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Vision & Purpose

STANDARD:
  The school establishes and communicates a shared purpose and direction for improving the performance of students and the effectiveness of the school.

Impact Statement:  A school is successful in meeting this standard when it commits to a shared purpose and direction.  The school establishes expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.
	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	1.1
	Establishes a vision for the school in collaboration with its stakeholders
As evidenced by:  School Advisory Council (SAC), Parent Teacher Student Association (PTSA), Instructional/Internal Leadership Team (ILT), faculty meetings minutes/agendas
	
	
	X
	

	1.2
	Communicates the vision and purpose to build stakeholder understanding and support
As evidenced by:  newsletters; SAC, PTSA, ILT, faculty meetings minutes/agendas
	
	
	X
	

	1.3
	Identifies goals to advance the vision
As evidenced by:  SAC, PTSA, ILT minutes/agendas
	
	
	
	X

	1.4
	Develops and continuously maintains a profile of the school, its students, and the community
As evidenced by:  Academic Interpretation and Data Evaluation (AIDE) Data, North Western Educational Association (NWEA) Data, READ 180 Data, Florida Comprehensive Assessment Test (FCAT) data, SAC, PTSA, ILT minutes/agendas
	
	
	X
	

	1.5
	Ensures that the school’s vision and purpose guide the teaching and learning process
As evidenced by:  ILT agendas/minutes; professional development training schedule 
	
	
	X
	

	1.6
	Reviews its vision and purpose systematically and revises 
them when appropriate
As evidenced by :  SAC, PTSA, ILT, faculty  meetings minutes/agendas 
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions regarding the processes that are in place to support the school’s implementation of the research-based practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing and building understanding of and commitment to the vision statement among stakeholders?

As a means for establishing and building understanding of our vision and mission, duPont has implemented a plan to meet with all stakeholders on a regular basis to create, revise, and evaluate our vision and purpose statement.  Stakeholders include SAC, PTSA, Business Partners, faculty and staff, parents and students, and neighborhood residents. Our goal at these meetings is to facilitate understanding, evaluate and analyze data, identify trends, and celebrate successes. Ultimately we use this data to continuously re-evaluate our vision and goals. To communicate the results of this process, we meet with stakeholders at various meetings, including but not limited to Open House, community meetings, SAC and PTSA meetings, and via the distribution of the school newsletter (including the Principal’s message).  
2. What is the school’s process for developing a profile and systematically maintaining and using information that describes the school, its students, and their performance? 
duPont systemically incorporates multiple data sources and analysis techniques to create a synergy among our stakeholders to improve academic growth and individual responsibility  for each student.  We accomplish through the use of school based data such as the School Accountability Report and the School Improvement Plan (SIP), nationally norm referenced tests such as NWEA and FCAT, surveys such as the School Climate survey, and focus walks conducted by administrators and department chairs.  
3. How does the leadership ensure that the school’s vision, purpose, and goals guide the teaching and learning process? 
The Instructional Leadership Team (ILT) meets weekly to examine the state of the school.  The District’s Implementation Rubric and the School Improvement Plan (SIP) serve as guides for continuous improvement and as a system of checks and balances to ensure that the goals are being met.  Students are tested three times a year using NWEA to monitor student academic improvement.  

4. What process is used to ensure that the vision and purpose of the school remain current and aligned with the school’s expectations for student learning and school effectiveness? 

It is our mission to create a community in which our students will attain the skills necessary for academic and personal success.  Utilizing departmental and grade level Professional Learning Communities (PLCs) to deliver in-house training and offering Temporary Duty Elsewhere (TDEs) for teachers to participate in district training opportunities are the most effective methods for our school to implement our vision and purpose and to monitor that the school’s expectations for student learning are being incorporated into daily lessons.    During Departmental PLC early release meetings, groups regularly analyze current data, obtained from sources such as NWEA, writing scrimmages, or performance assessments, to determine if the students are progressing toward meeting goals which are linked to academic success.  For example, after the first writing scrimmage, the ELA department determined that students needed more instruction on creating a plan before writing.  Lessons were planned together and delivered.  Nine weeks later, a second scrimmage was administered and after a thorough data analysis, it was found that the lessons had been successful and that students were significantly earning higher scores.  These scrimmages are conducted school wide, from the 6th grade to the 8th grade, in order to prepare our 8th graders for the penultimate writing test, the FCAT Writes!, on which they should score a 4 to meet the goal.  
Governance & Leadership

STANDARD:
  The school provides governance and leadership that promote student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school operates under the jurisdiction of a governing board that:
	Not Evident
	Emerging
	Operational
	Highly Functional

	2.1
	Establishes policies and procedures that provide for the effective operation of the school
As evidenced by: ILT, Shared Decision Making Committee (SDMC), Emotional/Behavioral Disabilities (E/BD) Unit, AM holding areas, tiered dismissal/bus waves,  boy/girl lockers on each side of the hall, boy/girl seating in the cafeteria, “Conversation, Help, Activity, Movement, Participation” (CHAMPs) program, cafeteria rules, escorting students to class, Foundations, Teams, three houses for discipline, some common team planning, parent conferences, conferences with administration.  
	
	
	
	X

	2.2
	Recognizes and preserves the executive, administrative, and leadership prerogatives of the administrative head of the school
As evidenced by: email, work with ILT and SDMC, faculty meetings, newsletters, orientation, open meetings for perspective and exiting students, implementation of rules, hallway rules, flexibility working with the administration, hiring of staff, creating the budget
	
	
	
	X

	2.3
	Ensures compliance with applicable local, state, and federal laws, standards, and regulations
As evidenced by: Sunshine State Standards compliance, Inclusion implementation, current Individualized Education Program (IEPs), Required reading classes such as Read 180 and FastForWord, No Child Left Behind (NCLB) – Highly Qualified instructors, class size amendment, disability parking, ramps/elevators, fire drills, emergency drills, Fire Marshall inspections, Code Red/Code Yellow Cards, English Speakers of Other Languages (ESOL) Certification , E/BD Unit,  First Aid and CPR training for coaches, Coaches rule tests, in-field teacher certification, and Free/Reduced lunches.

	
	
	
	X

	In fulfillment of this standard, the school has leadership that:
	
	
	
	

	2.4
	Employs a system that provides for analysis and review of student performance and school effectiveness
As evidenced by: report cards, progress reports, scholarship warnings, emails, phone conferences, Full Time Equivalent Enrollment (FTE),  parent conferences, grade recovery, Team-Up, NWEA testing,  AIDE Data, Standardized Test for the Assessment of Reading (STAR Reading), FCAT scores, School FCAT grade, Norm Reference Test (NRT), quarterly departmental PLC review of student achievement
	
	
	
	X

	2.5
	Fosters a learning community
As evidenced by: Teams, SDMC, Community Outreach, E/BD Unit, Department meetings, common planning, PTSA, SAC, vertical mapping, Inclusion/Exceptional Student Education (ESE) Department, Early Release speakers, In house workshops, Teacher training, continuing education, Professional Library, Riverdeep, Looking Glass, FCAT Rewards, Green/Gold/Platinum, NWEA Celebrations, Accelerated Reader (AR) Rewards


	
	
	X
	

	2.6
	Provides teachers and students opportunities to lead
As evidenced by: NJHS, Leadership Team, SDMC, Officers of Clubs and Sports, Team Leaders, Department Chairs, Club Sponsors, Tides Research Program, PTSA, SAC, Trans-Atlantic Outreach Program, Train the Trainer, Teacher Mentors, Professional Development Facilitator, Social Committee, First Aid Instructor, Athletic Director, Teacher Promotion in the school system, Future City, Science Fair, Releafing at duPont (RAD) club


	
	
	
	X

	2.7
	Provides stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership
As evidenced by: PTSA, Business Partners, SAC, Neighborhood meetings, SDMC, Leadership Team, Open House, Orientation, Interdisciplinary Meetings, Parent/School Meetings to reinstate a program (Community Inclusion), Take Stock in Children

	
	
	X
	

	2.8
	Controls curricular and extracurricular activities that are sponsored by the school
As evidenced by: Activity request form, requisitions for purchases, permission slips, Police/security presence, Rosters, Eligibility Requirement, staff/administration supervision for in school activities, in-house ticket sellers, division leagues for activities and sports, parent/staff chaperones for dances and concerts

	
	
	
	X

	2.9
	Responds to community expectations and stakeholder satisfaction 
As evidenced by: Neighborhood meetings if there is a problem or concern to be worked out, Honors meetings, CHAMPs, Take Stock in Children, Junior Achievement, PTSA, SAC,  DuPont Boosters, Taylor Manor, Relay for Life, Business Partners/Reports, Pepsi, JEA Grant to beautify the school, Jax Pride Award, Winn-Dixie Jags Tickets for outstanding students, Mike Peterson Reading Award

	
	
	
	X

	2.10
	Implements an evaluation system that provides for the professional growth of all personnel
…as evidenced by: Individual Professional Development Plan (IPDP), annual staff  observations, Staff Survey for Professional Development, Focus Walks, Climate Survey, Teacher Induction Program (TIP)

	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions 
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for establishing, communicating, and implementing policies and procedures for the effective operation of the school? 

