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Standards Assessment Report

Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.
Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 
Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.
Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	X
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	X
	

	1.3
	Identifies goals to advance the vision
	
	
	
	X

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	X
	

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	
	X

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

· We met with teachers during the summer before Pre-Planning.  During that time we discussed the mission and vision of the school.  We allowed teachers and staff to collaborate and dig deep into the vision and mission for our school.  In looking at data we tried to link the vision with what we interpreted from the data.  We then discussed the vision with members of the School Advisory Council (SAC) as well as members of the Parent Teacher Student Association (PTSA).  Our teachers keep the School Improvement Plan and data in their “Teacher Toolkits.”  They share this information with their students.  
2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 
· Our school’s profile is developed based on the boundaries set by the county.  Our school serves students from the nearby surrounding areas as well as students from other surrounding neighborhoods that are attracted by the Information Technology (IT) and the Advanced International Certificate of Education (AICE) magnets. Our population is comprised of 98% black, 1% mixed, 1% white and 55% free and reduced lunch.  We use FCAT and school-based data to gauge student performance.  This past year we had the following: 88% of our ninth and tenth grade students scored below proficiency on the Reading portion of the FCAT.  32% of our students made learning gains in reading, with 41% of our lowest quartile students making learning gains.  56% of our ninth and tenth grade students scored below proficiency on the Mathematics portion of the FCAT.  59% made learning gains in math, with 55% of our lowest quartile math students making learning gains.  84% of our tenth grade students scored as proficient on the FCAT Writes+.  Our graduation rate is 43%, with 61% of our students continuing to pursue a college education.  Our drop-out rate was 10%.  An average of 63% of our students is promoted to the next grade.  The average teacher student ratio is 17 to 1, including all elective, ESE, core, physical education/health and special program classes (IT Academy; AICE).  An average of 82% of our students are absent fewer than 20 days of the school year.  We can maintain our school profile by regular updates through Genesis and AIDE and continually sharing profile and performance data with stakeholders.
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 
· Our vision states that students’ academic needs will be met through data analysis and standards-based instruction.  We train teachers on data collection, analysis, and interpretation to guide meaningful instruction.  We also sent teachers to the Differentiated Instruction conference during the summer so that they can meet individual student needs.
· We provide a variety of instructional methods and assessments, including technology integration, to meet the needs of the students.  We have two laboratories with thirty computers each for student use.  We also have three computers in each classroom for students to use whenever there is a need.  Each teacher has a laptop for their use in and out of class.

· To ensure that students master the critical knowledge and skills necessary to become self-directed, lifelong learners, the leadership team monitors classrooms daily.  Administrators and coaches meet once a week to discuss classroom observation and coaches are asked to model in classes that have deficiencies.   
· We provide school-based professional development for our teachers.  We also give them an opportunity to attend district-based professional development.  Our professional development sessions (WOW) are based on the books "Working on the Work" by Phillip C. Schlechty and "Results Now" by Michael J. Schmoker and the research of Dr. Bill Daggett of the International Center for Leadership in Education.  Every other week during their planning periods, communities of teachers meet with academic coaches to observe and discuss reading and comprehension strategies, student work, and student data.  On alternate weeks, students are released from school an hour and a half early so that teachers can meet in their ‘Professional Learning Communities’ (PLC) as content area groups to compare common assignment samples, disaggregate data from common assessments, and plan focused lessons based on student needs and FCAT tested items.
4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 
We have several initiatives at our school.  We have set protocols to monitor each initiative to ensure that the vision and purpose of our school remain current.  

· The Continuous Improvement Model (CIM).  This model follows the steps taken by Texas Brazosport Independent School District to close what had become a widening gap separating its high-performing and low-performing students. This quality-based approach tracks student performance.  It helps close the achievement gap between all racial and socioeconomic sub-groups and is performance-driven.  Implemented at all levels, CIM treats students individually by assessing how much they're learning at regular intervals. Our teachers administer mini-assessments based on state benchmarks.  Based on these assessments, students who have achieved the mastery level receive enrichment to challenge them further. Others receive remediation to master the standards.  
· The EXCELerator Schools Model.  This model, formed by The College Board, is expanding its partnership with the Bill & Melinda Gates Foundation in a way that builds on the successes of the existing College Board Schools in New York but that ensures wider scalability—through the implementation of EXCELerator Schools across the nation over the next five years. Working within these schools, the College Board implements a set of research-based interventions aimed at dramatically increasing enrollment and success in advanced courses—especially Advanced Placement (AP) courses in mathematics, science, English, world languages, and social studies.  The district and College Board personnel conduct periodic visits to our school to monitor the progress of Advanced Placement, Springboard and AVID students.

