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Introduction

The Duval County Public Schools (DCPS) requested the assistance of the National Staff
Development Council (NSDC) to develop a five-year district comprehensive professional
development plan. Under the leadership of Dawn Wilson, DCPS Executive Director of
Professional Development, the DCPS Professional Development Planning Committee
was formed. The committee includes representation of stakeholders from the schools,
district, parents, community, and the teacher organization.

Linda Munger, NSDC Senior Consultant, facilitated 5 two-day sessions throughout the

2008-2009 school year. The purposes of the sessions were to:

o study the research on quality professional development

e gain input from multiple stakeholders during the planning process

e align the district comprehensive professional development plan with the district
strategic plan, NSDC Standards, and FL DOE Protocols

e use results from the district professional development evaluation data to guide the
planning

e develop a tool to guide professional development in the district

As a result of this work during the 2008-2009 school year, DCPS Professional

Development Planning Committee agreed on the components of a five-year district

comprehensive professional development plan to be presented to the Duval County

School Board for final approval. The components include:

e Professional development vision, mission, guiding principles

e Alignment of professional development with FL DOE Professional Development
System and NSDC standards
Framework of professional development for DCPS

e Guidelines and tools for implementation of quality professional development at
multiple levels to impact student achievement

e Federal, State, and District Requirements

e Professional Development Policy and Budget

The members of the Professional Development Planning Committee were diligent in
studying and providing collective guidance during the planning process. The members
gave generously of their time in the creation of the comprehensive professional
development plan.

The Professional Development Planning Committee recommends widespread
communication of the professional development plan to ensure comprehensive
implementation across the district that results in success for all students.



Purpose of Plan

Professional development matters. The most important in-school determinant of a
student’s success is the quality of teaching. Therefore, the most important resource that
school districts have to ensure great teaching for every child is high-quality professional
development for educators.

Today’s teachers are expected to achieve more than any generation of teachers who
preceded them. Professional development provides teachers with the support they need
in order to enhance student learning. Student academic success is enhanced when
teachers experience powerful professional support.

The purpose of this plan is to guide professional learning in DCPS and be a resource for
its educators. The DCPS Comprehensive Professional Development Plan includes:
¢ Vision, Mission, and Guiding Principles for Quality Professional Development
e Alignment of professional development with the DCPS Strategic Plan, NSDC
Standards, and FL DOE Professional Development Protocols
Federal, State, and District Requirements
Evaluation of Professional Development Programs
Learning and Implementation Methods
Professional Development Policy and Budget
Framework of Professional Development for DCPS
Guidelines and Tools for Implementation of Quality Professional Development
Appendices with Standards, Evaluation Results, Reports, Charts, Forms,
Glossary, Figures and Tables

The plan demonstrates the district’s commitment to ensure that every teacher
experiences high-quality professional learning so that every student achieves his or
her highest potential. To compete globally, to continue to meet technological,
environmental, and innovation challenges, and to take advantage of opportunities to
succeed beyond public school, every student must have exemplary teaching every
day. Professional development is the pathway to exemplary teaching and student
learning.



I. Quality Professional Development

DCPS Vision

Every student will graduate from Duval County Public Schools with the knowledge and
skills to be successful in post-secondary education and/or the workforce.

DCPS Mission

The Duval County Public School system is committed to providing high quality
educational opportunities that will inspire all students to acquire and use the knowledge
and skills needed to succeed in a global economy, and culturally diverse world.

DCPS Professional Development Vision

All Duval County Public School stakeholders share a collective responsibility to
participate in continuous professional learning resulting in increased and sustained
achievement of all students.

DCPS Professional Development Mission

The Duval County Public School system is committed to investing in continuous
professional learning that is standards-based, results-driven, relevant and improves
administrative leadership, teaching quality, and student achievement.

DCPS Guiding Principles

e Diversity is valued, enriches the collaborative experience, and strengthens
learning opportunities for all.

® [eaders have a responsibility to build the capacity of individuals and organization
to learn and lead.

® High expectations and focused goal setting lead to breakthrough results.
Professional learning strategically focused on improving instructional
effectiveness and student learning produces greater academic success.

e Evaluating the quality of professional learning measures the fidelity of
implementation and impact on student learning.
Professional learning communities use shared expertise to achieve desired results.

e Collaboration results in high performing networks of professionals, including
parents and community members, with collective responsibility for greater student
learning and achievement.



Characteristics of Quality Professional Development

A comprehensive professional development plan is an intentionally designed system that
supports continuous learning and improvement for all educators that results in increased
student achievement. Effective professional learning is results-driven, standards-based,
content-rich, school-centered, and job-embedded.

1. Results-Driven
e What are students expected to know and be able to do?
e What must educators know and be able to do to ensure student success?
e What professional development must be offered to enable educators to develop
the knowledge and skills needed to produce the results they want for students?

Figure 1. Results-Driven Professional Development Flowchart
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Source: Adapted from Roy, R. & Hord, S. (2004). Innovation configuration: Chart a
measure course toward change. Journal of Staff Development, 25(2), 56.



2. Standards-Based
The standards for professional development are organized into three categories: context,
process, and content. Context standards describe the organization or culture that best
supports professional development. Process standards describe how to plan, implement,
and evaluate professional development. Content standards specify the foundation
knowledge essential for all staff.
e Context: How is the organization structured to support adult learning?
e Process: How is learning structured to support adult acquisition of new
knowledge and skills?
e Content: What knowledge and skills must educators learn to produce higher
levels of learning for all students?

Table 1. NSDC Standards for Professional Development

Context Standards Process Standards Content Standards
e Learning communities | e Data-Driven e Quality Teaching
e Leadership e Evaluation e Equity
e Resources e Research-based e Family Involvement
e Design
e Learning
e Collaboration

Source: National Staff Development Council. (2001). NSDC's standards for staff
development. Oxford, OH: Author.

3. Content-Rich

Higher levels of student achievement are associated with teachers’ opportunities to
participate in sustained professional development grounded in content-specific pedagogy
linked to curriculum they are teaching. (Source: Darling-Hammond, L. (2000). Teacher
quality and student achievement: A review of state policy evidence. Education Policy
Analysis 8(1), 7.)

4. School-Centered

Both staff and students benefit from the effects of professional learning communities in
schools; teachers are less isolated, share in the collective responsibility for student
success, and have higher morale and less absenteeism. Students in these schools also
have less absenteeism, great academic gains, and smaller achievement gaps between
students of different backgrounds (Source: Hord, S. (2003). Professional learning
communities: Perspectives from the field. New York, NY: Teachers College Press.)



5. Job-Embedded

Figure 2. Job-Embedded Professional Development
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Job-embedded professional development and can take many forms:
1. Examine student data

2. Case Studies

3. Classroom observations

4. Develop formative assessments

5. Action research

6. Lesson planning with colleagues

7. Peer or expert coaching

8. Book studies

9. Participate in a videoconference or conference calls with an expert
10. Classroom walk-through

11. Research on the Internet

12. Lead a school committee

13. Lesson study

14. Curriculum mapping

15. Coach a colleague

16. Be a mentor — be mentored

17. Join a professional network

18. Write an article about your work

19. Read journals, educational magazines, books
20. Participate in a Critical Friends group

21. Keep a reflective log, journal, or portfolio

(Source: NSDC If not a workshop, then what?)
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II. Federal, State, and District Requirements

Federal Requirements

No Child Left Behind (NCLB)

No Child Left Behind, enacted January 8, 2002, reauthorized a number of federal
programs aiming to improve the performance of U.S. primary and secondary schools by
increasing the standards of accountability for states, school districts, and schools, as well
as providing parents more flexibility in choosing which schools their children will attend.
Additionally, it promoted an increased focus on reading and reauthorized the Elementary
and Secondary Education Act of 1965 (ESEA). This federal funding is targeted to support
programs and teaching methods that work to improve student learning and achievement.
NCLB emphasizes the need for Highly Qualified Teachers, and requires States to develop
and implement a comprehensive plan for increasing teacher effectiveness so that all
teachers are highly qualified. Under NCLB, states and school districts have flexibility in
using federal education funds. This allows districts to use funds for their particular needs,
including teacher professional development.

NCLB Definition of Professional Development

(34) PROFESSIONAL DEVELOPMENT- The term “professional development” means
a comprehensive, substantiated and intensive approach to improving teachers' and
principals' effectiveness in raising student achievement;
(A) Professional development fosters collective responsibility for improved student
performance and must be comprised of professional learning that —
(1) is aligned with rigorous state student academic achievement standards as
well as related local educational agency and school improvement goals;
(2) is conducted among learning teams of educators, including teachers,
paraprofessionals, and other instructional staff at the school;
(3) is facilitated by well-prepared school principals and/or school-based
professional development coaches, mentors, master teachers, or other teacher
leaders;
(4) occurs primarily several times per week or the equivalent of three hours per
week;
(5) engages established learning teams of educators in a continuous cycle of
improvement that —
(1) analyzes student, teacher, and school learning needs through a thorough
review of data on teacher and student performance;
(i1) defines a clear set of educator learning goals based on the rigorous
analysis of the data;
(ii1) achieves the educator learning goals identified in subsection by
implementing coherent, sustained, and evidenced-based learning strategies,
such as lesson study and the development of formative assessments, that
improve instructional effectiveness and student achievement;
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(iv) provides classroom-based coaching or other forms of assistance to
support the transfer of new knowledge and skills to the classroom;
(v) regularly assesses the effectiveness of the professional development in
achieving identified learning goals, improving teaching, and assisting all
students in meeting challenging state academic achievement standards;
(vi) informs ongoing improvements in teaching and student learning; and
(vii) may be facilitated and strengthened by external assistance.
(B) The process outlined in (34) (A) may be supported by activities such as courses,
workshops, institutes, networks, and conferences that:
(1) must address the learning goals and objectives established for professional
development by educators at the school level;
(2) advance the ongoing school-based professional development, and
(3) are provided by for profit and non-profit entities outside the school such as
universities, education service agencies, technical assistance providers, networks
of content-area specialists, and other education organizations and associations.