The effective operation of duPont Middle School begins with the establishment of effective policies and procedures.  This process is one that that begins with the Principal, extends to the administration, which then partners with the SDMC (which is comprised of representatives from all facets of the staff) and ILT (which is comprised of Department Chairs and Team leaders), to ensure a rigorous and relevant development of policies and smooth and effective integration of them into the school’s operation. duPont stakeholder involvement is evident in policy making procedures.  When someone (be it faculty, parent or students) has an idea to make/change a policy or procedure, that idea may be taken into consideration, modified, and implemented if feasible. Discussion takes place with all these groups so that there is an effective buy-in from everyone at the school, which is one of our points of pride.


These policies and procedures are communicated to all again from the top down:  from the administration, SDMC and ILT, to the Departments, the Teams, to the student body and our stakeholders. When immediate communication is needed, the phone system, email, close circuit, and PA system are utilized.  In addition, we use the Hot Spot for communication of long-term information to faculty and staff. The Faculty Handbook, which is revised over the summer and issued at the commencement of each school year, contains most of the policies and procedures to make the staff feel well informed.  


The implementation again occurs from the top down:  from the administration, SDMC and ILT, to the Departments, the Teams, to the student body and our stakeholders.  At this school, input from all members is welcomed and thought of with great importance.  After all these groups discuss and come to a consensus, we usually cooperatively proceed with the implementation of policies and procedures.  For example, it was suggested this year by the Principal that departments create a common lesson plan format/template.  It was thoroughly discussed in ILT, agreed upon by all members, and introduced to individuals within Departmental PLCs during early release.  From there, each department created its own template which includes a minimum number of common features, such as essential vocabulary, ESE/ESOL modifications, and standards/essential questions.  It was then adopted via consensus and has begun to be widely utilized.  duPont is a school that has a fully integrated culture of communication coupled with consensus and cooperation, so the movement from individualized to common lesson plan formats was not exactly welcomed by all but has become accepted due to the process by which the change was established, communicated, and implemented.
2. What process does the school’s leadership use to evaluate school effectiveness and student performance? 


The leadership utilizes many tools to evaluate the effectiveness of our school and our student performance.  For example, department chairs quarterly analyze NWEA, progress report, and report cards data to check the pulse of our students’ progress toward meeting the standards and proceeding to the next grade. In addition, team leaders use this data to determine which of our safety net programs, such as grade recovery, Saturday school, Team-Up, and tutoring, will benefit and enhance individual student performance.   The ILT also utilizes AIDE data, NCLB data, the school’s FCAT grade, and our individual students’ FCAT reading, math, and science scores to make plans for adjustments in curriculum and instruction in the coming year so that we maintain a course of continuous improvement.  Furthermore, our administrators analyze referral rates and attendance rates to track negative behavioral and absentee trends in our population and to make plans to address certain negative chronic behaviors. 

3. In what ways are stakeholders, including staff, given opportunities to provide leadership and to contribute to the decision-making process? 


Stakeholders are given many opportunities to provide leadership and contribute to the decision making process at our school.  The most obvious vehicles for inclusive decision making are our in-house SDMC and ILT.  Teachers and staff are represented on both and have a great deal of input into the decisions that are made at the school. The SDMC is comprised of representatives of all on staff stakeholders, from content area teachers, to secretaries, to Administrators.  This committee meets monthly and addresses any concerns brought forth by staff and to monitor the utilization of funds (i.e. budget).  The ILT, formed by Department Chairs, Team leaders, and Administrators, meets weekly to address curriculum, policy, and operational issues.  The athletic director and our coaching staff work with athletic concerns, such as gender equity compliance and active involvement of parents in the Boosters organization.


In addition, PTSA and SAC members, as well as community members, are consulted when major decisions are made.  For example, neighborhood meetings have been held to help work on problems that occur in the areas around the school but not on school grounds. We constantly try to cooperate with our community and to take a pro-active approach to solving issues such as vandalism of property by our students as they walk to and from school.  In addition, parent meetings are also held to address concerns that they make known to the Administration and staff.  A recent meeting reinstated an academic program, 6th grade HONORS, that was not being offered at the time.  

4. What policies and processes are in place to ensure equity of learning opportunities and support for innovation? 


duPont Middle School is an open school that welcomes students from many areas.  We strive to meet and exceed the needs of all students, and we use the NCLB and SIP data to guide the organization design of the school.  For example, our Honors program, our ESOL program, our READ 180 program, and our ESE Inclusion program are the four most visible opportunities that provide academic equity to our student body.  Each strives to provide the best and most appropriate academic setting and curriculum to meet a specific need.  For example, a recent influx of Burmese immigrants to the Jacksonville area has resulted in a significant increase in our ESOL population.  Because we are a dedicated center with two full time ESOL teachers and because we have a staff that is committed to becoming certified to service non-native speakers, we are confident in our ability to not only meet their basic needs but to move them toward becoming fluent in English and graduating from high school with a diploma.  In addition, gender equity is ensured at all levels including academic, extra curricular, and sports activities.  We are also offering a full slate of electives (including computers, chorus, band, art, and Spanish) to satisfy the variety of interests of our student body.

Innovation occurs with programs such as the Science Department’s Future City competition, the Invention Convention, and the Science Fair. An E/BD Unit is located on duPont’s campus and strives to meet the needs of students who are in need of intensive mental health counseling.  In addition, we regularly volunteer to pilot and implement new research-based programs, such as NWEA, Compass Odyssey, and FastForWord, so that our students are among the first in the district to benefit from technological innovations.
Teaching & Learning

STANDARD:
  The school provides research-based curriculum and instructional methods that facilitate achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students feedback to improve their performance.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	3.1
	Develops and implements curriculum based on clearly defined expectations for student learning.

As evidenced by:  National Council on Education and the Economy (NCEE) New Standards Book, District curriculum guides, spiraling school curriculum map, & departmentalized lesson plans


	
	
	 X
	

	3.2
	Promotes active involvement of students in the learning process, including opportunities for them to explore application of higher-order thinking skills and investigate new approaches to applying their learning.

As evidenced by:  Literacy Night, 8th Grade Parent Night, Future City, Scholar Bowl, Critical Thinking Classes, Spanish Classes, NJHS, College Fair, Honors Curriculum, Science Fair, & History Fair


	
	
	 X
	

	3.3
	Gathers, analyzes, and uses data and research in making curricular and instructional choices.

As evidenced by:  NWEA, STAR Reading & Math, AR, Compass Odyssey, AIDE, FCAT practice tests & writing scrimmages, Scholastic Reading Inventory (SRI) Read 180 testing


	
	
	 X
	

	3.4
	Designs and uses instructional strategies, innovations, and activities that are research-based and reflective of best practice.

As evidenced by:  Three Priority Reading/Writing Strategies (anticipation guide, 2 column notes, one sentence summaries), reading intervention strategies learned in Florida On-line Reading Professional Development (FOR-PD), Creating Independence through Student-owned Strategies (CRISS), test-taking genre study, workshop model, cooperative groups, Read Aloud/Think Aloud/Talk Aloud, Modeling, word walls, standards-based bulletin boards, seven habits of a good reader, graphic organizers


	
	
	X
	

	3.5
	Offers a curriculum that challenges each student to excel, reflects a commitment to equity, and demonstrates an appreciation of diversity.

As evidenced by:  Differentiated Instruction, ESOL classes, Read 180, FastForWord, Compass Odyssey, Honors/Advanced/Standard classes, Inclusion, E/BD  Unit, Standards-based promotion program, Before/After school tutoring, Team-Up, grade recovery
	
	
	X
	

	3.6
	Allocates and protects instructional time to support student learning.

As evidenced by:  Workshop Model, CHAMPS, Tutoring, Team-up, Speech Pathologist, Mental Health, Lutheran Social  Services (LSS), Read 180, FastForWord, Compass Odyssey, Standards-based Promotion, Cyber-learning Lab Schedule, Take Stock in Children (mentors) 


	
	
	 X
	

	3.7
	Provides for articulation and alignment between and among all levels of schools

As evidenced by:  Early Release, SDMC, ILT, Team, House, & Department Meetings, School Standards coach District Meetings, District Department meetings


	
	
	 X
	

	3.8
	Implements interventions to help students meet expectations for student learning

As evidenced by:  Compass Odyssey, Progress Reports, Scholarship warnings, Grade recovery, Action Plans, Saturday School, Team-Up, & Before/After school tutoring, ESOL tutoring by LSS liason, Take Stock in Children mentoring
	
	
	 
	X

	3.9
	Monitors school climate and takes appropriate steps to ensure that it is conducive to student learning.

As evidenced by:  SAC & PTSA meetings, ILT, Foundations committee meetings, School Climate Survey (completed yearly by parents, staff, students), & Student reflections
	
	
	 X
	

	3.10
	Provides comprehensive information and media services that support the curricular and instructional programs

As evidenced by:  Media Center, cyber learning labs, Media equipment, Professional library, Internet access, Intranet access, data projectors, document cameras, classroom lessons by Media Specialist


	
	
	 
	X

	3.11
	Ensures that all students and staff members have regular and ready access to instructional technology and a comprehensive materials collection that supports the curricular and instructional program

As evidenced by:  cyber learning labs, professional library, media center, classroom computers, textbook related   CD-ROMs and video-recordings& classroom libraries


	
	
	 
	X




Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 

Focus Questions
Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school ensure that the curriculum, instructional strategies, and assessments are aligned and articulated across grade levels in support of the expectations for student learning?  