· The DeSensi Consulting Group, contracted by the district, provides professional development in aligning state standards and expectations to our district curriculum, and in using data to determine instructional focus and CIM lessons.  This is our fourth year following this plan. This model provides students with 'equivalent experience' which is an experience that affords the students an opportunity to have meaningful and intentional instruction that will boost student achievement.
· The High School Redesign model.  Through this model we have formed heterogeneous small learning communities for the 2007-2008 school year.  We have four Houses with targeted teams within each house.  Each house has an Assistant Principal and a Guidance Counselor.  Each small learning community includes students from grades 9,10,11, and 12. The structure of these Houses and teams helps to boost the four R's, Relationships, Relevance, Rigor and Results.  Students are strategically placed in teams and scheduled in classes based on their FCAT data from 2006-2007.  Disfluent students are given consideration in that they are scheduled into READ 180 daily.
· The last model is Differentiated Instruction.  It is centered around the notion of using teaching strategies that connect with each individual child’s learning strategies.  The goal is to afford the children an arena that will maximize their potential for academic success.  Teachers must be willing to take risks so that they can have intentional instead of accidental success.  A select team of our teachers had an opportunity to attend the Staff Development for Educator’s (SDE), Differentiated Instruction conference this summer.  The founder of SDE, Jim Grant who is an internationally renowned educator, author and keynote speaker, and is regarded by fellow educators as one of America's most passionate advocates for children stated that: “Children of the exact same age do not grow to the exact same height at the exact same time.”
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.
Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	X
	

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	X
	

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	X
	

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	X
	

	2.5
	Fosters a learning community
	
	
	
	X

	2.6
	Provides teachers and students opportunities to lead
	
	
	X
	

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	X
	
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	X
	

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	X
	
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 

· At the beginning of every school year, during pre-planning, the policies and procedures that will be implemented for the school year are discussed with the faculty and staff of the school. This is done to ensure that everyone is on the same page when it comes to the enforcement of these policies and procedures.

· The school improvement team (SIT) meets once a month to discuss issues that are encountered daily in our school. It is at these meetings that we vote to establish and implement new policies and procedures to help improve the flow of the school. Faculty, staff, administrators, students, community members, and other stakeholders are always welcome to attend these meetings and voice their concerns, but only members of the committee can vote if there is an issue on the table that needs to be voted on by the faculty. Subcommittees have been formed to handle the implementation of new policies and procedures established as a result of issues and concerns expressed in these meetings. Faculty members that express their concerns are encouraged to head up these sub-committees to further ensure that steps are being taken to resolve the issues.

· PTSA supports communication and collaboration between the school and parents. This organization builds a bridge that connects common interests and goals among faculty, staff, parents, and students. Periodic meetings are held to further facilitate school, parental, student, and community issues. Our PTSA conducts several fundraising projects to assist the school in initiatives for students and teachers. We value the support of our PTSA.

2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 

· School climate survey: The school climate survey is given once a year. The results from the survey are used to help improve the way the school operates.

· Data (in-house, district, previous year’s): Data is an important tool that is used to help provide meaningful instruction to students and to ensure their success on state and standardized tests. The previous year’s data is used to determine the classes in which students will be enrolled and also the classes that teachers will teach. 

· The school’s instructional monitoring plan is analyzed on a weekly basis. This analysis evaluates the current implementation of the school’s curriculum.

· Each member of the leadership team observes teachers to ensure that state standards are being met, the fidelity of the curriculum is being observed, and quality teaching is occurring.
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 

· Stakeholders are welcome to attend the School Advisory Council (SAC) meetings and express their concerns. SAC meetings are held once a month and include representatives from the school community

· Parents and other community representatives serve as resource persons for the SAC offering solutions for community-related issues which affect the school and its students. They also function as council members to serve as a voice for the community and show leadership by obtaining community resources to aid the school’s educational program.

· Some staff members are on the SAC team.  They represent the views and interests of the school staff.  They show leadership by accepting responsibility for assisting in and coordinating the implementation of new programs.