IDEA -EIS and RtI

The Individuals with Disabilities Education Act (IDEA) is a law ensuring services to
children with disabilities throughout the nation. IDEA governs how states and public
agencies provide early intervention, special education and related services. The final
regulations for the reauthorized Individuals with Disabilities Education Act (IDEA)
became effective on October 13, 2004.

IDEA allows funding for Early Intervention Services (EIS), which includes Response to
Intervention (RtI). EIS is for students in kindergarten through grade 12, with a particular
emphasis on students in kindergarten through grade three, who are not currently
identified as needing special education or related services, but who need additional
academic and behavioral support to succeed in a general education environment.

Rtl strategies are tools that enable educators to target instructional interventions to
children’s areas of specific need as soon as those needs become apparent. The core
characteristics that underpin all Rt models are: (1) students receive high quality research-
based instruction in their general education setting; (2) continuous monitoring of student
performance; (3) all students are screened for academic and behavioral problems; and (4)
multiple levels (tiers) of instruction that are progressively more intense, based on the
student’s response to instruction.

For example, an Rtl model with a three-tier continuum of school-wide support would
include the following tiers and levels of support:

Tier One (Universal/Core) - for all students using high quality scientific research-based
core instruction in their general education setting which includes interventions.

Tier Two (Supplemental Intervention) - for specialized small group instruction of
students determined to be at risk for academic and behavioral problems

12



Tier Three (Intensive) - for specialized individualized instructional/behavioral support
for students with intensive needs.

RtI was included in IDEA to support methods that more accurately distinguish between
children who truly have Specific Learning Disabilities (SLD) from those whose learning
difficulties could be resolved with more specific, scientifically based, general education
interventions. Similarly, the President’s Commission on Excellence in Special Education
recommended that the identification process for SLD incorporate an Rtl approach.

IDEA calls on educational practitioners to use scientifically based research to guide their
decisions about which interventions to implement. IDEA states that in implementing
coordinated early intervening services districts may implement activities that include--
(1) Professional development for teachers and other school staff to enable such personnel
to deliver scientifically based academic and behavioral interventions, including
scientifically based literacy instruction, and, where appropriate, instruction on the use of
adaptive and instructional software; and

(2) Educational and behavioral evaluations, services, and supports, including
scientifically based literacy instruction.

American Recovery and Reinvestment Act of 2009 (ARRA)

Education funds provided through the American Recovery and Reinvestment Act (ARRA)
provide a unique opportunity to accelerate school reform and improvement efforts while
also saving and creating jobs and stimulating the economy. These one-time resources are
targeted for programs and services most likely to lead to improved results for students,
long-term gains in school and school system capacity, and increased productivity and
effectiveness.

All students should graduate from high school prepared for college and a career and have
the opportunity to complete at least one year of postsecondary education. This means
that improvements must be made to increase student achievement and close the
achievement gap. ARRA identifies four core reforms that will help the nation meet that
goal:
e adopting rigorous college and career-ready standards and high-quality
assessments
e establishing data systems and using data for improvement
increasing teacher effectiveness and equitable distribution of effective teachers
e turning around the lowest-performing schools.

Districts generally have up to two years to obligate these funds. While many school
districts may need to use a portion of their ARRA funds to save jobs, every district and
school should be considering how to use these funds to improve student outcomes over
the next two years and to advance reforms that will have even longer-term impact.

13



State Requirements

The School Community Professional Development Act (F.S., 1012.98).

The 2000 Legislature enacted legislation to improve the quality of professional
development for Florida educators, which is known as The School Community
Professional Development Act (F.S., 1012.98).

District Professional Development System

The school district’s professional development system must:

Be approved by DOE (substantial revisions must also be submitted to DOE);

Be based on analyses of student achievement data and instructional strategies
that support rigorous, relevant, and challenging curricula for all students;
Provide professional learning with follow-up support for accomplishing
district-level and school-level improvement goals and standards;

Include a master inservice plan for all school district employees and fund
sources;

Require school principals to establish and maintain individual professional
development plans (IPDPs) for each instructional employee;

Provide for delivery of professional development by distance learning and
other technology-based delivery systems; and

Provide for the continuous evaluation of professional development based on
teacher performance and student achievement.

[Adapted from Florida Statutes (2007) Section 1012.98(4)(b)]

Professional Learning

In the FL statute professional learning is referred to as inservice activities. The statute
requires that a school district’s professional learning for instructional personnel focus on
the following eight categories:

1.
2.
3.

O NNk

Analysis of student achievement data;

Ongoing formal and informal assessments of student achievement;
Identification and use of enhanced and differentiated instructional strategies that
emphasize rigor, relevance, and reading in the content areas;

Enhancement of subject content expertise;

Integration of classroom technology that enhances teaching and learning;
Classroom management;

Parent involvement; and

School safety.

[Florida Statutes (2007) Section 1012.98.4(b)3]
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Master In-service Plans

Each school district must annually update and submit to DOE a master inservice plan. A
master in-service plan must be approved by the district school board, be aligned to
school-based in-service plans and school improvement plans, and be based on:

e Input from teachers, school instructional leaders and school district, and

e The latest available student achievement data and research.

[Florida Statutes (2007) Section 1012.98(4)(b)4]
State Mandated Professional Development

ESOL Endorsement [FL School Board Rule 6A-6.0907]
Educators of English Language Learning (ELL) must complete required courses to
acquire skills necessary to enable students to successfully attain proficiency in the
English Language and mastery of academic content. Access the FLDOE ESOL Training
requirements at the FLDOE SALA website (www.fldoe.org/aala).

K-12 Reading Endorsement [FL School Board Rule 6A-4.0163]
Secondary reading educators are required to obtain the K-12 Reading Endorsement to
provide intensive reading instruction for struggling readers. A Reading Endorsement may
be earned through either district inservice points/hours or college credit (300 points/ or 15
semester hours in college credit). Access the FLDOE Reading Endorsement requirements
at Just Read Florida website (www.justreadflorida.org).

Teacher Induction Program [Statute 1012.56 (7)(b)]
New teachers are provided professional development, support services, and
mentorship to acquire the tools necessary to teach effectively, demonstrate
required educator competencies, and complete FLDOE requirements.

Bullying and Harassment [Statute 1006.147]
Bullying and harassment are prohibited in Florida schools. Educators,
students, parents, community stakeholders, and all school personnel are
required to obtain professional development providing instructions on identifying,
preventing, and responding to bullying.

Differentiated Accountability Professional Development

The district is required to provide professional development in the following areas:
e Leadership development on monitoring classroom instruction and evaluating

professional development

Continuous Improvement Model

Problem solving

Response to Intervention

Professional Learning Communities including the use of Lesson Study

Assessing Student Progress

15



Source: FL Differentiated Accountability Model. 2009-10 Crosswalk of Differentiated
Categories and Interventions

Individual Professional Development Plans

A school principal must establish and maintain an Individual Professional Development
Plan (IPDP) for each instructional employee assigned to the school. Each IPDP includes
student performance data, professional development objectives, measurable objectives
and evaluation.

[Florida Statutes (2007) Section 1012 1012.98(4)(b)5; FL DOE Professional
Development Protocols, SBOE]

Source: Teacher Professional Development Programs in Florida, Interim Project Report,
January 2008

(See attachment L)

FL Guidelines for Implementation of Professional Development System

The Florida Professional Development System Evaluation Protocol serves as the guide
for the implementation of professional development at three levels: district (3.0), school
(2.0), educator, and faculty (1.0).
e Planning: What planning occurs to organize and support the professional
development of teachers?
e [Learning: How often and how well is the professional development delivered
to teachers?
e Implementing: What follow-up is provided to ensure teachers use the skills
and knowledge gained through the professional development?
e Evaluation: What evaluation occurs to ensure the professional development
resulted in teacher in use in the classroom and improvements in student
learning as a direct outcome?

Sources:
e Florida DOE — Bureau of Educator Recruitment, Development and Retention, 2006.

e http://www.teachinflorida.com/ProfessionalDevelopment/TeacherSuppot/ActionRear
ch/tabid/218/Default.aspx.

Florida’s Differentiated Accountability Plan

Florida was one of six states selected by US DOE in July, 2008 to participate in the
Differentiated Accountability Plan. Florida’s model aligns and integrates FL’s “School
Grading” accountability system with Federal "NCLB” accountability. The model
provides a support system for these two merged accountability systems through a
regional office.

16



The plan classifies schools according to the level of intervention needed. The school
categories are determined based on SINI status (School In Need of Improvement), school
grades, and AYP status. The categories include Prevent I, Correct I, Prevent II, Correct
II, and Intervene. Schools not in the Differentiated Accountability Plan are those which
have met 100% of AYP for two or more consecutive years. The plan operationalizes
services through specific interventions and regional support in nine areas:

1. School Improvement Planning
Leadership
Educator Quality
Professional Development
Curriculum Aligned and Paced
Continuous Improvement Model
Choice with Transportation
Supplemental Educational Services
Monitoring Plans Process

RN LD

An A, B, C or ungraded school enters Differentiated Accountability after missing AYP
for two consecutive years. A school must make AYP for two consecutive years to exit
AYP. If aschool in DA makes AYP one year, the school’s count of “years missing
AYP” freezes. However, if that school then misses AYP the following year, the school’s
count of “years missing AYP” resumes.

Florida’s RtI Model

The state of Florida requires Rtl because IDEA mandates that each State’s criteria for
identification of specific learning disabilty must permit the use of a process based on the
child's response to scientific, research-based intervention. Rtl is the process identified by
the state of Florida.

Florida’s RtI model is a multi-tiered approach to providing high quality instruction and
intervention matched to student needs, using learning rate over time and level of
performance to inform instructional decisions. The basic elements of Rtl are required by
the NCLB Act and IDEA. Rtl involves the systematic use of assessment data to most
efficiently allocate resources in order to improve learning for all students.

e Multiple tiers of evidence-based instruction service delivery

e A problem-solving method designed to inform the development of interventions.

e An integrated data collection/assessment system to inform decisions at each tier
of service delivery.

