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Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.  

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  

The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.

The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.

Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 

Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 

 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.

Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	x
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	x
	

	1.3
	Identifies goals to advance the vision
	
	
	x
	

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	x
	

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	x
	

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

           The process for establishing and building the understanding of and commitment to the

           vision statement involves a clear communication with parents, community members, 

           and business partners. This communication includes newsletters, PTA involvement,  

           SAC meetings, open houses, parent nights, FCAT nights, parent-teacher conferences, and 

           community volunteers. Parents as stakeholders express their commitment to the vision

           statement by active participation in SAC, PTA, and attendance at school functions. 
2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance?

     The school's profile is developed through reviewing AIDE and AYP data to analyze

     student learning needs and gaps in performance. Tolbert continuously monitors student 

     progress through various assessments such as Benchmark Tests, Formative Assessments, 

     DIBELS, DRA, STAR, etc. Teachers gather and organize data on individual student 

     performance and record this data in a classroom data notebook. Individual progress of 

     each student is tracked in this notebook.

3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 

 The school's vision, purpose, and goals guide the planning of the curriculum through departmental committees, grade level meetings, and vertical planning sessions. This ensures continuity and synchronous instruction of curriculum throughout the grade levels. Through this planning, teachers are able to ensure students’ learning needs are met and safety nets are in place for those students who are at risk. The Distributive Leadership Team (DLT) meets weekly to review and ensure that these guidelines are in place and effective. 

4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 

     Teachers are provided opportunities for professional development focusing on "best 

     practices."  Additionally, the school is implementing Foundations to provide students with

     a safe and productive work environment. Through the guidance counselor, students are

     taught to appreciate the diversity in this multi-cultural student population. Student data is

     continually reviewed to pinpoint the needs of classrooms as well as individual students. 
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	x
	

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	x
	

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	x
	

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	x
	

	2.5
	Fosters a learning community
	
	
	x
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	x
	

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	x
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	x
	

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	x
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 

The school principal gives the Distributive Leadership Team (DLT) the vision for the future of the school.  DLT then determines all of the procedures needed to be presented to the Shared Decision Making committee (SDM) so any concerns teachers or other stakeholders may express can be discussed in committee meeting.

When the committee returns with its findings, DLT will address any concerns that were expressed and give the final draft to the teachers or stakeholders to implement.  This process gives everyone a voice regarding new policies.
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 

Every 10 days a practice FCAT is administered.  Teachers grade the benchmarks and record, evaluate, and review all results with the principal at “Success Meetings”.  When the principal reports the findings to DLT, we look at the results. Using the DeSensi evaluation form, we create a report that shows student growth, mastery, and areas of concern. When classes and grade levels are compared, we get a very precise view of school performance.
3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 

Under the SDM umbrella are smaller committees that examine specific areas of school operations and performance.  Anyone who desires to chair one of these committees will be given the opportunity.  

Parents and community members serve on the following committees: Parent Teacher Association (PTA) and School Advisory Committee (SAC). Both committees have obligations that are described in their own handbooks and in the School Improvement Plan (SIP).  The principal and members of the leadership committee also serve on these two committees.

4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 

Learning opportunities for teachers include, but are not limited to, workshops provided by Duval County Public Schools (DCPS).  Continuing education through the university system is yet another option.

Teaching innovations are encouraged for all teachers. Any new idea or concept is nurtured and given time to bear fruit.  Teachers are encouraged to share new ideas with their colleagues. Innovations are the backbone of our craft and Susie E. Tolbert welcomes any ideas that will help increase student achievement
Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	x
	

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	x
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	x
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	x
	

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	x
	

	3.6
	Allocates and protects instructional time to support student learning
	
	
	x
	

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	x
	

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	x
	

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	
	x
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	x
	

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 

All teachers are required to have a minimum of the following present in the classroom:  

Curriculum: lesson plans are in plain view and aligned with what they are currently teaching.  