· Collaboration occurs during the monthly CAT (community assessment team) meetings.
· The PTSA allows parents and staff members to actively participate as school leaders.
4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 

· Grade recovery is a state-mandated initiative designed to give students an opportunity to recover failing grades in classes in which they are currently enrolled. If a student is unable to achieve a passing grade before the nine weeks grade period has ended, they have the opportunity to recover the grade during three consecutive grade recovery sessions (held on Saturdays) that start about two weeks after students have received their report cards. Successful completion of assignments and/or tests and attendance at all three sessions result in a grade change of no higher than a “C”.

· Perseverance Moment (Pm): This program targets 9th and 10th grade students who scored at level 1 or 2 on the FCAT in reading and/or mathematics and 11th graders who will be taking the science portion of the FCAT. The focus of the sessions of Pm has been determined by the statewide results of the FCAT, as well as the results of the in-house assessments and mini-assessments. Because we need increased achievement in reading, the reading sessions encompass all four clusters– Main Idea, Words & Phrases, Reference & Research, and Comparison & Contrast.  The major emphasis of the math sessions is on the following strands: Measurement, Geometry & Spatial Sense, and Data Analysis & Probability. 

· Saturday Academy has been established for the purpose of providing assistance to students who are preparing to take the science FCAT. Students are given opportunities to gain an understanding of the scientific concepts presented by engaging in hands-on activities.

· Recycle courses/ALC – The Accelerated Learning Center (ALC) serves the purpose of allowing students to recover failing grades for credits/grades for courses they have previously taken. The lab is open Monday through Thursday from 2:30pm to 4:30pm, and students are encouraged to attend every day. The program is run through the Guidance department. A teacher is chosen from each of the four academic areas – math, English, science and social studies – to facilitate ALC, with two teachers rotating every other day.
Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	X
	

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	X
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	X
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	X
	

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	X
	

	3.6
	Allocates and protects instructional time to support student learning
	
	
	X
	

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	X
	
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	X
	

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	X
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	X
	
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	X
	
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 
During our bimonthly early sessions, core content area teachers meet in grade level/subject area groups to discuss instructional strategies and goals among the grade levels.  The teachers ensure that the state standards are being by each grade level’s curriculum and that the curriculum builds upon objectives taught the previous year.
2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
We have several research-based instructional strategies, innovations, and activities that facilitate achievement for all our students.  To ensure that they are all implemented accordingly we do the following for each:
· The implementation of a daily Read 180 class in 9th and 10th grades is facilitated by making sure that all level I and disfluent level II students are scheduled in these classes.  The Reading Coaches are constantly monitoring these classes to ensure that the fidelity of the program is maintained.
· The implementation of double-blocked Intensive Mathematics classes is facilitated to ensure that all lower quartile 9th and 10th grade students are scheduled in the class so that they can benefit from daily instruction.

· The implementation of Fast ForWord in 9th and 10th grades is facilitated by making sure that the students in the bottom quartile benefit from this program. Students rotate from Read 180 into Fast ForWord and visa versa as they complete a program.  The district monitors the use of this program to ensure that it is used to the fullest. 
· The implementation of double-blocked Intensive Reading/Language Arts and intensive mathematics classes for 11th and 12th grade students is facilitated to ensure that students who have not passed the FCAT reading assessment are ramped-up for the retake tests. 
· The implementation of the College Board's Springboard for English Language Arts and mathematics for all students grades 9-12 is facilitated by monitoring all programs closely to ensure that the Learning Schedules are adhered to closely. 
· The implementation of the College Board's Excelerator Schools plan which includes the AVID program and Advance Placement courses is closely monitored to ensure that there is rigor in each classroom. 
· The implementation of Cambridge University's AICE program (Advanced International Certificate of Education) is facilitated by making sure that teachers provide students the opportunity to pursue topics in some depth in subject areas related to their studies.
3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 
Teachers attend district-wide workshops in their subject area during the summer and throughout the year.  Teachers are also afforded an opportunity to look at student work throughout the year so that they can alter or augment the lessons as needed.  There is a monitoring system in place to ensure that the curriculum is implemented accordingly.  Instructional coaches constantly conference with teachers to share best practices and give support.  In addition, instructional coaches share strategies with teachers during ‘professional learning communities’ and ‘working on the work’ sessions.  
4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 
· Our media center, which includes a computer lab, is readily available to all students.