Florida’s Highly Qualified Teacher (HQT) Program
NCLB’s requirements for teacher quality have guided Florida’s strategies for meeting the
HQT goal. Florida has a comprehensive approach to the continuous improvement of

teachers. Specific strategies target recruitment, placement, preparation, development,
and retention of highly effective teachers.

17



Florida’s plan for meeting the highly qualified teacher (HQT) goal is based on a
comprehensive analysis of the HQT status of all core academic subject classes, and
includes coordinated strategies for addressing the requirements established by the U.S.
Department of Education (USDOE) for states’ revised HQT plans.

Florida’s HQT course analysis includes state, district, and school-level results to provide
a complete basis for comparing the status of schools and districts across categories and
for identifying schools, districts, school groupings, subject areas, and individual courses
for which HQT needs are most acute. Among the classifications included in the analysis
are high-poverty and high-minority schools, and schools not making AYP.

As a result of this data analysis, the state professional development focus is on specific
subject areas and classification needs including:
* Tier One — secondary reading, secondary ESE
= Tier Two — secondary language arts, elementary ESE
= Tier Three — secondary mathematics, secondary science, elementary self-
contained

Further strategies target acute needs displayed in the data analysis in districts with the
largest numbers and percentages of classes taught by teachers who are not highly
qualified and schools that are not making AYP, and have the lowest performance levels
in student achievement. Florida’s plan includes an “equity” strategy specifically ensuring
that poor or minority children are not taught by inexperienced, unqualified, or out-of-field
teachers at higher rates than are other children.

18



District Requirements

DCPS Strategic Plan (2009-2012)
The following goals and strategies selected from the district strategic plan are those
identified for professional development with a focus on student learning.
[DCPS Strategic Plan: http://www.duvalschools.org/static/aboutdcps/superintendent/
downloads/DCPS_ Strategic Plan May 2008.pdf]

Goal 1: Increase Academic Achievement
Increase overall achievement for all students while moving significantly toward
eliminating the achievement gap of racial and ethnic groups and students from low
income families.
o Strategy 1A: Provide additional support for all low performing students,
especially in Turnaround Schools
o Strategy 1C: Increase the use of effective instructional practices, including
diversity and differentiation, in literacy, mathematics, and science leading to
gains in student achievement.

Goal 2. Significantly Increase the Graduation Rate
Increase the percentage of students graduating ready for post-secondary
education and work.
o Strategy 2C: Increase effective academic interventions and safety net
programs.

Goal 3. Employ the Best Teachers and Principals
Hire, develop, support and retain the best teachers and principals in the nation for
all schools.
o Strategy 3C: Strengthen professional development to meet the needs of
instructional staffs, school-based and district leaders.

Goal 4. Establish Safe, Secure and Respectful Schools
Establish safe schools where all individuals are respected, valued and feel secure.
o Strategy 4A: Integrate best practices that encourage positive behavior,
develop respect towards others and ensure safe environments throughout our
school district.

Goal 5. Engage Family and Community Support
Energize families, community, civic and business leaders and corporations to engage
in the success of education.
o Strategy 5A: Establish continuous and effective communications with all
internal and external stakeholders.

19



Goal 6. Deliver High Quality Support for Schools
Continually enhance school performance through delivery of high quality District
management, operational support, and customer service.
o Strategy 6C: Deploy information technology that supports the academic and
business needs of our students, teachers and staff.

DCPS Response to Intervention Plan

The district has developed a framework with action plans for implementing the RtI Plan.
This framework is outlined below.

Component 1: Consensus Building

Component 2: District Infrastructure Building

Objectives for District Level Infrastructure Building:

« Have all the components required for RtI roll out in place.

« Define the policies and procedures regarding how to implement RtI and problem-
solving.

« Complete a needs assessment to identify areas of strength and areas of need
related to an RtI system.

« Outline an evaluation plan and identify the data management system(s) that will
be used to support Rtl implementation.

« Develop a plan to define how the district, at all levels, will support the
implementation of RtI through systemic technical assistance and professional
development.

Action 1: Form a District Leadership Team.

Action 2: Identify the roles that District/Central Administration will play in
implementing Rtl.

Action 3: Develop and complete a district-level needs assessment.

Action 4: Discuss and make decisions about the necessary components of Rtl
across universal, strategic and intensive instruction.

Action 5: Review and discuss the current performance of students in relation to
universal, strategic and intensive instruction.

Action 6: Identify an evaluation plan and data collection system.

Action 7: Develop an action plan to guide the implementation of Rtl.

Component 3: District Level Implementation
Action 1: Develop a multi-year (at least 3-5 year) action plan to address
implementation.
Action 2: Implement the RtI professional development plan.
Action 3: Implement the evaluation and data analysis plan for Rtl
implementation.
Action 4: Maintain the implementation of Rtl.
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DCPS Differentiated Accountability Plan (DA)

DA schools are required to comply with the state DA model. The major components of
this model include Leadership, School Improvement Planning, Professional

Development, Educator Quality, Curriculum Aligned and Paced, and the Continuous
Improvement Model. Each DA school is assigned a category on the following chart.

Roles and Responsibilities

District, school, and Florida Department of Education (FDOE) roles and responsibilities
vary depending upon the category in which a school falls. Higher performing Title |

SIMIs (Category 1) will have greater leverage in determining interventions and strategies

with varying levels of district intervention. For Category 1l schools, interventions are
directed by the district and the FDOE. All interventions are directed by the FDOE for

Intervene schools.

The roles and responsibilities of schools, districts, and the FDOE are illustrated below:

Prevent |

School The school directs intervention.

District The district provides assistance.

State The state reviews progress (monitorsireports).

Correct |

School The school complies with district-determined measures.

District The district directs intervention and provides assistance.

State The state reviews progress (monitorsireports).

Prevent Il

School The school complies with district-determined measures.

District The district directs intervention and provides planning and assistance.

State The state provides assistance, monitors, and reports.

Correct Il

School The school complies with district-directed interventions.

District The district complies wath state-directad interventions.

State The state directs intervention through the district, monitors, and
reports.

Intervene

School The school complies with district-directed interventions.

District The district complies with state-directaed interventions.

State The state directs intervention through the district, monitors, and
reports.

21



III. District Professional Development Evaluation Data

FL DOE Professional Development System Evaluation Protocol

The FL DOE team conducted two site visits in Duval County Public Schools, in
April, 2006 and November, 2008. The results indicated that the highest scores were at
the district level with scores of 4 (excellent) in all areas except in the strand of
evaluation with two scores of 3 (good) in expenditures and student gains. There was a
discrepancy in the average scores across the district, especially with the middle
schools. The areas identified with less than 2.0 (needs improvement) were in the area
of evaluation, which include expenditures at the school level and action research at
the faculty level. (See Appendix F)

NSDC Standards Assessment Inventory (SAI)

The Standards Assessment Inventory (SAI) is a 60-item electronic survey of the
NSDC standards for professional development. The purpose of SAI is to assess the
teachers’ perceptions of the current status of professional development at the school
level and determine areas of strengths and specific standards to focus on as part of the
SIP process. The three standards identified as needing the most improvement in the
spring 2009 administration of the SAI included: Learning Communities, Evaluation,
and Learning. (See Appendix G).

Quality Assurance Review Team

In October 2008, a review team visited Duval County Public Schools with the
purpose of: 1) evaluating the school district’s adherence to the AdvancED quality
standards, 2) assessing the efficacy of the district’s improvement process and methods
for quality assurance, 3) identifying commendations and recommendations to
improve the district and its schools, and 4) making an accreditation recommendation
for review by the national AdvancED Accreditation Commission.

The Quality Assurance Review Team made five recommendations:

1. Engage in a causal analysis to gain deeper insight into the achievement gap so that
equity can be attained.

2. Create coherence and completeness to the assessment system so it effectively
informs and guides teaching and learning.

3. Evaluate current programs and initiatives to identify what works and develop
procedures to ensure they are matched or aligned with needs, being implemented
properly, and set up for sustainability.

4. Examine the district’s communication system in order to learn how to
successfully message and recall [reach] all stakeholders.

5. Devise and implement system-wide procedures to ensure collaborative horizontal
planning and vertical articulation. (See Appendix H)
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Community Training and Assistance Center (CTAC) Focus on
Literacy: Professional Development Audit

In the spring of 2007, the Schultz Center for Teaching and Learning, an independent,
nonprofit organization, commissioned the Community Training and Assistance
Center (CTAC) to conduct an audit of the effectiveness of professional development
services offered to educators in Duval County Public Schools.

The key findings focused on impact on student achievement, teacher and principal
perspectives, impact on classroom practices, and professional development
allocations and expenditures (See Appendix I).

CTAC found a statistically significant relationship between teacher professional
development hours in literacy courses and student growth in reading on the FCAT,
which shows the investment of DCPS and the community in the Schultz Center core
literacy program for teachers is yielding positive results.

The following recommendations were offered for consideration of Schultz Center and
district leaders:

Leadership and Administration

1. Reinforce and support the district requirement that teachers participate in literacy
professional development.

2. Ensure the leadership capacity and support of principals to sustain essential

professional development in their buildings.

Develop a management and accountability system for school and district coaches.

4. Differentiate literacy professional development in order to address specific needs
and individual schools and recurring literacy issues that cut across multiple school
sites.

5. Identify, train, and provide a cadre of qualified substitute teachers for the district’s
high needs schools.

[99)

Content of Literacy Professional Development

6. Broaden the subject matter knowledge and subject-related pedagogy for literacy
teachers.

7. Convene the Schultz Center and the District’s Curriculum and Instruction units to
examine the overall use of oral language in the classrooms.

8. Strengthen the unit and lesson development components of the literacy
professional development.

9. Build a parent component into literacy instruction.

Fiscal and Program Accountability

10. Develop an inter-organizational database and mechanism for tracking and
evaluating the impact of professional development and programs.

11. Create a web-based pathway for the reporting of school site professional
development programs, funds and expenditures.
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12. Increase the teacher voice in the formal evaluation and improvement of literacy
professional development.

13. Develop a reporting mechanism so that the operations department receives
structured updates with accurate professional development services and cost
information from subcontractors.