Instructional strategies: All classrooms are to have in plain view the CHAMPS expectations for the current lesson plan.

Assessments:  At the beginning of the year, an assessment of all students was completed with scores reported to the principal.  In December of this year, a practice FCAT test was administered. Those scores were placed on a spreadsheet for each teacher to view and determine weaknesses and strengths.
2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 

The school ensures the implementation of research-based instructional strategies, innovations, and activities through the following:

Principal observations in the classroom

Approval of field trips that are aligned with the curriculum

Standards coach checks to ensure the rudiments of district-wide strategies are in place (i.e. standards posted, student book count charts posted, student work on display, bulletin boards are aligned with the learning schedule).
3. What processes are implemented to ensure that teachers are well prepared and effectively implementing the curriculum? 

There are several programs in place to ensure teachers are well prepared and effectively implementing the curriculum:

Teachers are allowed to go to workshops that are aligned with what they are teaching to enhance their skills within their areas of expertise.  There is an effective TIP/mentor program in place to assist new teachers. There have been workshops conducted on campus to allow the continuing education of teachers while not consuming an entire day away from their students. The principal and Standards coach are readily available to provide guidance and support for all teachers.
4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 

The following assets are available to all students at Susie E. Tolbert:

The Eagle Express is a weekly e-mail from the principal that keeps teachers apprised of upcoming events. Teachers pass information on to students and parents.

There is a monthly school paper containing information concerning campus activities and district events.

There is at least one computer per classroom with internet access (most classrooms have more than one) to provide students with access to district websites, such as Riverdeep, and approved software that aligns with instruction.

            There are grade level classroom libraries in each classroom.

Media services are available at least once every two weeks. A media specialist and library assistant assist teachers and students while using library resources for projects, research, etc.

Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	x
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	x
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	x
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	x
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	x
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	x
	

	4.7
	Demonstrates verifiable growth in student performance
	
	
	x
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  

Students at Susie Tolbert Elementary are assessed in a variety of areas using several different assessment tools.  To evaluate the progress of students in Language Arts, teachers use DIBELS three times a year, DRA three times a year, STAR quarterly, District Benchmark assessments for 3rd grade, school-wide benchmarks three times a year, district and school-based writing prompts, FCAT practice tests, FCAT reading prompts, FCAT explorer, and classroom assessments.  To evaluate the progress of students in Math, teachers use school-based Benchmark assessments, FCAT practice tests, FCAT explorer, and classroom assessments.  Students have been evaluated in Science using school-based Benchmark and classroom assessments.

All assessments are analyzed and shared through grade level meetings during which teachers discuss student work, strengths and weaknesses of students, and strategies used for enhancing student success. Vertical planning is also used so that teachers can identify gaps in student learning.  Quarterly success meetings, during which the teacher updates the principal regarding the status of his/her students, also serve as an opportunity for assessment results to be shared and strategies to be developed.  At-risk students are monitored by the Safety Net Committee to ensure that students are provided opportunities to be successful.  Students who are not successful are referred by the teacher to the TARGET committee so that measurable instructional and/or behavioral plans can be implemented and revised as needed.  
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 

Teachers communicate assessments with stakeholders by providing accurate information to be uploaded onto AIDE.  Teachers discuss data with team members through team teaching and planning. Regular meetings with the school counselor and administrator are held to discuss student progress.  The teachers at Susie Tolbert believe that it is critical that information be distributed and shared with all stakeholders to monitor and assess progress.  Student information is vital to our students’ educational development. 

            Information is shared with students so they can know the areas in which they are

            weak and parents can assist students in those areas. External stakeholders may be

able to provide additional assistance in areas of weakness, as well. Teachers use

several modes of communication, such as teacher web sites, teacher and

administrative newsletters, daily comments in school planners, scholarship

warnings, and Progress Monitoring Plans.