To ensure that curriculum, instructional strategies, and assessments are aligned and properly articulated, duPont utilizes a variety of monitoring tools.  First, teachers meet as departments on early release days to provide specialized training, grade-level planning, and share/compare student work in order to maintain uniformity throughout the grade levels and across the district (by staying current with the county curriculum guides). Also, teachers follow a spiraling curriculum (formed through workshops to create school curriculum maps) in each subject area for all grades.   For example in language arts, students create a poetry book that builds from basic poetry terms in the 6th grade into advanced use of symbolism and figurative language in the 8th grade.  In addition, specialized training, covering topics that range from differentiated instruction and reading strategies to understanding data and software training, is provided during monthly meetings by faculty members who have become “experts” in a particular area and are willing to share with their peers strategies that will enhance learning. 
2.  In what ways does the school ensure the implementation of research-based instructional strategies, innovations, and activities that facilitate achievement for all students?   

Faculty meetings, focus walks, and departmental collegial conversations all help facilitate the implementation of research based instructional strategies, innovations, and activities that promote success for all students.  Monthly faculty meetings bring staff together to address both the educational needs of the school and the importance of utilizing new and innovative classroom tools and methods.  It is also during these meetings that we address observations, trends, and concerns within our school community. duPont’s standards coach, along with other in-house “experts”, routinely instruct faculty about classroom keys to success, like utilizing CRISS strategies to increase reading comprehension skills and implementing CHAMPs strategies to assist in the smooth, effective, and efficient delivery of instruction.  This year in particular, we have focused on learning to incorporate into daily lessons the county’s Priority Reading/Writing Strategies (anticipation guides, one sentence summaries, and two column notes).  In addition, we are focusing on using new technology tools to help students achieve success in both reading and math.  At our January faculty meeting, a teacher presented useful information about our innovative computer-based learning program called Compass Odyssey. Faculty learned how to utilize this program to assess student strengths and weaknesses and compose lesson plans that are differentiated based on classroom and student data.

   Focus walks, by our instructional leaders, are also employed and designed to assess our standards based classrooms and to verify implementation of methods and tools learned. This system of checks and balances allows for a reading of school pulse and addresses areas which are in needs of improvement. Departmental Professional Learning Communities also discuss the implementation of activities, innovations, and research-based strategies.  It is during these collegial conversations that valuable tips are shared for meeting the goals and standards as outlined in the implementation rubric.
3.  What processes are implemented to ensure that teachers are well-prepared and effectively implementing the curriculum? 

To ensure that all teachers are effectively implementing the curriculum, duPont Middle School offers all teachers opportunities to attend/participate in county-sponsored workshops, in-house professional development sessions, and collegial conversations with in departmental professional learning communities. Teachers are afforded TDE days to attend county-sponsored training for a variety of sessions, from READ 180 implementation to Foundations/Safe Schools instruction.  Our in-house professional development sessions focus on the specific needs expressed by our teachers and may range from the needs of a particular department (such as creating portfolios in social studies) to a school-wide need (such as school safety).  Professional development is also focused on the particular needs of new teachers (TIP program) and out of field teachers (ESOL preparation).    Department meetings focus on the evaluation of student work.  For example, the math department uses line item analysis on each quarterly final to determine class or grade weaknesses and strengths.  By evaluating and discussing student work, teachers across the curriculum can ensure that the curriculum is being implemented correctly and effectively.
4. How does the school provide every student access to comprehensive information, instructional technology, and media services?   


duPont Middle provides regular opportunities for students to visit the media center and check out various books—nonfiction, fiction, and reference materials.  The Media Center’s collection is comprehensive and extensive; all fiction and many non-fiction books have been color coded to designate the lexile reading level for easy selection by reading level.  In addition, we have a wide selection of middle grades interest materials at lower reading levels to accommodate our ESE and ESOL population. 


 Our media center is staffed with a full-time media assistant and a media specialist with an MLS degree, who is also an elementary and science teacher.  Each teacher has a designated media center hall pass which allows students from any class (not just ELA) to proceed to the media center to access the materials;  ELA teachers have two passes for their students use because of the increased emphasis on literacy within that class.  With these passes and bi-weekly ELA class visits, students may also access computers in the media center for research purposes and individualized instruction.  Other core academic teachers bring their students for instruction and research on an as needed basis.  


In addition to the Media Center, duPont has four cyber learning labs that are equipped with Internet-accessible computers with which to complete research for performance assessments as well as Intranet-accessible computers with which students can use specialized software (Compass Odyssey, FastForWord, and Renaissance Learning/Read 180) that is designed for individualized student instruction.  We believe that students in the twenty-first century must be exposed to and trained to use technology in order to compete in the modern world, and we are committed to making sure that all students should have access to the latest technology, even if they can not afford to have it in their homes.
 Documenting & Using Results

STANDARD: The school enacts a comprehensive assessment system that monitors and documents performance and uses these results to improve student performance and school effectiveness.

Impact Statement:  A school is successful in meeting this standard when it uses a comprehensive assessment system based on clearly defined performance measures.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	4.1
	Establishes performance measures for student learning that yield information that is reliable, valid, and bias free
As evidenced by:  NWEA data, FCAT data, STAR reading/math data, SRI data

	
	
	X
	

	4.2
	Develops and implements a comprehensive assessment system for assessing progress toward meeting the expectations for student learning
As evidenced by:  NWEA data, FCAT data, STAR reading data, Compass Odyssey data, Individual Student Growth reports, SRI data

	
	
	X
	

	4.3
	Uses student assessment data for making decisions for continuous improvement of teaching and learning processes
As evidenced by:  analysis of NWEA, FCAT, Compass Odyssey, SRI, and District Formatives data

	
	
	X
	

	4.4
	Conducts a systematic analysis of instructional and organizational effectiveness and uses the results to improve student performance
As evidenced by:  NWEA analysis, Departmental  Snapshot Summaries, Departmental Summative assessment analysis, Compass Odyssey

	
	
	X
	

	4.5
	Communicates the results of student performance and school effectiveness to all stakeholders
As evidenced by:  SAC minutes, PTSA minutes, Parent night meetings agendas, newsletters, report card attachments 

	
	
	X
	

	4.6
	Uses comparison and trend data of student performance from comparable schools in evaluating its effectiveness
As evidenced by:  School Public Accountability Report, Principals’ PLC


	
	
	X
	

	4.7
	Demonstrates verifiable growth in student performance
As evidenced by:  SIP, School Public Accountability Report, NWEA data, FCAT data, SRI data, STAR reading/math data, Compass Odyssey data, promotion/retention data

	
	
	X
	

	4.8
	Maintains a secure, accurate, and complete student record system in accordance with state and federal regulations

As evidenced by:  secure, locked records room in Guidance Office, confidential IEP files, Genesis


	
	
	
	X


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How is the assessment system currently used in your school to analyze changes in student performance?  

     The assessment system at duPont impacts student learning and performance in a variety of ways.  First, the innovative NWEA system, which we are in the second year of piloting in the district, is programmed to analyze student performance and assign further material/concepts to targeted students.  Math and reading computer based tests are administered three times per year, and the results are available within twenty-four hours for teacher review and analysis and for sharing with the students in order to involve them in their own learning and progress toward meeting the standards.  In addition, FCAT results are also used to determine individual student deficiencies by strand in order to better guide classroom instruction.   STAR reading, a third tool we use to gather data, is used to determine the reading level of students, to monitor their progress, and to guide students in selecting books to read based on their reading ability. 


Students who are found to have major deficiencies in either math or reading or both are then given another series of tests to further pinpoint their needs and to plan a map for recovery.  For example, we utilize READ 180 as a remediation course to reinforce/teach/reteach reading skills to all level one and some level two readers.  Those teachers administer the SRI quarterly; once as a formative, twice more to gage improvement or deficiencies, and once as a summative.  From there, individual programs can be designed to address particular deficiencies and to monitor progress toward decreasing and hopefully eliminating those deficits.  Students who are deficient in math, those with a level one or two FCAT score, are scheduled into Intensive math classes in order to remediate/reteach basic math skills.  Those teachers complete an item analysis on tests and quizzes, which while labor-intensive, allows them to readily see what was not taught in a manner that the students could comprehend and retain.  They then regroup and develop a reteach plan.  At the same time, this process allows them to see where real progress is being made, and move on!
2. What are you doing to ensure that assessment results are timely, relevant, and communicated in a way that can be used by teachers, students, parents, and external stakeholders to aid the performance of individual students? 