· Two large computer labs are available to students, as well as three computers in each classroom.
· Through the use of these computers, students have access to FCAT Explorer, Criterion Writing, Compass Odyssey, internet resources, word processing, publishing, and presentation programs.
Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	X
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	X
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	X
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	X
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	X
	
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	X
	

	4.7
	Demonstrates verifiable growth in student performance
	
	
	X
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	X
	


Resource & Support Systems

Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  

Our assessment system is based on the FCIM (Florida Continuous Improvement Model).  Through the implementation of this model, we created and administered baseline assessments in reading, mathematics, science and writing.  These assessments are aligned with the Sunshine State Standards used on the Florida Comprehensive Assessment Test. Based on the results from the baseline assessments, teachers from each department met to create focused lessons and mini-assessments to provide continuous information on student achievement.  In December, a second assessment covering all of the tested benchmarks in reading, mathematics, writing and science was given to determine student growth in each benchmark.  The data from the second assessment was used to find areas of growth and/or decline.

2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 
· The relevancy of the assessments is accurate, as they are based on the Sunshine State Standards.  The baseline and December assessments were made from released FCAT tests provided by the Department of Education.  The mini-assessments are printed directly from the Florida Achieves “Focus” website made available by the Florida Department of Education.

· The mini-assessments are given every week in reading and mathematics, and every ten days in science.  Each assessment evaluates the students on a different Sunshine State Benchmark or cluster, and is given immediately following direct instruction in that area.  Data from the assessments is turned in every two weeks and then analyzed at bi-monthly department meetings.  During the meetings, teachers and coaches collaborate to create additional lessons and alternate assessments to measure student growth.

· All teachers communicate individual student data to parents via progress reports and report cards.  These reports are sent home with students a minimum of every four and a half weeks.

· Data is reported to community members and external stakeholders through the county website, the state website, parent newsletters, PTSA meetings, and Community Assessment Team meetings.  Since individual student data cannot be reported to community members, data is provided through avenues such as subject, grade, and/or classroom totals.
3. How is data used to understand and improve overall school effectiveness?

· Data is analyzed to improve the instruction in each classroom.  Teachers use it to differentiate instruction, make adjustments to lesson plans and learning schedules, and to determine student growth.

· School-wide instruction is improved through an analysis of FCAT data.  It is used to determine safety net programs, school-wide focus lessons, to match teachers with students/courses, and to drive the School Improvement Plan.

· As a whole, grade level and subject level data is used to determine areas of student growth, and to help locate gaps in the curriculum.
4. How are teachers trained to understand and use data in the classroom?
· Professional development workshops are conducted at the beginning of each school year to instruct teachers in data management and data analysis.
· Instructional coaches and lead teachers meet with department members to analyze and disaggregate data for classroom use.  These meetings occur every two weeks and teachers discuss trends and patterns that occur in the data.
STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	X
	

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	X
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	
	X

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	X
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	X
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	X
	

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	X
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	X
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	X
	

	5.10
	Provides appropriate support for students with special needs
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
To recruit, induct, place, develop, and evaluate highly qualified teachers, administrators and staff, we incorporate the following strategies:

· The Principal provides professional development materials to support teachers so that instruction for students can be targeted and individualized.  The Principal utilizes a variety of funding sources, such as SAI funds, in order to provide an adequate amount of professional development materials to support research-based reading instruction.

· The Principal, in conjunction with the reading coaches, analyzes school needs.  Based on the identified needs, funds are used to purchase professional books and instructional media, as well as hire consultants and provide opportunities to attend conferences to learn best practices and foster a sense of belonging, therefore revving teachers up for each school year.

· Teachers and staff are offered incentives provided by the school's business partners.  These include incentives for good attendance, support for extra-curricular educational activities, and promotion of the school to parents and surrounding community members.

We provide the following to aid in the retention of highly qualified teachers:

· Ongoing professional development for teachers and staff to include training in the five instructional components of a comprehensive educational program (5 + 3 + ii + iii = No Child Left Behind) and the state's five components of reading instruction.

· Set up model classrooms with selected mentor teachers.  These mentor teachers are selected based on student data and experience.  The mentor teachers are those teachers whose assessment data in a specific area is exemplary.  Model classrooms are used for demonstration purposes to aid in the retention of teachers who need assistance.  This includes both new and seasoned teachers who need assistance or are recommended to receive additional help based on results from focused walk-throughs.