3. How are data used to understand and improve overall school effectiveness?

Each nine weeks teachers review and analyze data from FCAT, DIBELS, SSS Benchmarks and formative assessments.  This information is used to differentiate instruction and group students according to their needs, strengths, and weaknesses.  Differentiated instruction is also used to target students with similar needs to ensure the maximum growth and achievement.  Benchmark tests will be analyzed in September and January for gains and losses.  Safety nets are in place for students who are scoring below a three (3) on state assessments.  Many of the safety nets being used in classrooms are: FCAT Explorer, Riverdeep ~ Destination Success, www.kidzone.com, Starfall, BrainQuest, and Computer Blaster.

4. How are teachers trained to understand and use data in the classroom? 

Teachers are trained to understand data in the classroom by attending various professional development seminars such as Reader’s & Writer’s workshop sessions, a school-wide AIDE session, Inclusion training, and many others.  Teachers continue their development through weekly grade level meetings, monthly subject area committee meetings, and regular meetings held with the Foundations committee.  Data are used in the classroom to drive the curriculum, determine reading levels, and to assess content, retention, and student growth.  Teachers also use a variety of sources to determine academic readiness, such as STAR, DIBELS, Benchmark Testing, and teacher-generated assessment tools.

Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	x
	

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	x
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	x
	

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	x
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	x
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	x
	

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	
	x
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	x
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	
	x
	

	5.10
	Provides appropriate support for students with special needs
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
The principal interviews teachers sent from the district human resources office.  Teachers can also recommend qualified applicants. When teachers are hired, they are placed according to immediate need or based on qualifications.  For a period of time, teachers receive assistance from a mentor and the district beginning teacher program. Teachers are constantly evaluated as they interact with students and parents. There is an annual formal evaluation by the principal, which is a thorough analysis of all areas of the field.  Qualified employees are encouraged and supported by their leaders and co-workers in an attempt to support their retention.
2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 

The principal evaluates the needs of the school and approves any use of the funds allocated by the district. This ensures that money is spent in areas where it is most needed.  There are committees in place to assist the principal with these decisions:  SAC, DLT, and SDM.  Information is collected from surveys so that teachers, students, and parents have input into the process. 

3. How does the leadership ensure a safe and orderly environment for students and staff? 

This is an ongoing process of evaluation of current systems.  More systems are being put in place at this time to help with safety. District safety officials are checking the school property and we are implementing plans through the safety committee. Organization is heavily emphasized to make sure that the execution of safety plans is efficient.  Regularly scheduled drills ensure that all staff and students are aware of emergency procedures.

4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 

There is a guidance counselor on duty each day with an open-door policy.  In addition to this, the teachers show care and concern for their students and are available to guide them through social and emotional times of need.

Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	x
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	x
	

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	x
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	x
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
The School Advisory Council (SAC) works tirelessly to improve many things at Susie E. Tolbert. Meetings are held once a month at various times to accommodate the many members’ schedules. We use the School Improvement Plan (SIP) as the basis for agenda items and discussions. It is within the SIP that many issues are revamped and adjusted to fit the current needs of the school and the students. Administrative and parental input is crucial in determining the needs of the school. Our SAC has been working very hard this year to include representatives from all areas. The SAC has an open attendance policy which allows anyone to participate in discussions. In addition, SAC is committed to searching for business partners to work with the school in addressing the various needs of the students.
2. How does the school’s leadership foster a learning community? 
Tolbert’s leadership fosters a learning community by using a variety of proven methods to ensure that all students are receiving a quality education in a safe environment. The SAC is committed to seeing that teachers have the necessary support and supplies. The SAC realizes that timeliness is of utmost importance when dealing with most issues that are presented. The SAC has offered advice concerning the school’s resources and curriculum supplements and has been apprised of incentives used to ensure good behavior from all students. We are seeing students that are excited about learning and attending our school.
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 

There are many methods of communication currently being used to keep stakeholders informed. Agendas of the monthly meetings are posted in advance and e-mailed to members as well. This allows stakeholders to prepare questions and suggestions in advance, thus enabling us to keep the meeting flowing in a timely and constructive manner. Copies of the minutes of previous meetings are distributed to members and other interested parties. The minutes are reviewed for council approval and unfinished business is addressed. During the meeting, there is a principal’s report and changes are discussed that have taken place since the previous meeting.  

Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.

Indicators Rubric

Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	x
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	x
	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	x
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	x
	

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	x
	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	x
	


Definitions of Indicators Rubric

Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

The process for continuous improvement at Susie E. Tolbert is driven by various data. The data are obtained through Florida Comprehensive Assessment Test (FCAT), released practice tests, district mandated Benchmark tests, DRA, and DIBELS tests. Teachers analyze this data to better assess progress. Teachers differentiate classroom instruction, hold after- school tutoring classes, meet with parents and students for conferences to discuss progress and need for improvement, and implement small group instruction in the classroom as indicated by data continuously gathered and evaluated. This is to ensure optimum growth of the students and teachers. Committees have also been formed that allow teachers to share ideas about best practices across grade levels and subject areas. 

This process is ongoing and we continue to see positive results. The staff, parents, and students continue to work with one another through SAC, PTA, magnet events, and other school functions. This allows us to build relationships that will make Susie E. Tolbert one of the best schools in Duval County.   

6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 

Susie E. Tolbert uses a proactive approach. We use data to drive instruction, constantly review/revise our School Improvement Plan, and conduct surveys to reevaluate instructional plans. With formal and informal assessments as the guide for possible revision or updating, we are able to determine whether or not our goals are aligned with the vision/purpose of the school. During grade-level meetings, Success Meetings, and weekly leadership meetings teachers are able to evaluate the effectiveness of the plans. Faculty also evaluates student work during these meetings. There are three evaluation periods for this process.  Grades from the third, fifth, and seventh weeks of the grading period will be used to verify student growth over time. The school also has various committees related to subject matter that ensure curriculum is rigorous and relevant and aligned with the school’s improvement plan. 
7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

Susie E. Tolbert personnel are provided professional development through the Professional Development Facilitator, Standards Coach, in-service trainings, formal and informal observations, district sponsored college courses, and grade level meetings. Technical assistance is provided through various programs such FCAT Explorer, Destination Success, and other technology driven instructional tools.  Teachers share ideas and information regarding technology through grade level and subject level meetings. A committee has been established which meets monthly to discuss ongoing advances in school technology. 

During professional development opportunities, such as grade level meetings, staff members discuss strategies and interventions that have been used in their classrooms that allow students to achieve goals and become more successful students. The Standards Coach provides guidance for staff members and students to meet the standards that have been set forth by the State of Florida and the goals of Duval County Public Schools.  In-service training targets new programs that are being implemented, as well as areas where data has shown a need for improvement or change. Administrators, teachers, mentors, and standard coach conduct informal and formal observations. This process provides feedback to teachers regarding their growth and progress. It also provides opportunities for further professional development. 
8. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 

 Prior to the implementation phase of the improvement plan, all involved stakeholders and personnel concerned were asked to review and comment in writing about the vision for the school. The purpose of this was to generate a shared vision for the school. Stakeholders were given criteria to use as a litmus test for possible plan improvement or validity of consistency. The plan was disseminated to all stakeholders involved at their weekly grade level meetings. The leadership asked each stakeholder for feedback concerning changes and “victories” of the school’s plan. Stakeholders were asked to be honest in their evaluation of the school. They were instructed that the plan should evolve over time to ensure the shared vision of the faculty is reached.

In our monitoring phase of this improvement plan, the faculty was asked to submit feedback to the Leadership Committee.  Faculty has also allowed the students to see the importance of their input into the process of school improvement as a whole. Teachers are constantly asking their students about the culture and climate of the school. This gives the faculty and administration some direct feedback in the effectiveness of the plan.  The Annual School Climate Survey provides insight into the effectiveness of the school’s plan in action.   In this phase, teachers and students get to see data compiled through the periodic assessments. They will use this feedback during teacher-student conferences and parent-teacher conferences. At times, it is the student who will guide the conference.