 NWEA Reading and Math tests, a state-aligned computerized adaptive assessment system, are administered three times a year.   The results for individual students are immediately available at the end of the testing session for review and analysis.  At the close of the testing window, reports are generated to produce data pertaining to the school as a whole, to grade levels, and to individual teachers’ classes.  NWEA results yield a Rauch Unit (RIT) score which may be used to identify skills mastered, skills to be developed, and skills to be introduced in the five strands for mathematics and four strands for reading. NWEA interfaces with Compass Odyssey to provide individualized instruction.  NWEA student progress reports are issued after each test administration.  The progress report is discussed in class and is sent to the parents via the student.  This data and results are also shared with parents, community, and business stakeholders at the SAC and PTSA meetings following the closing of each testing window.
          All departments administer also formative assessments at the beginning of each unit.  These results are used to plan instruction with identified student deficiencies in mind as well as to develop enrichment activities for students who excel in swiftly meeting the standards.  At the close of each unit, summative assessments are given in order to analyze the growth of skills and mastery of the standards.  These results are then used to help plan for remediation during the next unit, referral to a safety net program, or to conference with parents about the best way in which they can assist their child to meet and or exceed the standards.
3. How are data used to understand and improve overall school effectiveness?

Data received from student performance tests (NWEA, Compass Odyssey, FCAT, SRI, and District Formatives) are used to estimate their reading and math comprehension skill levels.  This data drives the planning for and instruction of content and skills by identifying the particular standards that most need addressing for both individual students (differentiated instruction) and the class as a whole (whole group instruction).  For example, the 7th grade math teachers determined after giving the first quarter formative assessment that their students had never been exposed to linear equations and that it would be necessary to plan an in-depth unit in order introduce, practice, and if necessary, remediate/reteach this concept before students would be ready for a summative.  In addition, when the READ 180 teachers analyzed the formative SRI assessment, they found that approximately fifteen of their students were reading at the Beginning Reader (BR) level which is below first grade.  As a result, two of the READ 180 teachers attended one day BR training, and a class targeting only these BR students was formed.  Furthermore, after they administered the SRI the third time at the beginning of January, the Read 180 teachers found that 69% of their students (including some BRs) had made gains and felt assured that the methods being used were being effective.  When data are used in this manner the results should produce adequate yearly gains for the school. 
4. How are teachers trained to understand and use data in the classroom? 

Teachers are trained to use and understand data in various ways:  faculty meetings, departmental meetings, TDEs, one-on-one instruction by standards coach, early release days meetings/training sessions, voluntary planning period training sessions, mentoring by in-house “experts”, and district workshops.  In the past years, our standards coach has provided in-house in depth training in how to access and use the AIDE data as well as FCAT data.  For the past two years, we have been part of the NWEA assessment system.  In order to best utilize this new technology, our teachers have participated in training sessions with NWEA and Compass Odyssey representatives who demonstrated how to obtain and use student data from reading and math testing sessions.  During this year, teachers are being encouraged to participate in the on-line NWEA Knowledge Academy , which consists of ten modules that fully  train teachers how to access data, to generate reports, analyze data, and utilize the data in the most efficient and effective way.  In addition, we have on staff two NWEA “experts” who are available to assist teachers in accessing and analyzing data and designing computer based learning remediation lessons to address particular standards as whole and/or individual strands for a standard.


On early release afternoons, Departmental PLCs meet to analyze data and to train each other in the best practices for instruction of certain skills.  For example, we have on staff an 8th grade ELA teacher who is a former FCAT writes scorer.  Every year, she offers training/refresher lessons to her department on the nuances of the FCAT writes test and how to use the data obtained from the writing scrimmage rubrics to plan lessons which will address certain deficiencies in the writing process, such as organization of information or use of vivid details.  We find that in-house, small group training sessions are the most efficient and effective way to train our teachers to analyze and utilize data to drive both whole class and differentiated instruction.
Resource & Support Systems

STANDARD: The school has the resources and services necessary to support its vision and purpose and to ensure achievement for all students.

Impact Statement:  A school is successful in meeting this standard when it has sufficient human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff that are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness.  The school ensures compliance with applicable local, state, and federal regulations. 
Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	5.1
	Recruits, employs, and mentors qualified professional staff that are capable of fulfilling assigned roles and responsibilities
As evidenced by: Professional Educators Certificates, highly qualified teachers (94%), yearly evaluations
	
	
	
	X

	5.2
	Assigns professional staff responsibilities based on their qualifications (i.e., professional preparation, ability, knowledge, and experience)
As evidenced by: Personnel Organizational Chart
	
	
	X
	

	5.3
	Ensures that all staff participate in a continuous program of professional development
As evidenced by:  IPDPs, staff surveys of professional development needs, faculty meeting minutes, professional development schedule, TDE leave forms
	
	
	X
	

	5.4
	Provides and assigns staff that are sufficient in number to meet the vision and purpose of the school
As evidenced by: Student Load Count, allocation of staff for programs such as Read 180, FastForWord, ESOL, & E/BD Unit, Personnel Organizational Chart
	
	
	X
	

	5.5
	Budgets sufficient resources to support its educational programs and to implement its plans for improvement
As evidenced by: SIP, SAC minutes, SDMC minutes, school budget, Community Foundation grants
	
	
	X
	

	5.6
	Monitors all financial transactions through a recognized, regularly audited accounting system
As evidenced by: Bookkeeper’s records, yearly audit
	
	
	X
	

	5.7
	Maintains the site, facilities, services, and equipment to provide an environment that is safe and orderly for all occupants

As evidenced by: Safety Logs maintained by Principal’s Secretary
	
	
	X
	

	5.8
	Possesses a written security and crisis management plan with appropriate training for stakeholders

As evidenced by: Code Yellow, Code Red, and Bomb Threat procedures and training, Code Yellow/Red Response cards, Faculty Handbook
	
	
	X
	

	5.9
	Ensures that each student has access to guidance services that include, but are not limited to, counseling, appraisal, mentoring, staff consulting, referral, and educational and career planning

As evidenced by: Guidance Counselor’s job responsibilities, evaluations, and schedules, mental health therapist services log, logs from community counseling (i.e.  Child Guidance Center’s Crisis Response Team, Mental Health Resource Center’s Crisis Center, Youth Crisis Center)
	
	
	X
	

	5.10
	Provides appropriate support for students with special needs
As evidenced by: Teachers Accessing Resources through General Education Team (TARGETeam) procedures, interventions, and meetings; ESE procedures, interventions, and meetings; EB/D policies, interventions, and standard operating practices
	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. What is the process for recruitment, induction, placement, development, evaluation, and retention of qualified teachers, administrators, and support staff? 
duPont aggressively recruits new teachers and more importantly works with teachers to assist them in becoming highly qualified.  We provide professional development and mentoring/coaching support to all of our teachers in the form of small, professional learning communities.  

Once a teacher is placed at duPont, they are assigned a mentor within their department. The mentor guides the new teacher through the process of organizing their classroom, creating lesson plans that meet standards, and answers their many and frequent questions.  The mentor meets with the new teacher on a regular basis to address classroom management issues, professional development issues, etc.  

New teachers also participate in the District’s Teacher Induction Program (TIP).  This program provides a Professional Development Facilitator (PDF) for the new teacher to work with on certification issues (ESOL hours, etc.).  Emphasizing high standards in education, the TIP assists and supports teachers new to the profession or to Duval County.  Highly trained professional development facilitators conduct workshops designed to increase the teacher’s skills in the classroom.  On-site mentors provide day-to-day coaching, modeling, and classroom observations.  In addition, the TIP assists teachers in meeting the requirements for the Florida Professional Teacher Certification.  New educators are evaluated at least two times during their first year of teaching.  The principal conducts one evaluation before the 90-day mark.  A TIP evaluation conducted prior to the ending of the first year.
Staff retention at duPont is quite high because of the collegial atmosphere that is part of our culture.  Over 50% of the staff has worked at duPont for over 15 years.  Our teachers are encouraged to stay abreast of current and innovative trends in order to ensure that our kids are prepared to be successful in the modern world.  As a result, our teachers have pursued academic professional development via advanced degrees to the extent that 25% hold at least a Master’s degree and several are currently seeking National Board Certification.

2. How does the leadership ensure that the allocation of financial resources is supportive of the school’s vision, educational programs, and its plans for school improvement? 
duPont has a system in place to ensure financial resources are spent in the best interest of the students.  The school’s budget is proposed by the Principal and endorsed by the Shared Decision Making Committee (SDMC) each spring and fall. A large portion of the budget is devoted to staff salaries and the remaining funds are allocated according to the needs of the student population.  For example, this year we found we had around 200 students in need of remedial reading services; therefore we decided to allot enough funds for 5 full time READ 180 teachers.  In addition, the monies spent on technology, supplies, textbooks, media center print and audio/visual materials, and equipment are again budgeted accordingly by focusing on student need.  We are currently surveying the departments about their greatest needs, and the majority has responded with a need for additional technological devices such as data and document projectors.  As a result, SDMC has apportioned appropriate funding for this equipment which will enhance the delivery of instruction and assist in the utilization of technology in the classroom. 

