibility.

The effectiveness of teachers and paraprofessionals is evaluated by the administration each year using the Teacher Assessment System.  Teachers’ evaluations assess classroom environment, knowledge of curriculum, classroom instruction, student achievement, interpersonal relationships, professional responsibilities, and growth.  Paraprofessional evaluations assess knowledge in the area of responsibility, interpersonal relationships, professional responsibilities and growth.

In an effort to maintain qualified teachers and staff in a Title 1 school, administration and coaches provide support and training, along with open lines of communication to address all concerns.
2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 
Members of the School Shared Decision Making team work together with administration to develop a school budget in the fall and spring.  Teachers and staff work in their subgroups to create lists of programs and materials that can be purchased to support the school vision and educational programs. All financial transactions are monitored by the bookkeeper. Financial transactions are maintained in accordance with DCPS auditing and accounting system. 
3. How does the leadership ensure a safe and orderly environment for students and staff? 
The principal has made the safety of Pinedale’s faculty, staff and students a priority.  A fence was installed to complete enclosure and secure the campus.   The custodial staff of Pinedale Elementary works conscientiously to maintain a safe and pleasant working environment for the students and staff.  Leadership has worked with district level personnel to evaluate and established a safety and building improvement plan for Pinedale.

The school’s established program for safe and civil schools is Foundations.  A school-based team is in place and meets bi-monthly to address issues and concerns among the stakeholders.  This team makes recommendations to administration for ways to better create a safe learning environment for all.

A project of the Jacksonville University leadership program interns is to review and revise Pinedale’s crisis management plan and present it to the Design Team and staff at an early release professional development workshop.
4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 

Pinedale has a comprehensive program of guidance and other services that supports the development and well being of all students. Students are ensured access to guidance services, counseling, mentoring, referral, and staff consulting. The guidance counselor is responsible for multiple initiatives that support access to resource services both within and outside of the school. These services include, but are not limited to: TARGET, MRT/EDT, and Paxon Full Service School. 
The guidance counselor facilitates the TARGET (Teachers Accessing Resources of General Education) Team process. TARGET was created to align our process with a Response to Intervention model (RtI), which is a multi-tiered problem-solving approach to providing services and interventions to students at increasing levels of intensity based on progress monitoring and data analysis.  This is a systematic process that reviews student strengths and weaknesses, identifies evidence-based instructional interventions, collects data to monitor progress, and evaluates the effectiveness of the interventions. 
The MRT (Multidisciplinary Referral Team) and (EDT) Eligibility Determination Team process works to refer, evaluate, and determine eligibility for Exceptional Education services for students. This is a multi-step process
Teachers can also refer students to the Paxon Full Service School. Paxon assists students in achieving school success by strengthening families and improving quality of life in the neighborhood.  Full Service Schools are neighborhood based resource centers that bring together community resources, neighbors and school to accomplish outcomes related to the health and well being of students, their families and neighborhood residents.
To meet the needs of special education students at our school there are three full time exceptional education Inclusion teachers, three Hearing Impaired teachers along with a paraprofessional and interpreter to support the program, five Autism Spectrum Disorder teachers with nine paraprofessionals to support the program,. We also have two full time Speech and Language Pathologists to meet the needs of our students.  The Inclusion model has been fully implemented in K-5th grade this school year. 
Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	X
	
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	X
	
	