· Regular focused observations for all teachers are followed by specific feedback to afford them the opportunity to improve their knowledge of strategies that will ensure their success in the classroom.

· To provide teachers with best practices, we lead book talks on professional materials and establish a professional library emphasizing scientifically research-based reading materials.  Teachers have read the following books to kick off this initiative:  English/Language Arts/Reading teachers will read, “There are no Shortcuts" by Rafe Esquith;  mathematics teachers will read, “Teach Like Your Hair’s on Fire: The Methods and Madness Inside Room 56" by Rafe Esquith; science teachers  read "How Students Learn: Science in the Classroom" by Suzanne Donovan and John Bransford; and social studies teachers read "Reading Reasons" by Kelly Gallagher.

· We provide differentiated professional development based on individual teacher needs as determined by the data analysis.

· The Reading Coaches provide in-service on classroom set-ups for effective reading instruction including, critical vocabulary (word walls), small group instruction, instructional reading strategies and other areas based on needs.

· The Reading Coaches also facilitate school-wide professional development that includes reading intervention strategies and data analysis coaching to help teachers plan intensive and intentional instruction.

· The Principal and other administrators collect and monitor assessment data to determine additional interventions, and teachers are supported on how to use the data.  All teachers are required to have Toolkits (data notebooks) with all screening, diagnostic, progress monitoring, and outcome data available for planning instruction. The purpose of these toolkits is to afford the teachers the opportunity to have a roadmap for each student.  All reading, mathematics, social studies, elective, and science teachers are trained to collect and interpret the reading data when making instructional decisions. 

· The Principal and other administrators review teacher Toolkits during classroom visits and during professional development workshops when teachers are sharing student work and discussing academic progress. 

· The Principal, in conjunction with the Leadership/Reading/Advisory Teams,  makes professional development and instructional material decisions and targets academic achievement goals based on assessment data. Teachers are provided differentiated professional development based on their individual needs as determined by the data analysis.

· The Principal ensures that time is provided for teachers to meet bi-monthly during interdisciplinary Working on the Work (WOW) sessions for professional development opportunities that include additional training in instructional strategies and one on one coaching sessions.  Teachers also meet bimonthly in content areas to plan common assignments and assessments, and to examine student performance data.
· The Principal ensures that opportunities are available for grade level and vertical teams to meet and discuss various topics including assessment data during bi-monthly early dismissal days.  

· The Principal and coaches provided an in-service on the K-12 Comprehensive Research-Based Reading Plan and all initiatives during pre-planning days.

· The intensive reading teachers were trained on the implementation of the 90-minute uninterrupted reading blocks.  The focus included the breakdown of the components of the block: whole group instruction, small group differentiated instruction, and immediate intensive intervention. In addition, the presentation included references to research-based instructional strategies.

2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 

· The school’s budget is distributed and allocated to support all initiatives in the school.  The funds are used to provide teachers with classroom libraries, professional publications, professional development and other conferences.
· Funds are also used to:

1. pay teachers to work beyond contractual hours for tutoring purposes

2. pay for initiatives to ramp students up for standardized tests, such as the Write-A-Thon

3. purchase support programs such as FCAT Test Maker and Criterion Writing

4. purchase copy machines and paper. 

3. How does the leadership ensure a safe and orderly environment for students and staff? 
· The school leadership team reviews the School Climate Survey at the beginning of each school year.  This data is used to make informed decisions about safety in the school.  The school has a resource officer and five security guards.  The security guards are assigned to monitor specific areas of concern.  Administrators make it a point to be visible at all times and teachers are expected to stand at the door at the beginning of each class change.  Students are encouraged to consult with an adult whenever there is a safety issue.  Monthly weapon searches and bus evacuation drills are conducted by administrators monthly.
4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
· As a school, we have four small learning communities.  These are headed by an Assistant Principal (AP) and a Guidance Counselor.  Students are referred to Guidance Counselors for various reasons.  The Guidance Counselors refer students to the full service school should there be problems relating to personal welfare such as housing, family issues, personal counseling, and other related matters.  The Guidance Counselors also request students to discuss grades, attendance, and other matters reported to them by teachers.
Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	X
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	X
	
	

