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Introduction & Purpose of Report

Welcome to the AdvancED Standards Assessment Report.

The Standards Assessment Report is designed to serve as a valuable self-assessment and as a tool to help schools prepare for their Quality Assurance Review.  The report is based on the AdvancED standards, which serve as the foundation of the accreditation process.  In order to earn and maintain accreditation, schools must meet the AdvancED standards, engage in a process of continuous improvement, and host a Quality Assurance Review at least once every five years.

The Standards Assessment Report engages the school community in an in-depth assessment of each of the seven AdvancED standards.  In completing the report, the school identifies the data, information, evidence, and documented results that validate that it is meeting each standard.  This self assessment helps the school identify areas of strength and opportunities for improvement.  

The Standards Assessment Report also serves as the primary resource for the Quality Assurance Review Team, which uses the report to prepare for the visit to the school.  The team uses insights gathered from the report and information obtained during the on-site visit to provide feedback to the school and to make an accreditation recommendation.

Structure of the Report

The Standards Assessment Report is designed for online completion.  This Microsoft Word version has been streamlined for easy viewing and sharing.  This streamlined version includes two sections:  1) indicators rubric and 2) focus questions.  
The indicators rubric enables the school to assess the degree to which practices and/or processes are in place that indicate adherence to the standard and indicators.  For each indicator, the school may check if the practices and/or processes are highly functional in the school, operational, emerging, or not evident.  The school should use the rubric as an opportunity to ask itself challenging questions and to respond with accurate answers geared toward self-improvement.  After completing the rubric, the school can quickly see areas of strength and opportunity.  The section asks, “To what degree are the noted practices/processes in place?”

The focus questions allow the school to expand on and think more deeply about the responses to the indicators rubric.  The focus questions provide an opportunity for the school to describe the systematic and systemic processes that are in place to support its ability to meet the indicators.  The section asks, “How are the practices/processes implemented?”

The online version of the Standards Assessment Report includes two additional sections: 1) considering the evidence; and 2) overall assessment rubric.

The section entitled “considering the evidence” allows school personnel to think about the practices and/or processes being implemented and identify evidence that will support its responses to the indicators rubric and focus questions.  This section helps school stakeholders engage in a discussion about how it knows it is adhering to the standards.  The section is not intended to engage the school in a collection of evidence, but rather in thoughtful dialogue about how it can demonstrate that quality practices, conditions, and results are occurring in the school.  The section asks, “What practices/processes are being implemented, and are they effective?” or said another way, “How do we know we are doing what we say we are doing?”  You can access examples of evidence on the online version by simply clicking on the “considering the evidence” link for each standard.
The overall assessment describes how well schools are implementing practices and/or processes and the impact these practices and/or processes have on student results and overall school effectiveness.  The overall assessment helps schools judge where they are in relation to each standard.  The “operational” level is required in order to demonstrate meeting the standard. The section asks, “How well are we meeting the standard overall?”  In addition to this section being integrated into the online Standards Assessment Report, we have made the overall assessment rubric available as a standalone Microsoft Word document that can be downloaded in conjunction with this document.
Completion and Submission of the Report

This Standards Assessment Report is to be completed by the school six weeks to six months prior to hosting a Quality Assurance Review (QAR) visit.  It is strongly recommended that a wide and broad cross-section of the school community participate in completing this report.  The completed report is submitted to AdvancED for use by the QAR team. 
Directions for Completing the Report

Complete the Indicators Rubric, indicating the option that most accurately reflects the progress your school has made toward meeting the standards and indicators.  Answer the focus questions related to the Quality School Indicators for each standard. Using the overall assessment rubric (separate downloadable document), indicate the option that most accurately reflects the school’s overall assessment of meeting the standard. 
 Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.
Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
	
	
	X
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
	
	
	X
	

	1.3
	Identifies goals to advance the vision
	
	
	X
	

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
	
	
	
	X

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
	
	
	X
	

	1.6
	Reviews its vision and purpose systematically and revises them when appropriate
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

After careful consideration we determined the process for establishing and building understanding of and commitment to the vision statement among stakeholders is operational.  We have determined the school has continued the process of engaging its stakeholders by publishing the Mission Statement & Belief Statements in the student planner.  Also the Mission Statement, Belief Statements and Vision are posted on www.dreamsbeginhere.org/edwhite.  