The School Advisory Committee (SAC), which is comprised of many stakeholders (administration, faculty, parents, community members, and business leaders), is tasked with monitoring the implementation of the School Improvement Plan (SIP).   The SAC is designated restricted funds which can only be used to support the SIP.  This year we determined one of our major challenges is communicating with parents on a daily basis.  As a result, funds to purchase planners for every student for the 2008-09 school year were requested and approved.
3.  How does the leadership ensure a safe and orderly environment for students and staff? 
duPont’s ILT and SDMC have advocated for and guided the implementation of the CHAMPs and Foundations programs school-wide to ensure the safety of our students and staff.  These programs include: escorting students to classes, standardized behavior expectations in classrooms and in common areas and a staggered bus wave dismissal process.  Another instructional and safety measure practiced at duPont is the execution of a unique scheduling design that includes the elimination of bells signaling transition time between classes.  This strategy focuses on improving student behavior, ensuring safety of all children, increasing instructional time for students, and lowering infractions of the Code of Conduct.  

Other policies practiced on campus for safety reasons include the use of walkie-talkies between key staff members, the practice of all guests signing in at the Front Office, the assignment of a School Resource Officer to specific areas of the school at specific times, and the establishment of a school-wide phone system with intercom.  The Administration also conducts regular fire drills as well as a yearly tornado/hazardous weather drill and Code Red/Code Yellow drills.  The E/BD Unit at duPont utilizes a Professional Crisis Management (PCM) program to ensure a safe and orderly environment.  During pre-planning, E/BD Unit staff completes yearly certification in PCM, consisting of a written and physical exam.  The PCM program addresses a student’s non-appropriate, escalating behaviors.  The first steps used in PCM are verbal and non-verbal de-escalation strategies, such as planned ignoring, scanning, verbal praise to those who are on track, etc.  If it is determined the student is not responding to these strategies and the student’s behaviors have escalated to the point of being considered dangerous to themselves or others, the staff utilize standardized physical restraint procedures.  The PCM physical restraint maneuvers progress through a series of least restrictive to most restrictive restraints.  These include, but are not limited to, a verbal prompt to walk with an instructor, a vertical restraint, and a prone restraint.  All intervention records are recorded by the Lead Interventionist (PCM Log) and then forwarded to the district EB/D Liaison.

Other measures implemented at duPont to ensure safety include having a certified CPR/First Aid instructor on site.  CPR/First Aid is generally completed during pre-planning, but can also be done on an individual basis throughout the school year as needed.  All of the extra-curricular athletic coaches are certified/recertified each year before they are allowed to coach.  CPR training is open to all faculty and staff on-campus.  

4. What process is used to ensure and monitor that each student has access to guidance and resource services that meet the needs of the student? 
The transition to, and progression through, middle school is widely recognized as a stressful experience for most children and families.  The increase in student responsibilities and physical changes of adolescence are often more than a child can handle.  For this reason, duPont’s guidance counselors meet with all new students (Orientation visits, classroom visits, and Parent Night activities) to explain how a guidance counselor can be helpful and the availability of counseling services.  duPont’s guidance counselors provide individual counseling, small group counseling, and classroom guidance lessons as needs are assessed.  The guidance counselors have an open-door policy for all students to access services.  Guidance Counselors are also available every school day for parents to access via in-person, phone, or email.

Counselors also provide support for teachers, families, and students by providing consultation services for teachers and family members, assisting students and parents with educational planning, providing information about or referrals to agencies outside of duPont when needed, participating in Parent-Teacher Conferences and Attendance Improvement Team (AIT) meetings when requested, and setting up individual counseling plans for students in need.  Teachers utilize Guidance Services Referral forms to refer any student they observe needing counseling assistance.  

Additional student needs are met through the ESE Department and Guidance Counselors working together to coordinate TARGETeam assessments and interventions.  The TARGETeam, House Administrators, teachers, parents, students and guidance counselors also work together with the ESE Placement Specialist, School Psychologist, and Social Worker to assess students’ academic needs/learning deficits, create academic and behavioral interventions, create learning and vocational goals, and document the students’ progress.  

Students with primary languages other than English are assessed for ESOL services through the Guidance Department as well.  ESOL services include, but are not limited to, ESOL classes, translation assistance, language translation dictionaries, community volunteer services, and student buddies.  

Upon entering the E/BD Unit, students are assigned to a mental health therapist, who is outsourced through the Child Guidance Center.  Students work with their therapist at least one hour per week, with more counseling services being provided if needed.  Some students take psychotropic medications at school which are administered by the Intervention Staff or Site Director.  Parent permission forms are signed and kept on file in a secure area along with the medications.  A log indicating the date, time and amount of medications given is kept in the same location and updated on a daily basis.

Stakeholder Communications & Relationships

STANDARD: The school fosters effective communications and relationships with and among its stakeholders.

Impact Statement:  A school is successful in meeting this standard when it has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	6.1
	Fosters collaboration with community stakeholders to support student learning
As evidenced by: Taylor Manor partnership, Lisa Pollard presentation, Parent’s Nights, community and neighborhood meetings, orientation, Open House, TIDES participation,  SAC, PTSA, Athletic Boosters, Junior Achievement partnership

	
	
	X
	

	6.2
	Has formal channels to listen to and communicate with stakeholders
As evidenced by: PTSA membership, ILT & SDMC meetings, Crime prevention seminar, San Jose/ DuPont neighborhood/community meeting, Parent Nights, Faculty meetings, Early Release meetings, SAC meetings, School Climate Survey


	
	
	
	X

	6.3
	Solicits the knowledge and skills of stakeholders to enhance the work of the school
As evidenced by: Lisa Pollard presentation, Taylor Manor partnership, Washington D.C. Historical Field Trip, Navy Adoption Ceremony program, Science Fair judging by community members, Future City sponsored by local community members, Lutheran Social Services Team-Up volunteer, NJHS tutors, Peer Tutoring, athletic coaches, teach the teacher program, professional development schedule


	
	
	X
	

	6.4
	Communicates the expectations for student learning and goals for improvement to all stakeholders
As evidenced by: School news letters, teacher news letters, School letters, Friday letter, GGP card program, NWEA celebration, AR reports, NWEA reports, school, teacher, and district websites and blogs, Just Read It as a Star, Knowing Math information letters, sports updates, FCCJ Talent search, Benefits News letter, JEA grant letter


	
	
	X
	

	6.5
	Provides information about students, their performance, and school effectiveness that is meaningful and useful to stakeholders
As evidenced by: Parents night at Landon, Magnet Mania participation, Literature night, Peterson Foundation news report (spelling bee), news letters, teacher, school and district websites and blogs, progress reports, report cards, action plans 


	
	
	X
	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1. How does the school’s leadership ensure that the school is responsive to community expectations and stakeholder satisfaction? 
        The leadership at duPont is committed to responding to and meeting our community’s expectations.  We often host various community and neighborhood meetings, which are initiated at times by ourselves and/or our stakeholders, to address concerns such as neighborhood safety and security or the impact of our walkers on our neighboring community as they travel to and from school.  In addition, in response to requests by stakeholders, we conduct yearly a 5th grade parent night to introduce ourselves to future students, a 6th grade parent night to assure our current students and their parents that the transition from the 6th to the 7th grades will be smooth and safe, and an 8th grade parent night to assist those leaving us for high school in making the best choice for their next step toward a high school diploma and higher education. 

We also regularly conduct yearly Climate surveys to determine the level of student, staff, and stakeholders’ satisfaction.  We use this data to plan for immediate and future adjustments or policies, procedures, organizational structure, and curriculum. 
2. How does the school’s leadership foster a learning community? 

The school’s leadership is fully committed to fostering a variety of learning communities at duPont.  The most obvious and effective tool this year has been the allotment of time on Early Release Wednesday’s for Departmental Professional Learning Communities to have collegial conversations centered around data analysis and data driven lesson planning.  For example, the core academic departments decided to conduct a departmental focus walk in the spring to assess their implementation/utilization of 10 elements of a model classroom.  After department chairs conducted their review, the departments then had in-depth conversations during an Early Release meeting and made plans for the 2008-2009 school year in order to advance toward Phase 3 on the Implementation Rubric. Most notably, they decided to pursue additional professional development training and to continue this self-study process by scheduling two more focus walks for he 2008-2009 year, with one at the beginning of the year and one at the conclusion in order to chart the progress and to make continual adjustments and improvements.  In addition, each department led a self-study of the school on one of the seven SAR standards and was responsible for producing the evidence and documentation for the rubric and focus questions.  This process allowed us to glimpse in to the “world” of other departments and to enable us to better cooperate in addressing important learning needs.  

We also encourage all teachers to participate in learning communities outside of their departments.  House PLCs meet to discuss student behavioral and school safety issues and to make plans to address concerns.  For example, at the end of the first quarter, House A met to address concerns about escorting students and plans were enacted and subsequently implemented to resolve an issue that involved a “traffic jam.”  In addition, PLCs such as ILT, which meets weekly, and SDMC, which meets monthly, are vital for sharing organizational and curricular information and brainstorming creative and innovative ways to address deficiencies in learning. Furthermore, we also hold monthly SAC & PTSA meetings to involve all stakeholders, particularly business partners and parents, in our student centered, data driven learning community.  Community members are invited to bring their expertise into our school to help teach our students and give them real world experiences.   At duPont, we find strength in sharing our needs and in actively seeking stakeholder involvement in solving problems and in accelerating toward excellence.
3. What avenues are used to communicate information to stakeholders about students, their performance, and school effectiveness? 