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	X
	
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	X
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
· Community members and stakeholders have an opportunity to share concerns with the school through the School Climate Survey (which is given yearly to students, parents, and teachers), PTSA meetings, School Advisory Council meetings, and Community Assessment Team meetings.  These concerns are discussed at leadership team meetings, PTSA meetings, and at the School Improvement Team meetings, and recommendations are made based on their conclusions.  Updates to school policy and/or the School Improvement Plan are made based on these conclusions.
2. How does the school’s leadership foster a learning community? 
· The leadership team fosters a learning community by participating in and recommending professional development opportunities for teachers.  The team, itself, participates in book studies and attends professional development workshops about educational pedagogy.

· Additionally, the team recommends select teachers for professional development opportunities during the school year and summer.  These teachers are selected based on their ability and willingness to bring information back to other teachers and staff members to continue fostering educational growth at our school.
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 

· The Community Assessment Team meets with members of the leadership team monthly to receive updates on student achievement and to review program effectiveness.

· FCAT data on school performance is online with the Department of Education for perusal by all stakeholders.

· Results of the School Climate Survey are online at the Duval County Public Schools website.

· A school newsletter is sent to parents during the summer, and then quarterly during the school year to give stakeholders information on class and school-wide events.

· Parent nights are held through-out the school year to give out information on colleges and scholarships, review school-wide data, and present information about safety-net programs.

Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	X
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	X
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	X
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	
	X

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	X
	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

· Our school uses the FCIM (Florida Continuous Improvement Model).  Our first step in implementation was to administer a baseline assessment in reading, mathematics and science.  This assessment was aligned to the Sunshine State Standards and data was collected for each cluster or strand monitored by the state for each subject’s FCAT.  Next, our students received weekly lessons aligned to the FCAT tested benchmarks in reading, science, and mathematics.  After teaching the lessons, teachers administered “mini-assessments” to determine student progress in each benchmark.  In December, a second assessment covering all of the benchmarks in reading, mathematics, and science was given to determine student growth in each benchmark.

· This process aids student performance by providing teachers with real time data that can be used to different instruction.  It allows the school to be more effective by ensuring that students in all grade levels receive instruction and assessment in each FCAT benchmark.
2. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 

· Teachers in each content area meet twice a month to review student data and adjust curriculum and lessons as needed.

· The school’s leadership team meets weekly to review the focus and vision of instruction in our school and to make changes to the School Improvement Plan as necessary.
3. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

· The Mathematics, Reading, Standards, and Science Instructional Coaches meet with their respective content areas twice a month.  During this time, coaches and teachers review data collected through the school’s continuous improvement model.  The instructional coach uses this time to provide professional development and/or technical assistance, which will provide the teachers with the necessary skills needed to achieve student improvement.

· Instructional coaches also meet with the members of the faculty during their planning periods, twice a month for 45 minutes.  This time is used to instruct teachers in pedagogical issues, reading strategies, data analysis strategies, and curriculum alignment.

· An administrator on staff has been assigned to assist new teachers with professional development responsibilities at the school and county levels.  She meets with them after school every week to discuss professional development opportunities, solicit sharing of best practices, and review Teacher Induction Program portfolios.
4. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 

· The leadership team meets weekly to discuss data and observations from classroom focus walks.  Administrators inform the instructional coaches of any needs they have seen for professional development among the staff.

· The Community Assessment Team meets with the Principal and members of the staff monthly to review the School Improvement Plan and monitor its implementation.  During this time, the team also discusses data and asks for next steps in implementing student growth.

Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions
1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?

· The analysis of student data to drive classroom instruction by providing focused lessons and frequent assessments

· The implementation and monitoring of research-based reading and mathematics instruction

· Maintaining communication about school progress with all stakeholders
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?

· The analysis of student data to drive classroom instruction by providing focused lessons and frequent assessments

· The implementation of the school’s Continuous Improvement Model
3. What would you consider to be your school’s greatest challenges?

a. Bridging the gap between classroom instruction, student achievement, and parental support
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?

· On a school-based level, we will target areas deemed to be “non-operational” as a focus for school improvement.  The leadership team and the School Improvement Team will meet to collaborate and find solutions to the deficit.

· Through our School Advisory Council and our PTSA, we will solicit community and parental input

· The school’s administration will add these areas to their regular monitoring schedule

	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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