Professional Development Audit website: http://www.ctacusa.com/PDFs/Rpt-
FocusOnlLiteracy-2008.pdf

Evaluation of Professional Development in 2007-2008

The following programs were evaluated for 2007-2008:
Continuous Learning Cycle
DCPS Cadre Mentoring Program

School Instructional Coaches and The Coaching Academy

The Outcomes Research Project and Standards-Based Literacy Impact Analysis
(Year IV 2007-08)
Evaluation Briefs are in Appendix J.

Evaluation of Professional Development for 2008-2009

Projects and programs evaluated during the 2008-2009 school year include:
e Continuous Learning Cycle — Schultz Plus Schools (Transfer of Learning)
Evaluating Book Study (Reflective Practice)
Cadre Mentoring Program — Tier II
Math Impact Analysis
Lead 360° Development and Validation
Development of the 6R’s Model for Designing and Evaluating Professional
Development
Schultz Center Research and Evaluation Data Mart User’s Guide
Northeast Regional Career Academies Project
School Instructional Coaching Effectiveness
e Regan Computer Confidence Survey
Evaluation Briefs are in Appendix J.

2008 Professional Development Report to the Florida House of
Representatives

Florida Professional Development System Evaluation Protocol:
e Includes a set of 66 standards reflecting legal requirements and research-based
professional development practices
e Requires site visits to school districts using teams of trained experts in
professional development

Impact of Revised Standards-Based Mathematics Courses (2006-07 and 2007-08)
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e Establishes methods for DOE to identify best practices when data indicates
progress, or to investigate the causes of a lack of progress

e Provides for technical assistance to school districts for improving their
professional development systems

Major Findings:
e Professional Development Systems have improved under the Protocol System
o School districts have enhanced the linkage between professional
development and student achievement, including increased up-front
planning of teacher needs based on student achievement data
o School districts have improved their efforts in collecting the types of data
necessary to plan for professional development needs
o School districts have moved away from “spray and pray” or “sit and get”
approaches and have narrowed the range of inservice offerings to focus
resources and emphasis on required content and areas in which teachers
need the most assistance
o School districts have begun to calculate return on investment for planning
how to allocate limited professional development resources
Teacher Professional Development Systems vary by school district
District-level coordination of Professional Development Systems has increased
Use of Individual Professional Development Plans varied by district
School districts have made some progress in follow-up to ensure classroom
transfer
Progress in evaluation of Professional Development varies significantly by district
e Rural school districts face challenges in evaluating inservice needs
Teachers are allocated limited work time for job-embedded Professional
Development
e Protocol System needs increased emphasis on new instructional strategies

Finally, the findings of this report reflect that school districts have made significant
progress under Florida’s Protocol System and have made great improvements since Dr.
Bruce Joyce’s 1997 study of Professional Development in Florida.

25



IV. DCPS Professional Development Framework

Figure 3. DCPS Professional Development Framework
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Learning and Implementing Professional Development

Table 2. Samples of Learning and Implementing at Multi-Levels

District Level School Level Faculty Level
Learning e Leadership Institute e Continuous Learning Cycle (CLC) e Continuous Learning Cycle
e Academies e Professional Learning Communities (CLC)/ Professional Learning
e Book study (PLC) Communities (PLC)/ Smaller
e Content specific professional | ® Online courses Learning Communities (SLC)
learning e Smaller Learning Communities (SLC) | ® Book study
e Community & university e SIP/PDP e Online courses
partnerships e Book Study e Peer observation
e Online courses e External provider e University coursework
e External providers e Lesson study e Conferences
e Action research e Action research e Action research
Implementing e Site visits e Online e Looking at Student Work
e Online tools e Surveys (LASW)
e Surveys e Walkthroughs e Mentoring
e Coaching e C(Classroom observations e C(Coaching
e Snapshots e Mentoring e Online
e Mentoring e [ooking at Student Work (LASW) e Peer observations
e C(Collegial conferencing

(conversations)
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V. Implementation of Professional Development

District Professional Development

Planning

In order to plan for a comprehensive, coherent professional development program, it is
essential to collect multiple sources of data to identify district, school and faculty
(individual) professional development needs. Planning begins with needs assessment at
the district, school and faculty (individual) levels.

District Strategic Plan

The district strategic plan identifies goals with measurable objectives to monitor progress
toward those goals. The results of the objectives will be monitored to determine what
adjustments should be made to meet the goals.

School Improvement Plans

The School Improvement Plan is developed and implemented in alignment with state and
federal requirements. Each school annually examines student achievement data to
identify the needs of students. The school determines primary content area focus which
is utilized to develop the Professional Development Plan.

School Professional Development Plan
Each school has a plan for implementing effective instructional practices to impact
student achievement.
e The school has a professional development plan that is developed from the
School Improvement Plan (SIP). The goals of the plan align with the district
goals and identify adult and student needs.
e Individuals participate in professional development at the district and school
levels that align with identified needs.
Sample School Professional Development Plans are available to school administrators via
Blackboard (www.schultzcenter.org).

Individual Professional Development Plans (IPDPs)

Teachers create IPDPs based on classroom-level disaggregated student achievement and
behavioral data related to content-area skills, school initiatives, and School Improvement
Plan, certification needs, and school and team goals to identify individual professional
learning goals with primary emphasis on student learning needs. Teachers and principals
continually analyze student data and teacher performance to monitor effectiveness of the
IPDPs. The school-based professional development team uses the identified teacher
needs to develop differentiated professional learning experiences. Sample IPDPs are
available to school administrators via Blackboard (www.schultzcenter.org).

Leadership Professional Development Plans (LPDPs)
School administrators create and implement LPDPs that are based on school and
classroom disaggregated student achievement data and the needs of subgroups of students
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not making AYP, and contain clearly defined professional learning goals that specify
measurable improvement in student performance, improvements in teacher effectiveness,
changes in administrator practices resulting from professional learning, and an evaluation
plan that determines the effectiveness of the LPDP.

Learning

All professional learning activities delivered at the district level shall focus on teacher
effectiveness and student achievement. The following categories shall be addressed in the
activities: assessments, data analysis, differentiated strategies, Rtl, Next Generation
Sunshine State Standards, content knowledge and pedagogy, research-based teaching
practices, integration of technology, classroom management, school safety, and family
involvement.

The professional learning activities must meet the following criteria:

e Link to federal, state, district, local and/or school improvement goals

e Target the knowledge, skills, dispositions and behaviors of instructional
personnel as related to the professional development categories identified
above

e Link to specific, measurable objectives related to instructional practice and
student achievement

e Use activities appropriate to the intended goal, applying knowledge of adult
learning and change. The activities model effective professional learning
design with demonstration, practice and feedback, followed by ongoing
support (e.g., coaching, study groups, teaming)

e Provide differentiated professional learning and support that is sustained over
time until the skills become part of teaching repertoire

e Provide for the evaluation of teacher effectiveness and impact on student
achievement

Implementing

It is important to ensure knowledge and skills learned by teachers are transferred to the
classrooms. Monitoring, data collection, support, and additional professional
development are provided, such as:

Coaching and mentoring

Content specialist support

Administrative oversight

Web-based resources
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Evaluation

According to Florida Statue 1012.98, the district provides evaluation of the quality and
effectiveness of professional development programs. Quantitative and qualitative data are
collected on all three levels (district, school, faculty/educator). Additionally, the district
monitors professional development activities to ensure they are aligned with the Florida
Professional Development Evaluation Protocol and NSDC standards for professional
development.

In order to ensure continuous improvement, the district encourages formative and
summative evaluation, both at the district and school levels using Guskey’s five levels of
evaluation (2000). The evaluation process begins with collecting data on participants’
reactions (Level 1) to their professional development through student learning outcomes
(Level 5).

Five Levels of Evaluating Professional Development (Guskey)

o Level 1 is a gauge of participants’ reactions, such as: Did teachers think their time
was well spent? Were the activities meaningful? Were the activities useful in
practice?

e Level 2 is an assessment of participants’ learning. It measures the knowledge and
skills of the participants.

e Level 3 is an assessment over time to determine the organization support and
change, such as: Was individual change encouraged and supported? Was there
administrative support? Were sufficient resources available, including time for
sharing and reflection?

e Level 4 is an assessment of participants’ use of new knowledge and skills. This
assessment requires indicators for both the degree and quality of use.

e Level 5 measures student learning outcomes. This is meant to link the result of
professional development contributing to changes in teaching practices to impact
student learning.
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Table 3. Evaluating Professional Development (Five Levels)

Level 1 Level 2 Level 3 Level 4 Level 5
Participants’ Reactions Participants’ Learning Organization Support and Participants’ Use of New Student Learning Outcomes
Change Knowledge and Skills

To measure reactions to
delivery

To measure gains in
knowledge and skills

To measure organization
support and change

To measure changes in
teaching practices

To measure impact of
professional development on
student achievement

Know background of audience
Identify short-term impact

Gather info on “who came” —
meets their needs

Take evaluations during PD

Identify and meet PD objectives
(course)

Teachers are informed their
learning will be measured by:

e  Self-rating

Surveys

Identification of next steps
Observations

Pre/post tests

Provide resources (expertise,
materials, etc.)

Provide verbal encouragements
Set explicit organizational policy
Reflect on application

Evaluate level of implementation

Identify key indicators

Questions to ask:

e  Where do you find answers?

e Did you get expected
results?

e Teacher feedback
e Student work
e Student survey

Evaluation begins with 3

questions:
e  What are criteria for success
of program?

e  What is the evidence?
e  How often should
evaluation occur?

A specific list of indicators for
student performance and
successful implementation is
needed.

Impact should focus on:
enhancing proficiency and
improved academic knowledge,
student engagement, changing
students’ beliefs and attitudes

Feedback shows not only what is
done well, but also what can be
improved.

Getting the information

e  Common assessments
collaboratively planned

e  Student portfolios

e  Student surveys to
determine perceived
competence

Source: Guskey, T. (2000). Evaluating professional development. Thousand Oaks, CA: Corwin Press.
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School Professional Learning

School Professional Development Plans are created from the School Improvement Plan,
which includes planning, delivery/learning, follow-up/implementing and evaluation. Each
school shall establish a protocol for monitoring and adjusting the plan to meet school
needs. Schools will ensure all educators receive the professional development support
needed for mastery of skills and knowledge to ensure student success.