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	X
	
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	X
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
Pinedale continues to foster effective communications and relationships with and among its stakeholders through activities such as, Meet and Greet, Student of the Month, Literacy and Math Night, Book Character Parade, Volunteer program, and Celebrity Reader.  We continue to work towards fostering collaboration and clear communication with parents and community stakeholders. 
We work with local colleges and universities to provide opportunities for pre-intern and interning student teachers. 
Pinedale was selected to receive a five year grant to work with a service provider to operate a Team Up program which provides after school activities.  Team Up is designed to be an extension of the school day for academics and enrichment.
Another resource for building stakeholder communication and relationships is the School Advisory Council (SAC). This committee is in a year of rebuilding and is comprised of teachers and parents.  We are attempting to bring in local business leaders.  The goal is for SAC to meet regularly to discuss areas of concern for our school including data analysis and improving parent/volunteer participation in the school.  During the meetings, SAC will identify ways in which stakeholders can come together to support student learning.  All SAC meetings are open to all stakeholders. Minutes will be available for review at the school.  By opening the lines of communication, we hope to encourage teachers and parents to become more committed to the success of our students.  The principal continues to engage in open dialogue with parents and community leaders in an attempt to solicit support for Pinedale. Additionally, a breakfast will be held at the school to recruit stakeholders for the PTA and SAC committees. 

Pinedale continues to work to support parents and students.  A parent night is scheduled for May that will present a program, “Families Building Better Readers”, designed to assist parents in helping their children to read.  Through these programs and activities Pinedale plans to have permanently identified and established PTA and SAC committees by June. 

As a Turnaround school, Pinedale will be provided district level assistance to place the school in contact with community organizations to foster and establish strategic partnerships.

2. How does the school’s leadership foster a learning community? 
Our administration works diligently to create and maintain a school climate that is conducive to learning.  They are visible in the hallways and lunchroom, and are always supportive of teachers.  Behavior is monitored continuously by all faculty and staff throughout the school.  Administration allows for flexible scheduling of professional development opportunities for teachers and coaches to meet together within the school day.  Teacher schedules for common planning during resource times have been established to allow for additional collegial conversations and planning.
3.
What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 

Communication among and between all stakeholders is vital for school improvement.  To increase parent knowledge about curriculum and instruction the administration and staff send a monthly newsletter home to parents.  The newsletter includes information of upcoming events for the school and grade levels.  Each child is provided with a parent communication folder and agenda from the teacher that is sent home weekly.  These communication instruments provide a lifeline between the classroom and home.  

Teachers use the following artifacts to communicate with parents regarding student performance:

· An agenda is provided to each teacher for the purpose of communicating on a regular basis with parents to keep them up to date with progress, behavior, and events.
· Progress reports are sent home bi-quarterly informing parents of overall classroom progress.
· Report cards are sent home each quarter to parents
· FCAT scores are sent home in the final report card to parents.
· Progress reports from fall, winter, and spring NWEA scores are sent home following an update of the results
· DIBELS scores are sent to parent in letter form
· Parent conferences address academic and behavioral concerns. Teachers and parents can schedule a conference at any time to address areas of concern.

Monthly newsletter to parents informs them of upcoming events at the school and in their child’s room.

· Commitment to Continuous Improvement
STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	X
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	X
	
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	X
	
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	X
	

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	X
	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?
As a Turnaround school, Pinedale is required to implement the Florida Continuous Improvement Model (FCIM).  FCIM is a researched and standards-based model which is performance driven and designed to close the achievement gap.  It is a continuous process in which data analysis determines classroom instruction.  FCIM supports schools by helping everyone to work smarter not harder.  It raises student achievement and builds learning success for all children.   
6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school?

FCIM is a multi-step process involving data disaggregation, instructional focus calendar, focus mini-lessons, mini-assessments, tutorials and enrichment, maintenance, and monitoring.  The Design Team, along with staff, assessed the needs of the school by analyzing the data.  Goals were identified and prioritized.  Each standard tested was then studied.  This information was shared with the stakeholders.  Curriculum timelines were created and are used to drive classroom instruction and assessments. An instructional focus calendar was collaboratively developed and is aligned with the Sunshine State Standards.  Teacher teams plan and develop a series of mini-lessons, and model explicit instructions “I do, you do, we do” with students.  Mini-assessments are aligned to the focus lesson in FCAT format.   It is a short and quick, teacher developed assessment taken by all students.  Teachers collaborate to plan for differentiated instruction for identified students.  Assessments are followed up with tutorials and enrichment, which is instruction given to students individually or in small groups. Tutorials and enrichment are based on results of data collected from the mini-assessments and district benchmarks (NWEA).  Students are re-taught a specific concept and then a check of understanding is conducted.  A maintenance check is conducted by the teacher to be sure that students have learned and remembered what was previously taught and to identify students in need of additional instruction.  Everyone in the school has a role in monitoring.  Monitoring is an ongoing collaborative act and ensures that the implementation of explicit instruction is taking place on the tested/targeted benchmarks.  
7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