The school has developed expectations for student learning aligned with Ed White's vision to work cooperatively with the students, parents and community to provide students with a positive and challenging learning environment that promotes citizenship and life-long learning. These expectations may be found as Belief Statements in the student handbook & website. Ed White has offered the following to aide in this commitment: an active PTA, unrestricted opportunity to take honors/AP courses, college credit options, scholarship opportunities including the Florida Gold Seal Vocational Scholars Award, and many more.

The process includes discussion and approval by several different groups of stakeholders, including but not limited to the Leadership Team, the Shared Decision Making Committee, the School Advisory Committee, the Parent-Teacher Student Association, the Student Government, and more. Each is given opportunities for input and discussion before a final recommendation is forwarded to the Principal for final approval.

2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 
The school, in concert with district offices, systematically maintains a consistent set of demographics on its current student body through the “Genesis” and “Aide” software packages. This information is used in making school-wide decisions down to the classroom level in regards to academic priorities, course selections, and lesson planning. “Genesis” is accessed by the administration and guidance and serves as the primary student records system for the district. This system provides consistent data output as well as scheduling, attendance, discipline, testing, and academic records on each current student in the school. “Aide” is accessed by the administration and the faculty in order to better understand the performance of the student body on major achievement tests and assessments, most notably: the Florida Comprehensive Assessment Test. “Aide” provides teachers with long term data on student’s academic performance and testing performance on both the FCAT and Benchmark testing. Teachers use “Aide” to identify level 1 and 2 students to schedule them into appropriate remedial classes as well as additional help sessions within courses. Teachers additionally maintain data notebooks using data from “Aide,” benchmark testing results, session grades, and MAP (Merit Award Program) testing results. This information is used to direct instruction towards areas of weakness in classes. Information is also used to differentiate instruction in the classroom to address the individual needs of all students. In addition, the school uses this data towards completion of the School Accountability Report and School Improvement Plan.

EVIDENCE: Examples of Genesis and Aide reports, Teacher data notebooks, FCAT results, Benchmark testing results, School Accountability Reports, School Improvement Plans.

3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 
The leadership of Ed White High School (administration, department chairs, etc) ensures the continual fulfillment of the school’s vision, purpose, and goals through school and classroom based methods. One of the major goals is to maintain a good perception in our community, not only with our parents, but local businesses as well. To that end, Ed White has developed several business partners in the local area as well the continual expansion of the Parent-Teacher-Student Association and School Advisory Committee. These groups, using School Climate Surveys, the School Improvement Plan, School (and student) grades and performance, statistics of Advanced Placement and Dual Enrollment success, and several other demographics each year help to revisit and revise the school’s vision, purpose, and goals on an as-needed basis. Other groups within the school also assist in the fulfillment of these goals, from student activities and clubs (such as Junior Civitan, Model United Nations, French Club, NHS, and more) to academic departments (such as the Science Department’s leadership in developing a school-wide Science Fair), to the administration itself (through the introduction of the Foundations Committee, CHAMPs, even down to the Principal’s daily message). These efforts have paid dividends in our local community. For example, three of the 2007 “12 Who Care” were Ed White students.

In the classroom, different teachers have had the opportunity to fulfill the school’s vision and purpose in different ways. From the usage of Earth Science and Chemistry in the Community curriculums in the Science Department to the implementation of a full-scale Diversified Career Technology program in the Business Department, to an increase in rigor and relevance in all classes (as shown through the continued rise in AP and Honors enrollment), as well as community-based and real-world style projects, teachers at this school have continually risen to the vision, purpose, and goals set before them. The assignments in these classes, both core and elective, are constantly pushing our students towards becoming productive members of our society. The ever increased rigor and relevance of curriculum is increasing performance and preparation for our students for the real world, and this in itself meets the vision, purpose, and goals of our school.

EVIDENCE: Student grades, School climate surveys, Mr. Clark’s “thoughts for the day”, Foundations, SDM, EarthComm/ChemCom curriculums, individual classroom assignments, Cross-Age Tutoring, AP and Dual Enrollment statistics, club scrapbooks from the past few years, Science Fair results, etc.