Planning

e Analyze data, such as Florida’s Comprehensive Assessment Test (FCAT),
Benchmarks, FAIR, PMAs, Developmental Reading Assessment (DRA) scores,
surveys, observations, prior professional development, student incident reports,
Standards Assessment Inventory (SAI) reports, etc.

e Identify priorities for student learning gains.

Learning

An effective professional development design has five components necessary for skill
acquisition and use (Joyce and Showers, 2002).
1. Theory — presentation of theory or rationale defines the importance and use of
the skill
2. Demonstration — modeling of a skill or video viewing the skill in practice
3. Practice — opportunities to practice the skill under the direction of the trainer
and then over time in the classroom
4. Feedback — timely and constructive feedback on learners’ practice to assist the
learners in know how well they are doing and what needs further refinement
(i.e., feedback on effectiveness of implementation given by coach)
5. Peer Coaching or Collegial Support — ongoing support for transfer of new
practices to impact student learning

The following chart identifies the percent of gain per knowledge, skills and
implementation based on the components of an effective professional development
model.

Table 4. Professional Development Components and Attainment of Qutcomes

Components of Knowledge Skill Transfer
Professional (thorough) (strong) (executive
Development Model implementation)
Theory 10% 5% 0%
Demonstration 30% 20% 0%
Practice/Feedback 60% 60% 5%
Peer Coaching/ 95% 95% 95%
Collegial Support

Source: Joyce, B. & Showers, B. (2002). Student achievement through staff development,
3" ed. Alexandria, VA: ASCD, p. 78.
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Other methods of professional learning include:

Examine student data/work

Classroom observations with feedback

Collaborative planning/Professional Learning Communities (PLCs)
Book study

Lesson Study/Continuous Learning Cycle

Mentoring (be a mentor/be mentored)

Journaling

Self-assessment (formal/informal)

Internet research/professional reading

Action research (i.e., examine own practice using techniques)

Time recommendations for professional learning
e NSDC recommends daily professional learning
e NSDC’s new definition of professional development suggests at least 3 hours
per week for professional learning (See Appendix B)

Implementation

The plan includes systems to ensure teachers receive ongoing support and access to
resources necessary to implement their new learning. The plan identifies how teachers are
expected to implement teaching practices based on new knowledge and skills gained
through professional learning.
Some follow-up strategies:

e Peer observations and dialogue
Feedback from coach/administrator
Self-assessment/reflection
Observations by content-area specialists with feedback/dialogue
Analysis of student work

Expectations for implementation are clearly defined for teachers as an integral part of the
professional learning.

Evaluation
Evaluation of professional learning must include measuring changes in teaching practices
and impact on student learning. Changes in teaching practices may be measured by

classroom observations, Look Fors, rubrics, expectation checklists, etc.
Impact on student learning is measured through informal and formal assessments.
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Figure 4. School Professional Development Plan

School Professional Development Plans should include all four components: planning, learning, implementation and evaluation.

District Goal: (refer to Strategic Plan)
School-wide Professional Development Focus: SMART Objective (Student Achievement):

Teacher Implementation Objective:

PLANNING LEARNING AND IMPLEMENTING EVALUATION
Needs Resources Professional Development Activities Teacher Learning Teacher Student
Assessment Outcomes Practice Learning
Based on (Knowledge/Skills) Outcomes Outcomes
Data (Behaviors)
Focus Format/Type
(Content/Topic)
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Figure 5. Sample School Professional Development Plan — DCPS Middle School Reading

District Goal: Increase academic achievement for all students.
Objective 1.A: By 2012, the percentage of students who are proficient as defined by FCAT will increase for Reading and the performance gap between

subgroups of students as defined by NCLB will be reduced.

School-wide Professional Development Focus: SMART Objective (Student Achievement): By 2010, 75% of all students in grades 6 — 8 will score 3 or above
on the FCAT Reading (main idea, plot and purpose).

Teacher Implementation Objective: All teachers will teach and monitor progress of students learning reading skills and strategies (main idea, plot, purpose)
through regular application with different genres.

PLANNING

LEARNING AND IMPLEMENTING

EVALUATION

Needs Assessment Resources Professional Development Activities Teacher Learning Outcomes Teacher Practice Student Learning
Based on Data (Knowledge/Skills) Outcomes (Behaviors) Outcomes
Increase students’ Ongoing Focus Format/Type Teachers identify and use reading Teachers use strategies Students demonstrate
knowledge and skills collaboration (Content/Topic) skills and strategies at every thinking at every thinking level independent practice of
for details/facts, main | planning CLC (Lesson Study) (SAI | level (i.e., Bloom’s (i.e., Bloom’s and reading skills and

idea/essential
message and author’s
purpose

Decrease the number
of special education
and ESL students
scoring below 3 on
FCAT Reading

Increase the number
of students making

AYP in subgroups

Design evaluation

Reading materials
(e.g., leveled books,
nonfiction)

Instructional coach
Literacy coach

ESL strategies that
work

Web-based
resources

Surveys, reflections,

Examine content focus
and alignment of
assessments with L.A.
benchmarks

Learn and apply
reading skills and
strategies (main idea,
plot, purpose)

Analysis of
instructional practices
in relation to student
outcomes through
formative assessments

#29, 34)

Grade level/content area
PLCs/study groups with
follow-up in grade
level/vertical teams (SAI
#16, 34)

Action Research (Inquiry
based study regarding a
project of interest)

Structured
Coaching/Mentoring (SAI
#16 ,34)

taxonomy/Webb’s Depth of
Knowledge)

Teachers identify and use reading
skills and strategies associated with
different genres.

Teachers understand and plan using
differentiated instructional strategies
to meet the needs of diverse learners.

Teachers develop knowledge for the
effective integration technology as a
tool for differentiating instruction.

Webb’s )

Teachers explicitly teach
reading skills and
strategies associated with
different genres

Teachers plan and
implement differentiated
instruction

Teachers consistently
model, provide

strategies as they work
on their own (measured
by formative
assessments,
walkthroughs, rubrics).

Students develop the
knowledge and skills to
be able to determine the
main idea/essential
message in a text and
identify relevant details
and facts and patterns of
organization as

prior to implementing | observations, self- opportunities for guided measured FCAT
professional assessments practice and expect Reading.
development independent practice of
(SAIL#3) reading skills and
strategies
Offer teachers
multiple learning
options (SAI #53)
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VI. Policy and Budget

Duval County Public Schools

Policy

The DCPS School Board policy governing professional development includes:
Professional Development and Standards for Certified Personnel 2.20
Support Staff Career Development for Non Certified Personnel 2.21
Staff Training 6.35

Early Dismissal

CHAPTER 2.00 SCHOOL BOARD GOVERNANCE AND ORGANIZATION

PROFESSIONAL DEVELOPMENT AND STANDARDS FOR CERTIFICATED
PERSONNEL 2.20

Overview

The Duval County School District is committed to ensuring that all certificated personnel
have the relevant knowledge, skills and expertise to perform their work with consistently
high standards to increase student achievement. The District recognizes that professional
development is fundamental to ensure the quality of learning for students. As with all
work of the Duval County School District, professional development will align with the
Core Beliefs and Commitments as well as the Duval County Public Schools (DCPS)
Strategic Plan, and the DCPS Five Year Comprehensive Development Plan.

This policy is to establish the vision of how the professional development standards
developed by Learning Forward (formerly the National Staff Development Council,
(NSDC) will drive and support instruction. Professional development will be aligned with
curriculum and performance standards, and with student learning needs.

The District supports a culture of lifelong learning that encourages educators to take
ownership for their own professional-learning. Individual Professional Development
Plans (F.S. 1012.98) Leadership Individual Professional Development Plans will assist
educators to indentifying individual professional learning goals, with primary emphasis
on student learning needs.

All District Professional Development will be high quality and will meet or exceed the
professional development standards set forth by Learning Forward, the Florida
Department of Education Professional Development System Evaluation Protocols, and
the School and Community Professional Development Act (F.S. 1012.98).

The District will use the following standards from Learning Forward to guide the
planning, learning, implementation, and evaluation of professional learning for educators.
The Superintendent will establish comprehensive evaluations of professional
development to ensure quality, access, and effectiveness.
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The District will utilize the regional professional development academy, the Schultz
Center for Teaching and Leadership, for the provision of professional development
services when such utilization aligns with District standards and initiatives and does not
otherwise conflict with governmental purchasing laws or federal or state mandates.

CONTEXT STANDARDS

Learning Communities: Staff development that improves the learning of all students
will organize adults into learning communities whose goals are aligned with those of the
school and district.

Leadership: Staff development that improves the learning of all students will require
skillful school and district leaders who guide continuous instructional improvement.

Resources: Staff development that improves the learning of all students will require
resources to support adult learning and collaboration.

PROCESS STANDARDS
Data-Driven: Staff development that improves the learning of all students will use
disaggregated student data to determine adult learning priorities, monitor progress, and

help sustain continuous improvement.

Evaluation: Staff development that improves the learning of all students will use
multiple sources of information to guide improvement and demonstrate its impact.

Research-Based: Staff development that improves the learning of all students will
prepare educators to apply research to decision making.

Design: Staff development that improves the learning of all students will use learning
strategies appropriate to the intended goal.

Learning: Staff development that improves the learning of all students will apply
knowledge about human learning and change.

Collaboration: Staff development that improves the learning of all students provides
educators with the knowledge and skills to collaborate.

CONTENT STANDARDS
Equity: Staff development that improves the learning of all students will prepare

educators to understand and appreciate all students, create safe, orderly and supportive
learning environments, and hold high expectations for their academic achievement.
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Quality Teaching: Staff development that improves the learning of all students will
deepen educators’ content knowledge, provides them with research-based instructional
strategies to assist students in meeting rigorous academic standards, and prepare them to
use various types of classroom assessments appropriately.

Family Involvement: Staff development that improves the learning of all students will
provide educators with knowledge and skills to involve families and other stakeholders
appropriately.