Each grade level rates its own progress regarding the achievement of the plan, and an updated copy of the plan is then distributed to all faculty members for feedback.

Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?

Several major trends, themes, and areas of focus cut across the seven standards. These include a focus on student performance, the trend of analyzing data and monitoring student progress, and working as a professional team of educators with an effort to include stakeholders in the school’s effort to improve student performance. 

An area of focus that cuts across the seven standards is focusing on student performance. The focus on student performance includes the analyzing of data and monitoring student progress. The trend of analyzing data is accomplished through analyzing the results of both formal and informal assessment. Student assessment results are analyzed by both the classroom teachers and the school leadership team.

The school emphasizes and communicates goals, purposes, and commitment to student performance and school improvement with not only school faculty and staff but with community stakeholders as well.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?

Our school exhibits the following strengths:

Standard: Teaching & Learning
The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Teachers promote active involvement of students in the learning process. 

Teachers provide opportunities for students to explore application of higher-order thinking skills. 

 Teachers offer a curriculum that challenge students to excel.

Teachers reflect a commitment to equity and demonstrate an appreciation of diversity.

Standard: Documenting & Using Results
The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

The school develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning.

The school uses student assessment data for making decisions regarding continuous improvement of teaching and the learning process.

The school conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance.

Standard: Commitment to Continuous Improvement

The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

The school engages in a continuous process of improvement that articulates the vision and purpose of the school.

The school establishes goals and interventions to improve student performance.

 The school documents and uses the results from goals and interventions to plan next steps.

The school engages stakeholders in the processes of continuous improvement.

The school ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning.

The school provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals.

The school evaluates and documents the effectiveness and impact of its continuous process of improvement.
3. What would you consider to be your school’s greatest challenges?

Susie E. Tolbert Elementary School is a multi-cultural, gifted and academically talented magnet school located in an economically disadvantaged area of Jacksonville, Florida. Tolbert is designated as an elementary school "tracking" to two of the best middle schools in Jacksonville. Within the school, there are two distinct classroom populations - magnet classrooms and non-magnet classrooms. The magnet classrooms have gifted students, academically talented students, and students who are placed in the classroom through a lottery system with preference given to neighborhood students. The non-magnet classroom students are almost entirely from the surrounding neighborhood. Tolbert is not a Title I school and therefore does not qualify for or benefit from some federal subsidies. It is this profile of the school and the student population that are both the strength and weakness of the school. 

#1 CHALLENGE: THE HIRING AND RENTENTION OF HIGH QUALITY TEACHERS

Every principal competes with other elementary principals in the hiring and retention of high quality teachers. If a principal hires the "right" teachers, the teachers will take care of the students' learning (measured by FCAT performance) and behavior (a primary impediment to student learning). If the students are learning and enjoying the learning process and environment at the school, they will take care of the parents. If the parents are satisfied and happy with the educational experience, they are more likely to take care of the school through active participation, giving their time and resources.

Because of the location of the school and "assumed" behavioral issues with an economically disadvantaged student population, it is understandable that highly-qualified teachers might first choose to interview and work in schools with newer facilities, updated resources and equipment, and greater economic advantages. 

RESPONSE TO CHALLENGE: 


1. Promote the advantages of working in an environment that reflects the city in which we live - an incredibly rich, diverse, multi-cultural city life. In hiring high quality teachers, we need to complete the statement, "You should work for us because…"

2. Retain, foster, and support effective teachers currently on staff and release teachers who are not performing or who do not have the potential to improve. In retaining high quality teachers, we need to provide them with respect, nurturing and support, and procedures, policies, and schedules that facilitate their growth and success. In many cases, we impede, burden, and increase their workload outside of their primary responsibility to teach. In retaining high quality teachers, we need to complete the statement, "You should stay at Susie Tolbert because…"

#2 CHALLENGE: DISCIPLINE/BEHAVIOR MANAGEMENT OF STUDENTS

Without appropriate student behavior in classrooms, hallways, and shared community areas, effective education cannot take place. Teachers must be trained, or have the experience, in effective discipline through pragmatic classroom management.