4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 
The process to ensure the consistent alignment and concurrence of the school’s vision and purpose occur on three different levels: the District, the School, and the Classroom. The district currently provides both long-term and short-term teacher training for those new to the profession and those requiring more training to effectively meet the ultimate vision and purpose of our school. In addition, the district provides assessments and programs to help align the school’s vision and purpose with those of other schools in the district, such as the Compass Odyssey™ Grade Recovery program, common assessments for major and required courses, and accommodations for ESE, ESOL, and special needs students. Within this context, the district permits a very low-restriction environment for schools to determine more of what they specifically need and focus their efforts and energies towards those priorities.

As a school, several programs are provided and created in order to carry out the ultimate vision and purpose of our specific campus. Our Standards Coach provides a comprehensive set of training sessions geared towards our teachers and their specific classroom need in order to continue to challenge and best prepare our students. An annual Open House is held in August to support the formation of teacher-parent relationships that can assist in better supporting the student body. Our teachers, working with district officials have formulated, created, and initiated a full “school-within-a-school,” the Ed White Entrepreneurship Academy, to provide an opportunity for students to become productive members of our local economy. The intensive reading and lower-level English courses have given our students opportunities to grow through cross-age tutoring with students from local elementary schools. Despite years of inactivity, several parents and community members have stepped forward and begun supporting the school through our Parent-Teacher-Student Association and School Advisory Committees which provide monetary and material support to our teachers and students. To ensure a safe environment for our students, the administration provides a staff of security paraprofessionals in addition to our SRO and administration to keep as much of the focus as possible on learning. Our teachers and students have also worked hard to establish and maintain an extensive network of extra-curricular activities in both academic, social, and service areas. Most (75% or more) provide some form of open tutoring in both subject area and FCAT preparation throughout the course of the year, in addition to maintaining updated data notebooks on their students. One of the largest changes has been the exponential growth in our Advanced Placement programs, which have blossomed over the last two years into nearly six times its previous size. These programs, and so many more, help provide a positive, challenging, and supportive learning environment for the students of our community.

Even in the classroom level, teachers are working on a daily basis with students to help maintain this environment. Many of our teachers have some form of website, be it through the school website (http://www.duvalschools.org/edwhite), SchoolNotes (http://www.schoolnotes.com), or some other independent or blogging site in order to maintain consistent communication with students throughout the duration of courses. Additionally, teachers provide consistent and frequent progress reports for students so they can check their advancement through each of their courses. The teachers of Ed White have also become very adept at developing outlined rituals and routines that help support these smaller environments within the larger context of the entire school.

EVIDENCE: Examples of district and school-based teacher training, ALC and Grade Recovery programs, common assessments (both district and school-based), Open House, newsletters, Entrepreneurship Academy materials, Cross-Age Tutoring records, PTSA and SAC minutes, School/Student Handbook, Teacher Data Notebooks, AP Statistics over the past three to four school years, school websites, teacher syllabi, etc.

Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.
Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
	
	
	X
	

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
	
	
	
	X

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
	
	
	
	X

	2.5
	Fosters a learning community
	
	
	X
	

	2.6
	Provides teachers and students opportunities to lead
	
	
	
	X

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
	
	
	X
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
	
	
	
	X

	2.9
	Responds to community expectations and stakeholder satisfaction 
	
	
	X
	

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 
Edward H. White High School establishes, and implements known policies and procedures to the students via the Student Code of Conduct, which is required to be signed and returned to the school per student. This procedure shows effective communication between the administration’s expectation of policy and the students. The administration communicates policies and procedures effectively with the faculty and staff through various mediums including email, memos, announcements, and staff meetings. Teachers communicate departmental policies and procedures, as well as discuss the implementation of policy given from administration within the department in departmental meetings and via email correspondence. The teachers’ communication to the students is in the form of classroom rules, policy, expectations, and procedures; progress reports are given to students to inform them of their current grades and progress in a course. The establishment of these communication lanes leads to quick and effective contact and implementation of the school’s policies and procedures. 