ANNUAL REVIEW DATE

This policy will be reviewed annually in July.
STATUTORY AUTHORITY: Section 1012.98, F.S.
LAWS IMPLEMENTED: Sections 1012.98, 1001.41, F.S.
ADOPTED: August 1, 2006

FORMERLY: BJC

TITLE: PROFESSIONAL DEVELOPMENT FOR NON--INSTRUCTIONAL
PERSONNEL 2.21

The Duval County School Board believes that skillful, competent non-instructional
personnel are integral to the business and academic success of the district. Ongoing
continuous professional development for non-instructional personnel has a strong
positive impact on the work environment of the public school district. They are the
personnel who provide the workforce to complete the necessary work processes that
effect teachers and students in the classroom. The more high- quality professional
development non-instructional personnel receive, the better their performance and the
more successful the district will become.

The District supports the concept of lifelong learning within a culture that

encourages employees to take ownership for their own professional development. It is
highly recommended that each employee have an Individual Professional Development
Plan. So that his/her Professional development aligns with the, DCPS Five Year
Comprehensive Professional Development Plan, including Vision, Mission, Core
Beliefs, Theory of Action, Guiding Principles, District Strategic Plan, and federal, state,
and district requirements.

Curriculum will be designed that integrates the Learning Forward’s (formerly the
National Staff Development Council, (NSDC) Standards for Staff Development and
follows the Department of Education Protocol for Standards of Professional
Development. A component of the Florida Professional Development System Evaluation
Protocol has been developed specifically for Non-instructional personnel (3.1.7 Non-
instructional Staff). Professional development uses strategies that align with adult
learning principles.

Because Non-instructional personnel cross several bargaining units and numerous job

codes, their professional development needs vary widely within these units. Therefore a
Non-instructional Professional Development Advisory Council shall exist for the purpose
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of customizing professional development to fit the needs of individual units. Membership
will be representative of the district departments, schools and bargaining unit members.

(1) A Comprehensive Non Instructional Personnel Professional Development Plan shall
be designed and developed by Duval County Public Schools’ Professional Development
Department based on the results of needs assessments. Guidance from the Non-
Instructional Professional Development Advisory Council will be considered. The
components for this Comprehensive Non instructional Professional Development Plan
must be a part of the Duval County School Board adopted Master Inservice Plan
document for Duval County Public Schools. The learning strategies for professional
development may include, but are not limited to the following:

(@)  distance learning, broadcast and satellite sessions, on-line courses, , web-
based technologies, face- to-face learning sessions, training/workshops.

(b) shall not duplicate courses which are offered routinely in the district by
various institutions of higher education.

(2). The Paraprofessional Career Development Program, which is administered by the
Professional Development Department, shall consider inservice points when determining
eligibility for column advancement for increase in pay. All other bargaining units’
members do not have designated funds available for increase in pay upon completion of
inservice training; however, participants can learn and/or enhance their skills and may be
considered for future job promotions.

(3) Frontline Leadership Professional Development Program: This program recognizes
the non Instructional frontline leaders who have been selected and highly recommended
by their supervisors to participate in the ALL STAR program. The acronym A.L.L.
S.T.AR. stands for

Attitude of service
Lead through change
Listen to understand

Synergy in teamwork

Technology to improve performance

Appreciation of diversity

Relationships-building relationships is what leadership is all about

The program builds character responsibility and skills by teaching people to think of
themselves as a “company within a company,” serving customers both inside and outside
the organization. All successful A.L.L. S.T.A.R. participants will become Certified
District Master trainers for non-instructional personnel.
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The non-instructional staff shall be awarded one point per clock hour. Non-instructional
personnel master inservice points may be accessed on-line. Documentation of their
successes are on the system in the Professional Development Department.

STATUTORY AUTHORITY: Section 1012.985 (3) (b) Florida Statutes
LAW IMPLEMENTED: Section 1012.98 (b) (4) Florida Statutes
ADOPTED: December 5, 2006

FORMERLY: BJCA

STAFF TRAINING 6.35

All employees shall be provided opportunities for professional growth and development
through participation in staff development activities. I. Professional Education
Competence The School Board shall adopt a Professional Education Competence
Program as described by Florida Statutes. The program shall be submitted to the
Commissioner of Education for approval. Il. Professional Development Opportunities A.
Administrative and supervisory staff members are encouraged to join local, state, and
national organizations and to attend professional meetings and workshops designed to
promote professional development.

1. Supervisory staff shall attend state conferences and curriculum development
workshops scheduled by the Florida Department of Education.

2. Administrative staff shall attend periodic in-service training workshops supported by
the District.

B. The School District may pay travel expenses of administrative staff who attend any
professional meetings outside the District provided a travel request is submitted in
advance and approved by the supervisor and provided funds for these expenses are
budgeted. I11. Instructional Professional Development A. Special inservice credit
activities may be developed by the District to meet special needs such as satisfying
certification requirements, strengthening an area of professional competence, providing
special training for a select group of personnel, or acquainting instructional personnel
with a new subject content or technique to be integrated within the instructional program.
These activities may be delivered through seminars, workshops, institutes, practicums, or
special courses; and, B. In-service programs shall be considered as a means of improving
instruction and supplementing supervisory services that are available to teachers, and
shall be geared to the needs of the District. C. Interschool visitations are encouraged as
part of the in-service teacher education program.
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IV. In-service Training for Non-instructional Personnel Various types of in-service
training programs may be approved by the School District to assist non-instructional
personnel in the performance of their assigned duties by improving their competencies,
knowledge, and skills. After establishing programs, staff members who are involved in
that particular type of work may be required to attend the training sessions.

EARLY DISMISSAL

In-Service Programs

D.3 Release Days

When release days are provided in the calendar by the Board for in-service, employees’
total planning time, including pre and post-planning, shall not be materially reduced
because of the implementation of the release days. The Professional Development Plan
referred to in #2 above shall include plans for the professional activities for early release
days (Collective Bargaining Agreement between Duval Teachers United and Duval
County Public Schools 2006-2008, p. 2).

PROFESSIONAL DEVELOPMENT KEY POLICY IDEAS

These key ideas can provide guidance for improving both practice and policy related to
professional development. Policy has the potential to advance learning opportunities for
all educators.

e Professional development is only as effective as the expectations set for it.

o Professional development can be dramatically enhanced through policy. Policies
provide a way to make improvements that are far-reaching, equitable, uniform,
and long lasting.

e Policies must include substantive language to guarantee for teachers to receive the
professional learning they need.

e Professional development is most valuable when states and local districts commit
to enhance learning.

o Professional development is enhanced when state and local school districts set
high expectations for educators and students, establish systems for measuring
progress toward identified goals, and then provide the necessary support to
educators and students to ensure their success.

e Professional learning is most effective at the school level, with educators
collaborating daily to meet the needs of their students.

Recommendations for State and District Professional Development Policy
Through continuous professional learning and collaboration, educators strengthen their
practice. State and local policies are important vehicles for promoting professional
development.

The following recommendations can advance state and district policymaking:
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States and districts should conduct thorough analyses of professional
development policies, collective bargaining language, and other
agreements. Such an analysis will provide states, districts, and unions the
opportunity to assess whether these policies support high-quality
professional learning, and provide states and districts with baseline
information upon which to build a plan of action to revise policies as
necessary.

Adopting professional development standards, such as those
developed by NSDC, is an important first step, but is not sufficient to
ensure high-quality learning opportunities. Standards provide common
expectations for quality that strengthen professional development practices
and ensure consistence and equity in professional learning for teachers.

States and districts should develop research-based assessment systems
for professional development programs. Not all professional
development programs are of equal quality. Educators benefit from
knowing which programs are standards-based and rated highly based on
objective evaluation criteria. Program evaluation provides data necessary
for making improvements and measuring impact.

States and districts should provide adequate resources-- including
time and funding-- to ensure that educators engage in quality
professional learning. Local and state policies are important tools to
ensure professional development becomes an integral part of educators’
work. Not every district is adequately equipped with the financial or
human resources to implement effective professional learning, and
therefore, state policy should facilitate cross-district collaboration and
support. In addition, districts should explore how to restructure school
days and tap the expertise of teachers within the district as resources for
improving schools.

States and districts should implement specialized learning
opportunities for principals and teacher-leaders that support
facilitation and integration of high-quality professional development.
When professional development moves closer to the classroom and
becomes more the responsibility of schools rather than districts, it ensures
alignment with student and teacher learning need. However, it also
requires more facilitators located at schools to coordinate ongoing,
collaborative, school-based professional learning experiences. These
facilitators can be both teacher leaders and school administrators. Teacher
leaders in these roles will have achieved excellence in their own practice
and have received specialized professional development to support the
learning of their colleagues.
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Recommendations for Schools Districts
These recommendations identify possible actions for various stakeholders who are

impacted by district policies.

e Assess the quality of professional development currently available.

e Consider new policies that support the new definition of high-quality
professional development.

e Identify areas for local policy development or revision.

e Examine the importance of high-quality professional development and the
role school board policy can play in supporting it.

e Examine ways to garner additional resources and support for professional
development.

e Recognize exemplary professional development programs in schools.

¢ |Initiate a local dialogue on how to ensure every teacher engages in effective
professional learning.

e Advocate for increased funding and support for professional development at
the state and district levels.

Source: Advancing High-Quality Professional Learning through Collective Bargaining
and State Policy: An Initial Review and Recommendations to Support Student Learning
A Joint Initiative among National Staff Development Council, National Education
Association, American Federation of Teachers, Council of Chief State School Officers
(DRAFT)

Budget
Professional development dollars in DCPS originate from multiple sources — federal,
state, and local funds and from various grants. DCPS allocates approximately 2% of the
district’s total operational budget each year for professional development (6400).
Funding sources for professional development include the following:
e Title I — Professional Development to schools identified as Title schools
e Title Il — Professional Development to instructional personnel to become Highly
Qualified
Title IIT — ESOL — Support for English Speakers of Other Languages
e Title V— Supports Title II in helping teachers become highly qualified
SAI — Supplemental Academic Initiatives — support for various professional
development initiatives
e ESE — professional development focused on best practices for teachers of students
eligible for Exceptional Education and IDEA Compliance
e (Grant Funding — competitive grant funding varies yearly, both in type and amount

The Schultz Center Operating Agreement

The Schultz Center is a major service provider for professional development to DCPS.
The Annual Operating Agreement with the Duval County School Board states that the
“Schultz Center” will “provide professional staff development through training and
related services to employees of the Board and other school districts.” The Schultz
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Center agrees to provide and the School Board agrees to purchase “effective and timely
professional development services aligned with the Board’s vision and instructional
priorities.”