Teachers participate in early release in-service activities offered bi-monthly on various topics, including building collegiality and school culture to develop a common focus.  Examples of early release time spent with teachers working together are: Teaching Diverse Learners, Analyzing Data, Developing A Focus Calendar, Accessing the Curriculum (Destination Success). Common planning time for collaborative meetings for teachers is provided. Teachers have used a diagnostic/prescriptive approach to plan and utilized data from the 2007 FCAT, DIBELS, and NWEA testing data to assess performance strengths and areas for improvement.  A data room has been established where all of the above information is profiled on each teacher’s class, including a demographic profile of the school as a whole.  Teachers, coaches, and state/district staff use the data room for in-service trainings and meetings.

School and district staff has provided technical assistance in-services to staff in order for them to access ADS, NWEA, and Destination Success (Riverdeep).
Instructional, Reading, and Math Coaches along with ESE Lead Teacher and Autism Site Coach are mentoring and working with teachers on a weekly basis. The coaches assist the teachers in implementing the Standards-Based instructional model, the FCIM focus calendar, model strategies in classrooms, provide in-service training, work with academic teams to plan instructional strategies appropriate to each set of student needs, and conference with individual teachers to assist them in reaching their instructional goals. Coaches and teachers meet weekly to analyze student data and prescriptively plan for differentiated instruction. Targeted staff development is provided by the district for teachers needing assistance in specific areas. 
Teachers developed Individually Professional Development Plans specifically targeting an area or areas that they wish to improve in.  Administration meets with teachers to review and discuss targeted areas to ensure success of the plan.

8. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 
FCIM requires strong instructional leadership.  Leadership must maintain the educational focus of the school through regular classroom visits, focus walks, collaboration, and frequent monitoring of student and school progress; evidence based.  The Design Team meets on a weekly basis to review the FCIM plan and, where we are and what is next.  The district and school principals’ role is to support the school’s intervention plan, make site and classroom visits, meet regularly with the school design team, assist with professional development, monitor school data and verify student progress.  The principal supports the efforts of teachers and students and recognizes and celebrates successes.  Teachers establish high expectations for all students, monitor classroom and student data, collaborate with other teachers, and attends department/grade level meetings.  They develop plans that align with the curriculum, instruction and assessments, and target instruction that focuses on data-driven interventions.  A dialogue with students is being established where teachers and students conference about student performance.
Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?
As we reviewed our responses to this report, the theme that stood out for us most was that this is a year of new beginnings. We have the opportunity to change the course of the school and establish a commitment to excellence among all stakeholders.  One area of focus for us is that we must gain the support of the community to be successful.

Another is that teachers and staff need to focus on analyzing student data to drive instruction.  We must start looking at each student individually to meet their needs.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, 
what would you consider to be your school’s greatest strengths?     
Teachers and staff at Pinedale have demonstrated a willingness to do whatever it takes to get the job done to increase student achievement and bridge the gap.  They are open to change, even uncomfortable change, if it will make the difference between a failing school and a successful one. 
3. What would you consider to be your school’s greatest challenges?
Pinedale’s greatest challenge is not one specific thing, but many. A question asked over and over again by staff is “How do we meet the needs of such a diverse population and not loose the rigor of instruction?”  Additionally, we have had limited success in gaining the commitment of parents and community businesses to support our students. 
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
To inform and enhance our quality assurance and continuous improvement efforts, we will revisit our vision/belief statement with all stakeholders, review our school improvement plan and make adjustments as needed, continue to gain knowledge in data analysis, and establish a working Parent Teacher Association (PTA) and School Advisory Council (SAC). 
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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