2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 
The leadership at Edward H. White High, consisting of administrative heads, evaluates the school’s effectiveness by compiling collected data and distributing this data to the teachers. The data consists of student-teacher-parent evaluative surveys, PTSA surveys, teacher to teacher evaluations, and monitoring school activity. The administration monitors and evaluates student performance by reviewing assessment data such as AIDE data, AP Exam results, MAP Tests, EOC testing, FCAT test results, and Write Score tests. This compilation of assessment data enables the administration to efficiently screen student performance, as well as determine which areas may need further development and improvement. 

3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 
Edward H. White allows all stakeholders the opportunity to contribute in the shared decision making processes as well as provide leadership opportunities. The Shared Decision Making Committee provides ample opportunity for leadership roles. The SAC and PTSA groups are the mediums through which teachers, staff, administration, parents and community members may contribute. The SAC committees allow teachers and administration to collaboratively contribute to the decision making processes pertaining to school accreditation, policy and procedure. These committees also allow for teachers and staff to assume leadership roles to guide the decision making process.  The PTSA organization allows for the parents and community members to offer their input as well as participate in the decision making processes pertaining to the school. 

4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 
The equity of learning is ensured at Edward H. White High School through a combination of provided course work and curriculum, and teacher provided opportunities. The various courses offered to ensure the opportunity for students who are not on grade level to catch up to the appropriate standards and grade level are Fast ForWord, Read 180, STRIVE, as well as a number of remedial classes in all core subjects. The teacher provided assistance, which ensures the equal opportunity for all students to learn, include afterschool tutoring, grade recovery programs (computerized), Compass Odyssey. The school provides for student innovation through writing contests, science fairs, history fairs to name a few. 
Teaching & Learning
STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning
	
	
	X
	

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning
	
	
	X
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices
	
	
	
	X

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice
	
	
	
	X

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity
	
	
	X
	

	3.6
	Allocates and protects instructional time to support student learning
	
	
	X
	

	3.7
	Provides for articulation and alignment between and among all levels of schools
	
	
	
	X

	3.8
	Implements interventions to help students meet expectations for student learning
	
	
	
	X

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning
	
	X
	
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs
	
	
	
	X

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning? 
The entire faculty is making a disciplined effort to use the county pacing guides to align instruction and assessment across the disparate grade levels and subject areas.  In areas in which no pacing guide exists, teachers have produced their own.  In the many instances in which the pacing guide has proven to be insufficient, vague, or unrealistic, teachers within both subject areas and grade levels have collaborated to make adjustments with the intent of making these adjustments universal throughout the school.

In the first case, many teachers are able to document that they are either on or ahead of the pace set for them by their respective pacing guide. Successfully implementing these guides would indicate that the beginning and ending points for the different subjects have become more consistent across our four grade levels.

In the second case, some teachers have had no pacing guide furnished to them because no such guide exists for their subject area.  As a result, some teachers have created their own.  Craig Leavitt, one of only six teachers of American Sign Language in our district, collaborated with the other teachers in the district to create their own pacing guide.  This document is attached and labeled "Artifact 1".  Joyce Akers, teacher of Business Systems and Technology, is another such example.  As an elective teacher, she was also not furnished a pacing guide for her subject area.  In an effort to document and make more consistent the progress of her students, she has written her own.  Ms. Akers’ pacing guide is attached and labeled "Artifact 2".

And finally, teachers of the same subject have collaborated on numerous occasions to make consistent, logical modifications to their pacing guides when a consensus existed of the need of doing so.  For example, the Geometry teachers have come together to make such changes.  They agreed that some of the lessons have too many problems for the students to complete in one class period.  It was suggested that they are roughly four days off of the suggested pace as a result of this difficulty.  However, due to their continuing collaboration, they are able to keep the pace consistent among themselves.  This ensures consistency across grade levels.  Please refer to the attached "Artifact 3" for documentation of this activity.

Likewise, American History teachers have reached a similar conclusion.  After a series intra-subject and intra-grade level meetings, these teachers have identified the shortcomings of their own pacing guides and agreed upon modifications which could be made consistently among all of the teachers.  Please refer to the attached "Artifact 4" for documentation of this activity.