DCPS Professional Development Programs
During the 2009-2010 school year, the Schultz Center provided professional development
in the following areas:

K-12 Literacy

K-12 Mathematics

K-12 Reading* (Florida Reading Competencies, Intensive Reading, CRISS,
REESOL)

K-12 Science

Teacher Induction Program* and Mentoring

ESOL* (English Speakers of Other Languages)

Continuous Learning Cycle/Lesson Study*

Leadership

Instructional Technology

High School Professional Development (PLCs*, Advanced Placement, First Coast
Scholars)

Middle School Professional Development (PLCs*)

Coaching Academy

Diversity

Non-certified employees

The Academic Services Division provides professional development to the areas listed
below as well as support to programs delivered by the Schultz Center.

Social Studies

Safe and Healthy Schools (Bullying*)
Music

Visual Arts

Guidance/Student Services

World Languages

Exceptional Student Education
Alternative Education

*State Mandated

Course descriptions are available in Appendix N.
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Appendix A

NSDC Standards for Professional Development

Context Standards
Learning Communities: Staff development that improves the learning of all students
organizes adults into learning communities whose goals are aligned with those of the school
and district.

Leadership: Staff development that improves the learning of all students requires skillful
school and district leaders who guide continuous instructional improvement.

Resources: Staff development that improves the learning of all students requires resources to
support adult learning and collaboration.

Process Standards
Data-Driven: Staff development that improves the learning of all students uses disaggregated
student data to determine adult learning priorities, monitor progress, and help sustain
continuous improvement.

Evaluation: Staff development that improves the learning of all students uses multiple
sources of information to guide improvement and demonstrate its impact.

Research-based: Staff development that improves the learning of all students prepares
educators to apply research to decision making.

Design: Staff development that improves the learning of all students uses learning strategies
appropriate to the intended goal.

Learning: Staff development that improves the learning of all students applies knowledge
about human learning and change.

Collaboration: Staff development that improves the learning of all students provides
educators with the knowledge and skills to collaborate.

Content Standards
Equity: Staff development that improves the learning of all students prepares educators to
understand and appreciate all students, create safe, orderly, and supportive learning
environments, and hold high expectations for students’ academic achievement.

Quality Teaching: Staff development that improves the learning of all students deepens
educators’ content knowledge, provides them with research-based instructional strategies to
assist students in meeting rigorous academic standards, and prepares them to use various
types of classroom assessments appropriately.

Family Involvement: Staff development that improves the learning of all students provides
educators with knowledge and skills to involve families and other stakeholders appropriately.
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Appendix B
NSDC Definition of Professional Development

34) PROFESSIONAL DEVELOPMENT— The term “professional development” means
a comprehensive, sustained, and intensive approach to improving teachers’ and
principals’ effectiveness in raising student achievement --

(A) Professional development fosters collective responsibility for improved student
performance and must be comprised of professional learning that:

(1) is aligned with rigorous state student academic achievement standards as well as
related local educational agency and school improvement goals;

(2) is conducted among educators at the school and facilitated by well-prepared school
principals and/or school-based professional development coaches, mentors, master
teachers, or other teacher leaders;

(3) primarily occurs several times per week among established teams of teachers,
principals, and other instructional staff members where the teams of educators engage in
a continuous cycle of improvement that —

(1) evaluates student, teacher, and school learning needs through a thorough review of
data on teacher and student performance;

(ii) defines a clear set of educator learning goals based on the rigorous analysis of the
data;

(iii) achieves the educator learning goals identified in subsection (A)(3)(ii) by
implementing coherent, sustained, and evidenced-based learning strategies, such as
lesson study and the development of formative assessments, that improve instructional
effectiveness and student achievement;

(iv) provides job-embedded coaching or other forms of assistance to support the transfer
of new knowledge and skills to the classroom;

(v) regularly assesses the effectiveness of the professional development in achieving
identified learning goals, improving teaching, and assisting all students in meeting
challenging state academic achievement standards;

(vi) informs ongoing improvements in teaching and student learning; and

(vii) that may be supported by external assistance.

(B) The process outlined in (A) may be supported by activities such as courses,
workshops, institutes, networks, and conferences that:

(1) must address the learning goals and objectives established for professional
development by educators at the school level;
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(2) advance the ongoing school-based professional development; and

(3) are provided by for-profit and nonprofit entities outside the school such as
universities, education service agencies, technical assistance providers, networks of
content-area specialists, and other education organizations and associations.
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Appendix C

Alignment of Professional Development in Florida

High Quality Professional
Development Activities are Defined in
NCLB

Florida Professional Development
System Evaluation Protocol

National Staff
Development Standards

Sustained, intensive and classroom- 1.2.3  Sustained training Quality Teaching (content)
focused 1.2.5 Time and resources
Having lasting and positive impact on 1.4.2 Student changes Data Driven (process)
classroom instruction 1.3.1 Transfer to students

1.3.2 Coaching and mentoring
Not “one-day or short-term workshops 1.2.3 Sustained training Design (process)
or conferences”
Designed to improve and increase 1.2.1 Relevance Individual Professional Quality Teaching (content)
teachers’ knowledge of the academic Development Plan (IDPD) Learning (process)
subjects the teachers teach
An integral part of the school-wide and 1.1.1 Individual needs assessment Learning Communities
district-wide educational improvement 1.1.2 Administrator review of [IPDP (context)
plans 1.1.3 Priority of needs Leadership (context)

Learning (process)

Designed to increase the knowledge and | 1.1.5 Content Quality Teaching (content)
skills needed to teach students 1.1.4 IPDP
challenging academic standards-based
content
Designed to improve classroom 1.1.5 Content Quality Teaching (content)
management skills
Developed with extensive participation 1.1.5 Individual needs assessment Evaluation (process)
of teachers, principals, parents and 2.1.1 School needs assessment
administrators
Regularly evaluated for impact on 2.1.2  Reviewing IPDPs Evaluation (process)
teacher effectiveness and student 2.1.3 Reviewing annual performance Leadership (context)
achievement appraisal data

1.4.3 Evaluation methods

1.4.4  Action research

1.4.5 Use of results
Using evaluation results to improve the 2.1.5 Generating a school-wide Evaluation (process)
quality of professional development professional development system
Designed to include instruction in data 1.1.5 Content Data Driven (process)
analysis to inform and instruct classroom
practice
Providing follow-up training to teachers | 1.3.1 Transfer to students Collaboration (process)
to ensure classroom implementation of 1.3.2  Coaching and mentoring Learning Communities
knowledge and skills gained in 1.3.3 Web-based resources and (context)
professional development activities assistance Resources (context)
Including instruction in ways that 1.1.5 Family involvement (content) Family Involvement

schools can effectively work with
parents

(content)

Providing instruction for students with
special needs

1.1.5 Content

Equity (content)

Scientifically research-based

3.1.2 District Professional Development
Systems research-evidenced based

Research-based (process)

Source: Florida Department of Education Bureau of Educator Recruitment, Development

and Retention
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Appendix D

Florida’s Differentiated Accountability Plan

Florida's Differentiated Accountability Plan*

Ap T4% B T grongraged schoo! anters Difereniiaded Accouwnfabiey (DA) afer missing Adsquale Vearke Progress (4'YFT for iwo
consecldive years. 4 pohool must make 4 VP two conserniive Ve foent DA, Wa sohood in DA makes A VP one wear, the sohooi's
countof fears missing AVPT freaapes  Howewern, Fitad sohioo! fhen misses AYF in e fodowing pear, the sohools oot of deears
missing A¥PT resumes. Reaching AYF forfwo conseculive years resfan's the Sears missing AYPTcownf af rero. To re-ander DA, a
sehood wowd' nesd do miss A YF for e consecudive FEars

DIFFERENTIATED ACCOUNTABILITY CATEGORIES

CATEGORY |

CATEGORY Il

e il

ifs

PREVENTI
“AC, 157, °C7, orungraded schools that have miss2d
AYP Tor ban COnEECUtive VEarE O 3 SUbEEquent
tnird wear ard hawe met a2 keast 50% of AYP
ciiena.

SCHOOL WPLEMENTE INTERVENTIONE
FOCUSED SUPPOAT AND INTERVENTIONE FO
SUEGROUWPE NOT HAKMNG AYF

DUETRICT MOMITORES FROGORESS AND
SUPPORTE ECHROOLE

P e

FREVENT Il

0" schools Tat have missad AYP Tor fewer than
o consaculive years.

0" schools Tat have missed AYP for ban
consecutlve years or a subsequent i year.

A7, "B, °C°, or ungraded schools that hawe missed
ANYP for twd conseculive years ar 3 subeaguent
hird year and have mef kes ihan B0 of AY2
crteria

DIETRICT DIRECTS WHOLE SCHOOL
INTERVENTIONE

SCHOOL WPLEMENTS INTERVENTIONS

DIETRICT WONTORE PROGRESE AND SURPFORTS
SCHOOLE

STATE MOMITORE DIZTRICT'E SUFRFORT QF
SCHOOLE

CORRECTI

AT, 5T, 0N, orungraded schools that have missed
AYP Tor four or mane years and have met at keast
&0% of AP criteria.

DIETRICT DIRECTS INTERVENTIONS

SCHOOL IMPLEMENTS INTERVENTIONS
FOQCUZED SUFFORT AMD INTERVENTIONS FOR
SUBEROUPE NOT MAMNG AYF

DIETRICT MONITORS FROORESS AMD
SUPPORTSE SCHOOLE

Pt o

CORRECTH

All °F" schools regardiess of A2 stabus.

T schools that have missed AY2 Tor four or more
Y2ErE,

A%, "B, °C°, or ungraded schools thal haee missed
AYE for four or mare years and have met kess than
307 of AYP crbera.