The primary methods used by our school to communicate information to all stakeholders include, but are not limited to, newsletter mailings, parent information letters, e-mails, school web-site, phone calls, face to face presentations, monthly SAC and PTSA meetings, and periodic community meetings. We issue formal progress reports around the 23rd day into the quarter and provide parents with additional information regarding grades/progress upon request.  Most recently, we sent home to parents (via their student) their most recent NWEA “progress report”, their third quarter report card, and the promotional/summer school requirements for the 2007-2008 school year.   In addition, many individual teachers maintain web-sites that can be accessed by parents and students to keep abreast of classroom learning schedules. Our school based web-site, which can be accessed via Internet from home or from any public library, is also an important vehicle for communicating with our stakeholders.  On it can be found an up-to-date listing of timely information about duPont as well as links to our SIP, our School Accountability Report, and results of our most recent Climate Surveys.  At duPont, we have a culture of open and honest communication that constantly seeks to have all stakeholders involved in the discussion as to how we can best support and assist all of our students in meeting their goals and dreams.
Commitment to Continuous Improvement

STANDARD: The school establishes, implements, and monitors a continuous process of improvement that focuses on student performance.

Impact Statement:  A school is successful in meeting this standard when it implements a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.

Indicators Rubric
Please indicate the degree to which the noted practices/processes are in place in the school.  The responses to the rubric should help the school identify areas of strength and opportunities for improvement as well as guide and inform the school’s responses to the focus questions and examples of evidence.

	INDICATORS

In fulfillment of this standard, the school:
	Not Evident
	Emerging
	Operational
	Highly Functional

	7.1
	Engages in a continuous process of improvement that articulates the vision and purpose the school is pursuing (Vision); maintains a rich and current description of students, their performance, school effectiveness, and the school community (Profile); employs goals and interventions to improve student performance (Plan); and documents and uses the results to inform what happens next (Results)
As evidenced by: ongoing analyses of the following data sources:  FCAT, NWEA, ESOL testing, IEPs, Florida Oral Reading Fluency (FORF) probes, STAR testing, SRI tests, MAZE tests  students’ grades, progress reports, report cards, student/teacher conferences, and parent conferences, SIP, School Accountability report


	
	
	X


	

	7.2
	Engages stakeholders in the processes of continuous improvement
As evidenced by:  PTSA.& SAC minutes, school newsletter, stakeholder surveys, web site, ILT & SDMC minutes, Dept. PLC minutes

	
	
	X


	

	7.3
	Ensures that plans for continuous improvement are aligned with the vision and purpose of the school and expectations for student learning
As evidenced by: Implementation Rubric, SIP, departmental curriculum maps/spiraling curriculum

	
	
	
	X



	7.4
	Provides professional development for school personnel to help them implement improvement interventions to achieve improvement goals
As evidenced by:   Professional Development Calendar;  Department PLC minutes, Faculty meeting minutes, professional development points documents, FOR-PD certificates, TDE leaves forms


	
	
	X
	

	7.5
	Monitors and communicates the results of improvement efforts to stakeholders
As evidenced by: school newsletter, daily PA announcements, celebratory events, school, teacher, and district websites and blogs, SAC & PTSA minutes, snapshot summaries, Parent’s nights agendas; NWEA data  student “report cards”


	
	
	X


	

	7.6
	Evaluates and documents the effectiveness and impact of its continuous process of improvement
As evidenced by:  Department PLC minutes, ILT minutes,  faculty meeting minutes


	
	
	X


	


Definitions of Indicators Rubric
Not Evident

Little or no evidence exists

Emerging

Evidence indicates early or preliminary stages of implementation of practice

Operational

Evidence indicates practices and procedures are actively implemented

Highly Functional
Evidence indicates practices and procedures are fully integrated and effectively and consistently implemented 
Focus Questions

Please respond to the following questions that focus on the processes that are in place to support the school’s implementation of the practices outlined in the indicators rubric.  Responses to these questions should support the school’s self-assessment on the indicators rubric.

1.  What is the process for continuous improvement used by the school and what are the results that this process is delivering for student performance and school effectiveness?

The process for continuous improvement involves multiple assessments and active communication between all stakeholders.  First, key achievement indicators (FCAT, NWEA, ESOL testing, IEPs, FORFs, and GPAs) determine initial academic placement based on individual student need. Analysis of on- going assessments include progress reports, report cards, STAR testing, Scholastic Reading Inventories, parent conferences, student/teacher conferences, and portfolios guide the continuous progression of each individual student’s success. Teachers are learning to use differentiated instruction to address deficiencies in individual students within heterogeneous classrooms and to enhance the learning of those who have exceeded the standards.  In addition, systematic teacher/student conferencing, along with teacher/parent conferencing, is the most effective communication tool at our disposal to communicate expectations for continuous improvement and to document efforts to accelerate toward excellence.  


The results that this process delivers are promising and positive.  The recent formation of a sixth grade Honors class correlates directly with our commitment to align our mission with student needs.  After analyzing FCAT data, NWEA data, and first quarter report card data, we determined that about 23 6th graders would benefit from homogeneous grouping that focuses on a rigorous, accelerated curriculum.  By responding to the desires of parents, these students were re-scheduled and have embarked upon a new journey in their academic life.  Additional results of the dedication to continuous process deals with literacy.  Recently our Read 180 teachers administered the SRI and 69 % of their students showed a significant increase. We have also successfully moved 31 students (59%) out of ESE resource into an inclusion classes and 21 ESOL students (30%) out of intensive ESOL language/reading classes into an ELA class with the general population. We will know in the spring whether we have achieved the ultimate results for which we are striving: an increase in students reading on grade level, an increase in the number of students mastering the FCAT with a score of 3 or above in the reading and math, and an increase in the number of 8th graders scoring a 4 or higher on the FCAT writes.  We are also looking for a decrease in both retention rates and in the number of students requiring remedial reading and math classes next year.  
2. What steps are taken to ensure that the improvement goals reflect student learning needs that are aligned with the vision and purpose of the school? 
         Our mission, that all students will attain skills necessary for academic and personal success, drives our process of evaluation and intervention.  All school decisions revolve around the continuous monitoring and modification of the school improvement plan and the implementation of a standards based curriculum. Central to our SIP is the data, which is continually gathered, updated, analyzed, and discussed. Observations are made and conversations held at all levels of the school: among classroom teachers, between teachers and administrators, teams, departments, ILT, SDMC, and SAC. Practices that show effectiveness and improvement are strengthened. For example, at the end of the second quarter, we completed the second wave of NWEA testing.  Our goal was for our students to increase both their reading and math scores.  37% of our students increased in both; and another 30% of our students increased and/or remained the same in the reading or the math.  These results indicated to us that the lessons that the class curriculum and methods of delivery used were effective. Practices that are less effective are either modified or discontinued. For example, after analyzing winter NWEA testing results, it was determined that our students need more time in the cyber learning labs to remediate the skills that are deficient.  Therefore, the department chairs modified the lab schedule to ensure that all students would have access to Compass Odyssey once every 4 days for an hour.  We anticipate that this modification will result in a further increase, which will be evidenced by spring NWEA testing in April and by the 2007 FCAT.  Our spring NWEA goal is for at least 50% to increase in both reading and math; and the other 50% to increase in one of the two areas.  We are striving for 100% improvement because we are committed to every student attaining academic and personal success.  
3. What process is used to ensure that the school personnel are provided professional development and technical assistance to implement interventions and achieve improvement goals? 
The process by which school personnel are provided with professional development is monitored by the department chairs, the ILT, and the Principal.  Teachers are surveyed twice a year to determine immediate professional development needs.  If the need is department wide, then training is delivered during early release sessions by an “in house’ expert or a district facilitator.  For example, a district liaison addressed the ILT concerning Compass Odyssey’s uses and benefits during pre-planning.  If the training is individualized, then teachers are afforded TDEs to attend district workshops and training sessions.  Weekly, the ILT discusses school wide professional development issues, such as additional NWEA data interpretation training and CHAMPs refresher courses.  An in-house facilitator is then asked to present a training session during a monthly faculty meeting.  

Teachers are also encouraged by the principal, via personal request and general emails, to attend current and cutting edge professional development sessions which address both the needs of our low and higher performing students. Our primary focus for so long has been on deficient students and our current principal recognizes that our past success stems from the dedication of this faculty toward continuous improvement of this subgroup.  We now recognize need to increase focus on the students meet and exceed the standard and that the first step in this process is obtaining additional professional development.  Drawing on her previous experience and district wide contacts, our Principal is providing us with specific professional development opportunities that will assist us in moving our level 3’s, 4’s, and 5’s forward.  
4. How does the leadership ensure that the improvement plan is implemented, monitored, achieved, and communicated to stakeholders?
The administration and faculty collaborate at the beginning of the year to design the School Improvement Plan (SIP) in a concerted effort to set achievement goals.  The plan is then shared with the faculty via Departmental PLCs and with stakeholders (parents, community and business leaders) at SAC and PTSA meetings.  The document, also available via Internet at the Florida Department of Education (FLDOE) website, can be accessed from a personal computer and any public library.  The results of improvement efforts are monitored and documented through the meetings of teams, department, grade levels, ILT, SDMC, PTSA, and SAC.  Once summative test scores from FCAT, NWEA, and MAP tests are received and the promotion/retention data is compiled, the ILT will be able to determine if our goals have been met.  For those goals which are not fully mastered, this PLC will take steps to increase school effectiveness for the following year by, to name a few, altering the master schedule and or organizational chart, planning additional professional development sessions, and or securing more resources.
Conclusion
The following focus questions reflect the school’s overall analysis of its internal evaluation of the accreditation standards.