There are numerous examples of collaboration among the faculty at Ed White, including the above.  Another great example of such cooperative work is the establishment of professional learning communities among our teachers.  These professional study groups are comprised of teachers in the same subject area.  The teachers in these groups meet with each other to develop common instructional activities and assessments; evaluate the results of these assessments and use the data to determine additional activities to differentiate instruction and improve student performance.  One product of this collaboration is the development and use of informal assessments.  These assessments are administered regularly to monitor consistency of progress from one teacher to another of the same subject and/or grade level.  Examples of such documents are attached and labeled as "Artifact 5".  

In addition to these informal assessments, the district has developed performance assessments which are administered every 4 to 6 weeks.  The data from these evaluations are used by teams of teachers to develop learning activities which differentiate instructional activities which in turn allow students to meet the standards. 

Another means of tracking student progress throughout and across grade levels include the Compass/Odyssey software available in all classrooms and in the computer labs.  This software allows teachers to access data on student performance and prescribes learning activities to assist students in improving their performance in the standards and strands related to the FCAT.

In addition to the above, administrators, instructional coaches, and other support staff visit teachers' classrooms for the purpose of providing support, suggestions, professional development and assistance with Action and Success Plans.

2. In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students? 
One strength of our faculty as a whole is that most are actively engaged in their field of study.  We believe, and think that it would be difficult to make an argument against, that the most effective instruction can and does only come from those who remain well-informed and abreast of the most current research and events in their respective field.

The Ed White faculty is comprised of many such talented individuals who "practice what they preach", as it were.  One such example is our Ceramics and Pottery instructor, Richard Whitmire.  Mr. Whitmire routinely creates and exhibits his own artwork in professional exhibitions and galleries.  He has won a number of professional competitions with his work.  And we believe this "real world research" is critical to his many successes as a fine arts instructor (for which he has also been decorated).

This professionalism is also illustrated by the great number of professional journals to which Ed White subscribes.  This would include education pedagogical journals as well as discipline area journals such as advanced mathematics, scientific, and trade publications.  For complete specific data please refer to the attached document labeled as "Artifact 6".

Another interesting example of research-based instruction is that of Travis Laffitte.  Mr. Laffitte is a lead instructor in one of our remedial reading programs, "Read 180".  Mr. Laffitte received a grant to pursue a graduate thesis.  The topic of his thesis addresses the possibility that musical composition may increase proficiency in reading.  Mr. Laffitte is the sponsor of an extracurricular "music club".  Many of the participants happened to be students of his in the Read 180 program, and have had varying degrees of difficulty in reading proficiency.  Mr. Laffitte has documented correlations in basic music education and literacy.  His students, most of whom were novice musicians at best, have exhibited marked improvement in reading ability, shortly after they began study of music theory and composition.  The University of North Florida was impressed enough with the idea that they have awarded him the grant for his research.

Of, the Ed White faculty remain current in educational research as well.  This is particularly evident in the number of research-based programs we have implemented to address the particular deficiencies of our students.  Three such programs are Read 180, Springboard, and Right Scores.  These programs are professionally researched and prepared to offer remediation in the areas of reading and mathematics.

In addition, our teachers are expected to, and do participate in professional training programs in order to remain current and informed in their fields.  Two such programs are CPM Training for mathematics teachers and CARPD Training for teachers of social studies.  Many of our faculty have had training in the CHAMPS program and most of our teachers participate in an ongoing series of weekly planning period training workshops hosted by our Professional Development Facilitator, during which Champs and other research-based are discussed and analyzed.

Four "Write Score" assessments are given between September and January to access student strengths and weaknesses in the area of writing.  Based on these results, additional learning activities are then designed in order to improve student performance.  In addition to this, The "Science Write" assessment provides feedback on students' ability to write acceptable short and extended responses similar to the responses needed on the FCAT Science test.