RESPONSE TO CHALLENGE: Train the teachers, particularly newly hired teachers. The behavioral management system should be consistent throughout the entire school. From the first five minutes of the classroom year, students should have a clear understanding of what is expected of them in terms of acceptable behavior. 

#3 CHALLENGE: PARENTAL INVOLVEMENT

While there is some parental representation from the local area, there are more parents of "magnet" students who drive into the city from surrounding areas to participate in school activities. Parents of the neighborhood students need to feel that this is "their school" and that education of their children is important. 

RESPONSE TO CHALLENGE: community outreach programs, church involvement, etc. 

#4. CHALLENGE: FULL INCLUSION VS SEGREGATION WITHIN A DESEGRAGATED SCHOOL

Magnet schools can be racially out of balance, i.e. more Asian/Caucasian students than African-American students in one classroom, resulting in segregation within a desegregated school system. This is not unique to Jacksonville, but rather a national experience. In some ways this defeats the purpose of a magnet school. Students who come from economically disadvantaged backgrounds enter school already "behind" students who come from more financially stable home environments. With the wide range of abilities, from gifted students to students who are several grade levels behind, full inclusion classroom assignment becomes an issue as the school attempts to satisfy the desires of teachers, parents, and administration. 


a) Teachers are challenged and expected to provide instruction to children with abilities ranging from 1st and 2nd grade to 12th grade within one class. Unless the school is staffed almost entirely with highly qualified teachers, this expectation is unrealistic. Because of NCLB and FCAT, teachers might be inclined to teach to the middle, and attempt to strengthen the lower quartile. The gifted and academically talented do not receive the attention they deserve, even with the provision of mandated Gifted services. The wide range of abilities within one classroom can hamper the pacing and depth of instruction.


b) Parents of "magnet" students send their children to this school primarily because it tracks to the better middle schools. In addition, they want their children to get the best education to prepare them for middle school. The third reason is that it happens to be a wonderful multi-cultural experience.


c) Administration wants to appeal to societal influences and appear to be socially progressive by providing all students with an equal educational opportunity. 

 RESPONSE TO CHALLENGE: Classes should be grouped by ability. No class should contain all of the Gifted students, however, for the sake of pacing and depth of instruction and for the sake of creating a classroom where each and every student can experience success*. Classrooms should be generally "leveled" where academically talented students and those students who have shown effort and ability with strong parental support should be in a classroom together. Those students whose abilities and parental support are not as strong should be in a classroom together.

*Competition and comparison are real and students are well aware of the abilities and performance of every other student in the class. If a lower performing student is sitting within a classroom of highly performing students, it is understandable that the lower performing student will feel unsuccessful and discouraged. How students perceive themselves in the learning environment is vital to their success and is directly related to their effort and performance.  
4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?

Knowing that all stakeholders were given the opportunity to express their opinions and concerns on this self-assessment will show us what is and is not working with our school’s polices and procedures.  After examining the questions and responses we will be able to look at our policies and make changes that will ensure student, faculty, and staff growth.

To assure quality, we will need to make the changes that will enhance our school and ask committees to re-evaluate the changes that were made.  Being able to look objectively at suggestions and the results of this self-assessment tool will enable our school to give our students the quality education parents expect from our school.

To continue to grow academically we need to look inward at our school and its policies and procedures. Keeping a clear view of the direction in which we need to take our students, faculty, and staffs, self-assessments are a major data-gathering tool that keeps everyone grounded and helps us continually seek improvement.   

	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

X  Operational

□ Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

X  Operational

□ Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

X  Operational

□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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