Focus Questions

1. As you review your responses to the standards, what major trends, themes, or areas of focus emerge that cut across the seven standards?
The most striking theme that cuts across all seven standards is our commitment to continuous improvement through the utilization of data analysis and professional development.  Our primary focus for the past 15 years has been on literacy because we recognize that a literate student will lead to a successful academic and personal life.  We are constantly seeking professional development programs which will train us to naturally utilize the best practices for teaching literacy.  For example, the Social Studies department is so committed to this goal that they have completed CRISS training parts one and two and have embarked upon becoming CAR-PD (Content Area Reading Professional Development) certified by completing FOR-PD this fall.  In addition, the faculty has been trained and has incorporated the 3 Priority Reading/Writing strategies into daily lessons.  Based on the latest increases in literacy skills as evidenced by winter NWEA data, the value of these methods is quite evident.  

In the past three years, we have amplified our focus on math skills.  Our Math department has been diligent at analyzing both formal and informal data.  They now recognize that data is the key that most effectively drives instruction which will yield the greatest gains for the greatest number of students.  As a result of extensive professional development by district facilitators, math teachers can pinpoint (down to the strand) student deficiencies and are learning to differentiate instruction as they continue to seek ways for remediation of particular skills. In addition, because duPont has a culture of cooperation, the Science department is actively incorporating math and writing skills into their lab lessons; students are not only required to compile and analyze data (math), but present their findings in the extended response format (writing).  

In conclusion, we are confident that focused, purposeful, continual learning by everyone will yield the greatest gain for our entire school. 
2. Based on your review of these cross-cutting themes/trends and each of the seven standards, what would you consider to be your school’s greatest strengths?

As reflected in our mission, duPont Middle School focuses not only on academic success but personal success as well.  Our greatest strength revolves around our view of duPont as a “family” and our concern for the whole student, who essentially for 7 hours a day, are our “children.”  
It is evident that all core classroom instruction heavily focuses on increasing literacy and math skills.  In addition, due to the diverse nature of our population, we seek to become “specialists” in a few unique areas such as E/BD, ESOL, and ESE inclusion and have committed resources, both monetary and time, to insure that these students receive equitable and effective instruction in the least restrictive environment.  In addition, we actively seek to remediate lower quartile students who are deficient in Reading and Math skills and have modified our electives organizational chart to an A/B configuration so that these students can receive remediation along with enrichment and physical education.  Likewise, we are also committed to meeting the needs of students who routinely exceed the standards and who are eager to push the academic envelope.  As a result of parental prompting, we have created HONORS classes at all three grade levels and provide extra-curricular enrichment opportunities for these students via participation in Future City, Science and History Fair, NJHS, and Scholar Bowl, to name a few.  

Our students’ personal success is vital to their academic success.  We are organized into three Houses, each with their own House Administrators. Our two full time guidance counselors concentrate on the behavioral, social, emotional, and physical well being of every student.  Our grade level teams meet weekly, if not daily, to discuss issues facing students and more often than not a behavioral or social concern directs the conversation.  We are constantly trying to involve parents in their children’s education and seeking/suggesting solutions to problems that extend well beyond the school grounds.  In addition, we seek help to assist students and parents with physical necessities, such as the need for complimentary eyeglasses or the desire to be engaged in organized sports.  


We have many former students who return to duPont to share their successes, which is our greatest satisfaction.   They often attribute their success to duPont Middle School’s commitment to treating students as a “whole” person during their formative middle school years.  Currently on staff, we have five former students who have become an integral part of the faculty.  Both were successful academically and/or athletically in middle school at duPont.  They are now carrying on those same traditions with their own students.  Truly our greatest strength is that we are a family.

3.  What would you consider to be your school’s greatest challenges?

Our greatest challenges revolve around better utilizing our students, parents, teachers, and community stakeholders as vehicles through which positive change will be achieved.  It is only by actively involving all the members of the duPont family in our continuous improvement efforts that we will exceed the standards and achieve our goals.

This self-study process has enlightened us to the fact that we do not have enough active student involvement in the educational process.  Direct student input concerning desired improvements should be solicited on many issues which range from reward celebrations to Foundations policies and procedures.  The faculty has instituted Professional Learning Communities, such as ILT, SDMC, and departmental meetings as forums for discussion and for creating consensus before implementing changes.  Therefore, if we are to be models for our students, we should also allow them to participate in discussions directly affecting them.  

We are also awakened to the fact that while we have focused on moving the lower quartile ahead, we have not been as vigilant with the upper quartile.  These 4’s and 5’s are natural self-starters and are becoming self-actualized learners; however, they must receive equitable and purposeful instruction as powerful as the present instruction directed toward the 1’s, 2’s, and 3’s.  We must seek and acquire professional development in order to become better facilitators and designers of quality lessons resulting in more meaningful upper level student work.  This will teach our upper achieving students to push the envelope by higher order questioning and thinking as they attain analytical and evaluative skills needed to succeed among the best and the brightest in the world.  

A third challenge facing our school is a lack of parental involvement.  Some parents working hard to provide for their families have difficulty finding time and/or transportation to attend parent conferences. In addition, many of our families do not have consistent phone service. Even when they do, often our calls do not receive attention concerning their child’s progress.  Somehow, we must find a way to better facilitate communication between our parents and the school.

Finally, we have only had a few community/business partners in the past five years and the recruitment of such allies has been a challenge.  Middle school seems to be very hard for businesses to plug into due to the drop in parental involvement.  Businesses are likely to partner with elementary schools with substantial parental involvement which may translate into an increase in their own business.  They also lend themselves to partner with high schools where mass marketing vehicles such as athletic sign boards, weekly newspapers, and yearbooks provide a forum for quid pro quo funding.  This year we are fortunate enough to have three partners; however, with the recent approval of Amendment One and the future reduction of our budget, we are going to have to actively seek outside funding sources to fill the anticipated gaps in our Student Awards/Celebration accounts.  On Feb. 2, 2008 Winn Dixie donated $2.500.00 which we will use to enhance student achievement.

At duPont, challenges are not viewed as problems but as goals for improvement.  Hard work is the hallmark of duPont’s spirit as we find solutions that meet and exceed our academic and personal goals.  After all, the “D” in duPont stands for “Determination” and “Drive” as we Accelerate Toward Excellence!

4. How will you use the insights gained from this self-assessment to inform and enhance your quality assurance and continuous improvement efforts?
Students at duPont are taught to be reflective learners as they think about what has been learned and their personal success.  They are requested to then make plans for continuous improvement in the next unit.  Such is the case with our faculty and this self-study.  We have celebrated our successes and studied our challenges.  We will now devise strategies to exceed the goals and move our “family” from good to great.

Our first challenge is a lack of student involvement in the educational decision process.  To begin to address this concern, we plan to design a survey of student satisfaction.  Then we are going to create a “stakeholder” suggestion box, to be housed in the main office, into which any stakeholder can place a “suggestion” card.  Cards will be read at monthly SDMC meetings and relevant suggestions will be placed on upcoming agendas.  In addition, a Student Celebration committee will be formed to involve students from all grade levels in determining what prizes, rewards, and celebrations would be most meaningful to them.  Finally, we plan to pursue resurrecting the student created/student led newspaper which centers around student issues and which solicits and expresses students’ views.  We are committed to more pro-actively engaging our students in their learning and their own personal success.

The second challenge involves serious self reflection as professional educators.  We are confident in our ability to move lower quartile students forward but realize the need for professional development opportunities to address enrichment needs of students who meet or exceed the standards.  To address this need (to become more a facilitator of learning and less a traditional deliverer of information), we plan to send members of each department to training geared to addressing needs of the advanced and/or gifted students.  In addition, we plan to invite district standards coaches to conduct training sessions to enhance learning.  Furthermore, we plan to send teams of teachers, from all grade levels, to visit other schools that are successfully accelerating academic achievement.  If something is successful at one school, then we should be open to learning those techniques and applying them here.  Globalization does not have to be limited to making connections around the world; the concept of sharing knowledge can and must start right here within our own community of learners.   