3. What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 
Ed White teachers are regularly engaged in a variety of professional training and growth activities.  Every other Wednesday teachers are given access to participate in a variety of professional development and collaboration exercises and workshops.  Every week the instructional coach offers professional activities which address a great many topics related to the improvement of instruction.  Workshops in such programs as Read 180, Fast Forward, Keystone, and Springboard are offered throughout the summer and include follow up activities throughout the school year.  Reading Competencies workshops are also offered to teachers throughout the school year.
In addition to the above, Ed White teachers engage in a variety of subject and grade level group planning activities.  This is done in an effort to assure that the curriculum is being implemented in an effective and consistent manner. 

4. How does the school provide every student access to comprehensive information, instructional technology, and media services? 
Ed White students have access to a number of resources in the areas of information, technology, and media.  These include such computer-based technology resources as the Florida Virtual School Online FCAT Preparation program, FCAT Explorer software for remediation of FCAT strand deficiencies, and Compass/Odyssey software which provides students with additional learning resources to improve performance in a variety of courses including AP level courses.

Also, a number of remedial and summer courses are available to improve student performance.  These include Keystone courses, Grade Recovery courses, individual tutoring by teachers after school, after school tutoring in the media center four days a week, the Summer FCAT Ramp Up, summer credit recovery, an SAT preparation course, and tutoring by NHS students after school.
Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
	
	
	
	X

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
	
	
	X 
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
	
	
	X
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
	
	
	X
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
	
	
	X
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
	
	
	X
	

	4.7
	Demonstrates verifiable growth in student performance
	
	X
	
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  
Currently, the majority of the data in our school used to analyze students is FCAT data. FCAT data is organized on AIDE or Genesis for teachers, counselors, and administrators to access when planning course offerings, making student schedules, and developing lessons plans. For any student who attended Duval County Schools or another school in the state of Florida, we have the previous school year’s FCAT. During the school year this baseline score from the previous year will be used by the faculty to help each individual student meet their goals and increase their knowledge.

Teachers do this by individualizing their instruction to meet the needs of each student. They might do this through the use of portfolios, individual meetings, or specialized assessments for each student. School counselors use the data to create schedules designed to increase knowledge in weak areas. If the student shows progress in reading but not in mathematics, the schedule will reflect the need for math remediation. The data is also used by counselors to work with students individually about progress towards graduation, student course requests, and alternative options for passing the FCAT, honors, AP, and college readiness. The administrators use the data in similar ways to teachers and counselors with an emphasis on creating the most complete master schedule to meet the needs of all of our students. Scores are used during conferences with parents and students to talk about student needs and to redirect negative student behavior towards academic success. 

Mirroring FCAT, teachers are asked to do an item analysis to determine where kids are weak and where they are strong on term tests. By completing the item analysis on the exams, teachers can evaluate not only student knowledge retention, but also their own teaching methods. Item analysis, while only covering a unit or semester, can pinpoint topics for review, students who need extra help on particular standards, and weaknesses in instructional methods. 

2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 
Communicating data happens in multiple ways at Ed White. The most common way is by phone. Communication by phone is immediate and can be done almost anytime during the day. Phone communication is also a way teachers plan meetings with parents. At parent teacher conferences, teachers can bring hard copies of test scores, attendance, and grades; all of which are important pieces of data. Teachers can also share the data collection tools (i.e. assignments, tests, and software) with the parents while they are meeting.

Mail outs and letters are also used at our school. Mail outs from the administration and guidance are sent concerning various pieces of data. We inform parents of attendance issues, IEP meetings, potential failure, honors potential and AP potential, etc through mass mailings and individual mailings. When not mailed, we rely on students to carry the message home. Progress reports are an example of letters sent home that are sent via students. Parent nights are also held throughout the year to get information out to parents and students.
Timely and efficient data reporting is difficult at times. AIDE, which is an important data source for test scores, grades, and demographics, is not updated properly. Also, benchmark tests scores, scores that should be used for targeted planning for students, are not returned to the school in a timely manner. By the time the test scores are received, teachers have used their own assessments to try and get the same results to help the students.  This is also the problem facing teachers trying to use the data from the EOC exams, MAP exams, and AP tests. The data does not reach teachers in time to use it effectively in the classroom or to evaluate their teaching and curricular choices for the following school year.