Our parents, we recognize, are in need of more in depth assistance from us to participate in active two-way communication between themselves and the school.  To tackle this problem, first we will increase emails and phone calls home.  Often documents that students are instructed to deliver to parents never make it home; so by making more direct and timely contact we hope to make known to parents that our doors are always open and that their children are our main priority.  In addition, we plan to seek funding from business partners to provide return trip bus vouchers for parents who do not have their own transportation to come to duPont for meetings.  If they see that we are willing to take the first step and meet them half way, then hopefully they will make the effort to be more actively and personally involved.  Finally, we plan to take better advantage of our School Resource Officer.  He/she often has the time and means to make home visits and to obtain information that we do not have due to a lack of communication.  Often, the SRO is able to return to school with an active, reliable phone number or with information about the home situation that will assist us in better meeting an individual’s needs. We anticipate that these new strategies of information delivery will result in an increase of parental involvement and carry over into an increase in continuous academic improvement.


Our final challenge is one facing most schools in America:  the need for additional outside funding sources.  We are very pleased by the involvement and support of current partners who have provided us with items ranging from pieces of technology to basic office supplies.  Realization is acknowledged that we must do a better job of marketing ourselves to the business community as well as communicating our desire to form meaningful, mutually beneficial business partnerships. The business adage “you must spend money to make money” must be translated into the educational arena, particularly at duPont. To address this concern, we plan to actively seek possible partnerships among businesses that employ or are owned and/or operated by parents of our students and family members/friends of the faculty.  In addition, we plan to seek business partners who are eager to present us with “gifts” in exchange for free advertisement in our newspaper, newsletter, and yearbook.  In the coming year, we will seek to expand our “family” by “adopting” business and community partners.  By all stakeholders - students, staff, parents, and business/community partners - working together we can all Accelerate Toward Success.

	STANDARD
	NOT EVIDENT
	EMERGING
	OPERATIONAL
	HIGHLY FUNCTIONAL

	VISION AND PURPOSE

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school has not committed to a shared purpose and direction.  The school has little or no evidence that expectations for student learning are aligned with the school’s vision with little support by school personnel and external stakeholders.  Expectations for student learning do not serve as the focus for assessing student performance and school effectiveness.  The school’s vision has little influence on allocations of time and human, material, and fiscal resources. 
	The school has begun the process of engaging its stakeholders to commit to a shared purpose and direction.  The school is developing expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations will serve as the focus for assessing student performance and school effectiveness but the process is not fully in place.  The school’s vision has some influence on allocations of time and human, material, and fiscal resources. 
	The school has committed to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources. 
	The school has achieved a wide commitment by all groups of stakeholders to a shared purpose and direction.  The school has clearly defined expectations for student learning aligned with the school’s vision that is fully supported by school personnel and external stakeholders.  These expectations serve as the focus for assessing student performance and school effectiveness.  The school’s vision guides allocations of time and human, material, and fiscal resources.  

	GOVERNANCE AND LEADERSHIP

□ Not Evident

□ Emerging

(Operational

□  Highly Functional
	The school has leaders who have not established or are currently establishing processes to develop the school’s vision and improvement efforts.  The leaders’ process of allocating resources provides little support to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders do not encourage or promote collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions have little influence and impact on equity of learning opportunities and support for innovation.  
	The school has leaders who have established processes to develop the school’s vision and improvement efforts.  The leaders allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders allow collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions attempt to create equity of learning opportunities and support for innovation, but implementation of these processes and conditions is sporadic, and results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction and systematically allocate resources to implement curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders encourage collaboration and shared responsibility for school improvement among stakeholders.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation.  While these processes and conditions are being implemented, the implementation is not systemic across the school, and the results are varied.  
	The school has leaders who are advocates for the school’s vision and improvement efforts.  The leaders provide direction, lend support, and systematically allocate resources for systemic and sustainable implementation of curricular and co-curricular programs that enable students to achieve expectations for their learning.  Leaders ensure collaboration and shared responsibility for school improvement among stakeholders with clearly defined expectations for each stakeholder group.  The leaders provide stakeholders meaningful roles in the decision-making process that promote a culture of participation, responsibility, and ownership.  The school’s policies, procedures, and organizational conditions ensure equity of learning opportunities and support for innovation and are deeply embedded in the way the school functions.  



	TEACHING AND LEARNING

□ Not Evident

□ Emerging

( Operational

□  Highly Functional
	The school implements a curriculum based on expectations for student learning that has not been fully aligned with the requisite knowledge, skills, and attitudes.  The school demonstrates little or no evidence of alignment between the curriculum and instructional practices. Teachers use instructional practices that reflect little engagement of students in the learning process.  Teachers provide few opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students limited feedback to improve their performance.  
	The school implements a curriculum based on expectations for student learning that provides opportunities for most students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates some evidence of alignment between the curriculum and instructional practices, but implementation is not systematic across the school.  Teachers use instructional practices that actively engage some students in the learning process.  Teachers provide limited opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students random or periodic feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school demonstrates evidence of alignment between the curriculum and instructional practices with systematic implementation across the school.  Teachers use proven instructional practices that actively engage students in the learning process.  Teachers provide frequent opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students regular feedback to improve their performance.  
	The school implements a curriculum based on clear and measurable expectations for student learning that provides multiple opportunities for all students to acquire requisite knowledge, skills, and attitudes.  The school has a formalized process to align instructional practices with the curriculum and demonstrates results through systemic and sustainable implementation across the school.  Teachers use proven, research-based, instructional practices that actively engage students in the learning process and encourage students to take ownership of their learning.  Teachers consistently provide opportunities for students to apply their knowledge and skills to real world situations.  Teachers give students frequent feedback using a variety of methods to improve their performance.  


	DOCUMENTING AND USING RESULTS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school is currently using assessments that are not aligned with student expectations or has no comprehensive assessment system based on clearly defined performance measures.  The system has limited capability to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessments do not yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school is currently using assessments that have limited alignment with student expectations and/or is developing a comprehensive assessment system based on clearly defined performance measures and plans to administer the assessments in the near future.  The system will be used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  When fully operational, the assessment system will yield timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, and determine interventions to improve student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts.  
	The school uses a comprehensive assessment system based on clearly defined performance measures that yield valid and reliable results, including multiple measures of individual student achievement that assess higher order thinking skills and are of adequate technical quality.  The system is used to assess student performance on expectations for student learning, evaluate the effectiveness of curriculum and instruction, design and improve instructional strategies and practices, and determine interventions to improve and enhance student performance.  The assessment system yields timely and accurate information that is meaningful and useful to school leaders, teachers, and other stakeholders in understanding student performance, school effectiveness, and the results of improvement efforts for individual students and groups and subgroups of students.  

	RESOURCE AND SUPPORT SYSTEMS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has very limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school does not systematically employ and allocate staff members who are qualified for their assignments.  The school provides limited learning opportunities for staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has limited human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are generally qualified for their assignments.  The school provides learning opportunities for most staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school has human, material, and fiscal resources to implement a curriculum that enables students to achieve expectations for student learning, to meet special needs, and to comply with applicable regulations.  The school employs and allocates staff members who are well qualified for their assignments.  The school provides ongoing learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  
	The school effectively uses human, material, and fiscal resources to implement a curriculum that enables students to achieve and exceed expectations for student learning, to meet special needs of all students, and to comply with applicable regulations.  The school systematically employs and allocates staff members who are well qualified for their assignments in all content areas.  The school provides and fully supports ongoing, job-embedded learning opportunities for all staff to improve their effectiveness, including both professional and support staff.  The school ensures compliance with applicable local, state, and federal regulations.  

	STAKEHOLDER COMMUNICATIONS AND RELATIONSHIPS

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has little understanding, commitment, and support of stakeholders.  School personnel seek few opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate little or no participation by stakeholder groups.  
	The school has begun the process to gain the understanding, commitment, and support of stakeholders.  School personnel are seeking opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate some participation by stakeholder groups.  
	The school has the understanding, commitment, and support of stakeholders.  School personnel seek opportunities for collaboration and shared leadership among stakeholders to help students learn and advance improvement efforts and can demonstrate good participation by some stakeholder groups.  
	The school has the understanding, commitment, and support of all stakeholders.  School personnel actively promote and provide regular, systematic opportunities for collaboration and shared leadership among all stakeholders to help students learn and advance improvement efforts and can demonstrate a high level of meaningful participation by most shareholder groups.  

	COMMITMENT TO CONTINUOUS IMPROVEMENT

□ Not Evident

□ Emerging

(  Operational

□  Highly Functional
	The school has not developed a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning.  The school cannot demonstrate progress in improving student performance and school effectiveness.  
	The school is developing a collaborative and ongoing process for improvement that aligns the functions of the school with the expectations for student learning, but the plan has not been implemented.  Improvement efforts are being developed, but the school cannot yet demonstrate progress in improving student performance and school effectiveness.  New improvement efforts are not informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school implements a collaborative and ongoing process for improvement that aligns most functions of the school with the expectations for student learning.  Improvement efforts are sustained and the school demonstrates progress in improving student performance and school effectiveness.  New improvement efforts are informed by the results of earlier efforts through reflection and assessment of the improvement process.  
	The school fully implements a collaborative and ongoing process for improvement that aligns all functions of the school with the expectations for student learning.  Improvement efforts are systemic, sustained, and fully embedded, and the school demonstrates significant progress in improving student performance and school effectiveness.  New improvement efforts are clearly informed by the documented results of earlier efforts through reflection and assessment of a highly sustained, continuous process of improvement.  