We also have parents who live nomadically, cannot read, or work away from home. It has been suggested that we add a field to our enrollment packet for e-mail addresses. We could collect these addresses and create a mailing list. We could use our list serve to e-mail our newsletters and school wide notifications. Due to confidentiality rules and regulations we would not be able to send specific information about students by e-mail, but the increased communication would still be beneficial.

3. How are data used to understand and improve overall school effectiveness?
Our course offerings and school structure are driven heavily by test scores. For example, when FCAT scores are high, we need fewer sections of reading and can therefore offer more academic electives. We choose which electives to offer by student surveys during the registration process. We determine how many students have chosen each academic elective and try and incorporate the most requested into our master schedule. This is also true of AP scores. After many requests for more AP classes and gathering data to support that our students were being successful in the classes as well as on the exams, we increased both our number of course offerings and the percentage of students taking higher level courses.

Ed White also has Thursday meetings with the Standards Coach; a time to bring data to share with other teachers to create a more unified approach to teaching at our school. During these meetings our Standards Coach, Mrs. Bejelis presents teaching strategies to be used in the classroom, offers tips and techniques for reading data and using it for instruction, and provides an opportunity for communication between teachers.

Climate surveys are also used to improve our school. Climate surveys are given to teachers, students, parents, and additional faculty members. People surveyed agreed that a school can only be effective if the students and faculty feel safe. This school year, after looking at the data from all of the stakeholders, our administration decided to add more security to our support staff. 

4. How are teachers trained to understand and use data in the classroom? 
Teachers have multiple opportunities to learn about data from our school and from the district. On early release days teachers meet in departments to discuss data from multiple sources; common exams, FCAT, EOC texts, MAP tests, AP exams, and student grades are a few examples. This cooperative work between teachers not only gives new teachers a chance to learn from veteran faculty members about data collection and analysis, but it also gives teachers a chance to share ideas about increasing success through various techniques, curriculum changes, and classroom strategies.

Educators who graduate with degrees in education are taught about data and instruction during their college coursework. For teachers who come into the profession through other degree programs the district offers an alternative certification program where in the teachers learn about data, instruction, best practices, and other school related topics. This is in addition to the TIP program. The TIP program is for all first time teachers. In this program teachers learn about some of the same topics in addition to attending current district workshops on new initiatives, standards based instruction, and basic classroom management. Both of these programs offer new and inexperienced teachers exposure to data collection, analysis, and creating a data driven curriculum.

Data is fluid. New programs are implemented year after year. The data collecting software for the school changes every few years as well. Due to the ever changing nature of data, we feel there is room for improvement in this area. One solution to this problem would be a Data Team. This would be a school based team of teachers, administrators, and counselors who would help disseminating information about new tools and new data, help teachers in using the software, and give presentations at faculty meetings about upcoming changes in data and testing.

Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.
Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
	
	
	X
	

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
	
	
	
	X

	5.3
	Ensures that all staff participate in a continuous program of professional development
	
	
	
	X

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
	
	
	X
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
	
	
	X
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
	
	
	
	X

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants
	
	X
	
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders
	
	
	
	X

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning
	
	X
	
	

	5.10
	Provides appropriate support for students with special needs
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
New Teacher Induction program works and Evaluations are fair and done in a timely manner although Retention is a problem.

2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 
Leadership takes inputs through SDM and Leadership Committee and acts on them.

3. How does the leadership ensure a safe and orderly environment for students and staff? 
Leadership ensures safety although third period (lunch) and before school cafeteria are problem areas for roaming and fights.  In the morning, Security doesn’t arrive until 20 minutes after doors are opened and many students have already arrived.  After school student management is getting better.  Side and back doors must be left unlocked for staff to enter which leaves unsecured entrances for others to use.

4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
Access to guidance is fair with surveys of both students and teachers rating it only as “Emerging”.  This is mainly due to lack of an ESE Guidance Counselor and not having the required GCs per current student population.  Restriction of flow to only those with a teacher pass prevents some resolution of issues although notes dropped off are acted upon in a timely manner.  Some classes have “balance” issues due to late or surged enrollment and lack of alternative classes/periods.

Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
	
	
	X
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
	
	
	
	X

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
	
	
	
	X

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
	
	
	
	X

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
· School has an open door policy

· Telephone and e-mails are promptly returned

· Administration encourages the use of parent contact logs; this is also included in the Teacher Induction Program

· FCAT prep is offered after school

·  Administrators meet with level 1 and 2 students for pep talks

· Workshops are given to make sure all faculty understand FCAT data

· Standards coach meets with teachers weekly to work on FCAT and teaching strategies

2. How does the school’s leadership foster a learning community? 
· Classrooms are set up correctly-word wall, standards based benchmarks, etc.

· Administration receives a copy of final exams

· Teachers create common exams

· Safety nets for students

· The school has upgraded technology

· Collaboration on early release days

· Administration makes sure standards are being taught

· Rituals and routines are established

· School wide rules (Foundations) decided upon by Shared Decision Making Committee

· Students must maintain 2.0 GPA to participate in clubs and sports

· Teachers are required to provide a syllabus for each course

3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 
· Newsletter mailed to parents/guardians

· Surveys (parent, student, teacher)

· Open House (Syllabus distributed by each teacher)

· Shared decision making committee

· DCT program works with local employers, teachers, students, and parents

· Guidance guides that are handed out

· Main orientation schedule

· School website

· Phone message on opening

· Aide data 

· School marquees (inside above student activities and signs out front)

· Community service projects done by various clubs including visiting nursing homes, tutoring, etc.

· NJROTC service to community such as color guard performances

Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
	
	
	X
	

	7.2
	Engages stakeholders in the processes of continuous improvement
	
	
	
	X

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
	
	
	X
	

	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
	
	
	
	X

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
	
	
	
	X

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

5. What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?
The process for school improvement is outlined in the School Improvement Plan which can be accessed by anyone at http://www.duvalschools.org/reseval/Schools/SchoolResearchData.asp?School=248
This process produces tangible results by providing a foundation of accountability that enables all shareholders to take an active role in the improvement of our school.  Examples include:

Read 180

Grade Recovery

FCAT Tutoring/FCAT Explorer

SpringBoard

Odyssey

Professional Development opportunities

6. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 
Many steps are taken to ensure that improvement goals reflect student needs.  These goals are aligned with the vision and purpose of the school as outlined on page two of the school improvement plan.  In addition to the programs listed in item one, the school also supports endeavors such as cross-curricular collaboration and IEP and ALC programs.

7. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 

School personnel are able to achieve improvement goals by easy access to accountability and standards-based programs such as:

ESOL

TDE

CAR-PD

Administrative observations

Fluid integration of student data

Workshops

Weekly meetings with in-house standards coach

8. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders? 
School leadership ensures that the improvement plan is implemented, monitored,        achieved, and communicated to stakeholders by providing accountability at all levels of the shareholder stratus.  Teachers are required to meet the Sunshine State Standards and are encouraged and sometimes required to receive TDE training at off-site locations such as the Schultz Center.  In addition to the above, teachers are monitored by administrators.

Conclusion

The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions
1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?

Several recurring themes emerged from the review of our responses.  One emphasized the collaboration between our teachers when planning lessons, common assessments, discussing students’ progress, etc.  Another recurring theme regarding teachers is the amount and variety of professional development and training available to them.  Communication in various forms was also discussed when addressing several of the standards.  Testing, including but not limited to, FCAT and the resulting data was another recurring theme.
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?

One of our greatest strengths would be our teachers collaborating for the benefit of our students.  They are provided time every two weeks to meet together, but they also collaborate on their own time.  Teacher training and growth is also important to our school community and is another of our strengths.  Aside from formal professional development workshops which are well utilized by our teachers, they are provided weekly in-house training that is immediately applicable to the classroom.
3. What would you consider to be your school’s greatest challenges?

The responses indicate that one challenge we still face is the effective dissemination and utilization of the large amounts of assessment data we receive.  

4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
We will examine our procedures and processes for ways to improve efficacy and efficiency.  Including our stakeholders in the process, we will continue to look for better ways to disaggregate our data to ensure each child is receiving the education they need in order to succeed.
	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

□  Operational
□  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

□  Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

□  Operational

□  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging
□  Operational

□  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

□  Operational
□  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

□  Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

□  Operational
□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  
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