DRETRICT DIRECTS WHOLE SCHOOL

INTERVENTIONE

SCHOOL WPLEMENTS INTERVENTIONS

DNETRICT AND ETATE MOMITOR FROGQRESS AND

EUPPORT SCHOOLE

INTENZIVE ONEITE SUWPPORT I8 FROVIDED BY

NETRICT AND ETATE FOR FTAND @D FORMER F
CHOOLE IV 2007-2008°

SCHOOLE HOT IN DA

"AC, 757, °C7, and ungraded schools hal have met
100% of AYP oriteria for Sa0 or more Sonses e

years.
AT, 5. °CT, and ungradied schodls that have not
miksEed AP Tor bWo CONBECUbVE Vaars.

e o

INTERVENE

Cument “F" schools Mal have eamed ak least four

“F grages In the 1ast 6lx sehool years.

“D" or “F~ schoois Tiak meet thres of the four

following condiions:

= The parcantage of ran-profident students in
reading as INcreas=d ovar the past Tve years.

= The parcantage of non-profident students in math
nas Increasad owar e past Tve years.

= B5 % ar more of the school's shudents are not
proficiant In reading.

= B5 % ar more of the school's shudents are not
proficiant In ma.

STATE DIRECTS DVETRICT TO CHOOEE ONE OF

FOUR SPECIFIC RECONSTITUTION CPTIONS

ECHOOL IWFLEMENTS INTERVENTICNS

DFSTRICT AND STATE MOMTOR ONSITE

INTENZIVE CHEITE SUPPORT i3 FROVIDED BY

CISTRIGT AND STATE

Revised: D58

'Pending State Board aopeowal on July 14, 2005,
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Appendix E

Revised 2009 — 2010 Crosswalk of Differentiated Categories and Interventions

Crosswalk of Differentiated Categories and Interventions

SCHOOL IMPROVEMENT PLANNING

The schocl improvement plan is developed and implemented in alignment with state and federal requiremenis.

Preventl | Correctl [ Preventll | Correctll | Intervene

SchoolfSchool Advizory Council develops and
mplements plan; district approves through peer review | X

SchoolfSchool Advisory Council develops and
mplements plan; disfrict approves through peer review
and monitors implementation X

District develops plans in collaboration with school,
approves, and monitors implementation; schoo

mplements plan X X X
School provides extended-day or after-schoo! programs

for remediation and enrichment L X
Parent contracts/compacts are maintained that outline

the responsibilties of the scheool, parent, and student X X

District agsigns a Community Assessment Team to
review school performance data and determine cause

for low performance (F schools only) X X
District develops and implements a District

Improvement, Asgistance, and Intervention Plan X X X X X
Digtrict provides technical agsistance in analyzing

student data and revising school budgets X X X X X

Crosswalk of Differentiated Categories and Interventions

LEADERSHIP

Corrzct Il and Intervens achools, the principal must have a clear record of turning around a similar school.

Leaderzhip is experienced with a clear record of increaszing student achisvement and overall achool performance. For

Preventl | Correctl | Preventll | Correctll | Intervene
Schoel reviews/replaces members of the lzadership
team, as necessany X X X
School reviews/replaces leaderzhip t2am with district
assistance, as necessary X X
District reviews/hires gualified principal and/or school
eadership team and provides profegsional partner X X X X
District reviews/hires principal and school leaderzhip
team with stale assistance X
District utilizes state resources in leadership
development X X X X X
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Crosswalk of Differentiated Categories and Interventions

EDUCATOR QUALITY

All teachers assigned to subgroups not making A%P are highly qualified and cerified in-fizld. In addition, the school is fully
staffed with highly gualified paraprofessionals and student support 2ervices personnel.

Preventl | Correct]l | Preventll | Correct Il | Intervene
Teachers assigned to subgroups not making AYF ars
highly gualified and cerified in-fizld X X X X X
All paraprofessionals are highly qualified X X X X X
All student gsupport services personnel are qualified X X X X X
All ztudent support services personnel have
documented experience in a similar school sefting X X X
School does not have a higher percentags of first-year
or out-of-field teachers than the district average X X X X
Schocl does not have a higher percentage of first-year
or out-cf-fisld teachers than model Title | Schools bt X
School employs no teachers designated in need of
mprovement. L X
Schocl is fully staffed by the first day of school X X
Schoel iz provided Reading and Math/Science coaches X X
Schocl agsigns or hires additicnal staff to be lead
teachers with district assistance and state oversight as
needed bt X
Schoel ensures performance appraizals of instructional
personnel are primarily bazed on student achievement 3 X X 3 ¥
Sechoel ensures performance appraizals of leadership
team include student achievement goals related to
targeted subgroups X X X

Crosswalk of Differentiated Categories and Interventions

EDUCATOR QUALITY {continued)

All teachers assigned to subgroups not making A%P are highly qualified and cerified in-fizld. In additicn, the school is fully
staffed with highly gualified paraprofessionals and student support services personnel.

Prevent | | Correct!l | Preventll | Correctll [ Intervene
Disfrict ensures that performance appraizal of principal
ncludes student achievemesnt goals related to school
mprovement L X X L X
Disfrict trains staff on performance appraizal
nafruments X X X X X
District ensures performance appraizal process is
mplemented with fidelity X X X X
District provides pay for performance 2ystem based on
performance appraisals X X
District participates in school performance appraiza
process at the school S X
School reviewsfreplaces all relevant staff as necessary | X X X X X
District ensures that all relevant staff are qualified or
replaced as necessary X X L X
Disfrict pricritizes regources for staffing, implements
differentiated pay, and utilizes state educator
recruitment resources X X X bt bt
District ensures school compliance with staffing
requiremants, provides technical azsistance, and
ensures mid-year vacancies are filled X X X X
Disfrict reassigns gualified teachers as needed,
engures human resources department is appropriately
staffed, and may declare an emergency fo suspend
collective bargaining agreements X X X
State participates in sfaffing school *
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Crosswalk of Differentiated Categories and Interventions

PROFESSIOMAL DEVELOPMENT

Individual Professional Development Plans (IPDPs) arg aligned with the needs of subgroups not making AP, reform
efforts, and state protocol requirements. The master schedule provides time for both commeon planning and job-embedded
professional development (PD) for Prevent Il, Ceorrect I, and Intervene schools.

Prevent |

Correct |

Prevent Il

Correct Il

Intervene

School enzures IPDPs for teachers of targeted
subgroups includes PD targeting the needs of
subgroups not making AYP and include mentoring or
coaching by a highly effective teacher

Schoel ensures that Individual Leadership
Development Plang (ILFD2) include PD targsting the
subgroups not making AYP

Schoecl PD Plan aligns with state professional
development protocol standards

School enzures equitable access to technology
resources, integration, and professicnal development

Schoel redesigns master schedule to provide common
planning time and job-embedded professional
development and crganizes into Professional Learning
Communities (FLCs)

Schoel organizes PLCs aligned with district focused
delivery model and teachers of targeted subgroups into
Lezson Study Groups (L5Gs)

District provides technical agsiztance in identifying
professional development, ensures that schoo
professional development plans meet protocol
standards and align with schogl reform efforts and that
sufficient human resources are provided to deliver,
follow-up, and evaluate professional development

District ensures that appropriate rezources are provided
to redesign master schedule and accommodate
commaen glanning time, job-embedded professional
development, and PLCs

Crosswalk of Differentiated Categories and Interventions

PROFESSIONAL DEVELOPMENT (continued)

Individual Professional Development Plans (IPDPs) are aligned with the needs of subgroups not making AYP, reform
efforts, and state protocol requirements. The masfter schedule provides time for both commoen planning and job-embedded
professional development (PD) for Prevent Il, Correct I, and Intervene schoaols.

Prevent | | Correctl | Preventll | Correctll | Intervene
District provides professional development on
assessing student progress X X !
District PD Plan meets state PD protocol standards and
engures that school PD plan meets protocol standards | X X X X !
District completes the school professional development
glan in collaberation with the school X X
District participates in IPDFP mestings and completes a
focuzed professional development delivery model that
ncludes assignment of, and if applicable, training for,
content experts to serve as lead teachers and an
addifional expert in coaching PLCs and L3Gs h X
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Crosswalk of Differentiated Categories and Interventions

CURRICULUM ALIGNED AND PACED

An evidence-bazed curriculum iz implemented that iz aligned with the Mext Generation Sunshine State Standards. Al
students are scregned for placement in reading programs.

Prevent| | Correctl | Preventll | Correctll | Intervene
School identifies and implements evidencs-based
curriculum programs, aligns curriculum to the Mext
Generation Sunshine State Standards, implements
pacing guides, and ensures secondary students are
properly placed in rigorous coursework X X X X X
School implements state-adopted evidence-baszed
curriculum program and implements pacing guides X X
Schocl implements a schoclwide reform model ¥ ®
School implements district K-12 Reading Plan with
fidelity ¥ % % ¥
District implements K-12 Reading Plan with fidelity % X X ¥

Disfrict provides incentives and funding for the
mplementation of evidence-based curriculum
programs, supports alignment of initiatives, idenfifies
best practice daily lessons for targeted groups, and
provides technical assistance in instructional sfrategies
and methods X X X bt bt

District monitors schaduling of students in rigorous
courses who show Advanced Placement potential on
the PSAT or other measures appropriate for grade level | X X X X X

District defines for the state and the school the
natructional model that will ke followed in all
classrooms X X

Crosswalk of Differentiated Categories and Interventions

CONTINUCUS IMPROVEMENT MODEL

Ongoing formal and infermal assessments are administered to monitor student progress, redesign instruction as nesded,
and provide remediation, acesleration, and enrichment.

Preventl [ Correct!| | Preventll | Correctll | Intervene

School administers diagnestics and provides
remediation, acceleration, and enrichment X X X b X

Schoel develops and implements a curriculum calendar | X X X X X

District provides progress monitoring tocls and
analyzes data to determine effectiveness of instruction
and to allocate resources based on need X X X X X

School implements a Response to Intervention mode X X X

Schoel ensures real-time access to student
achigvement data X X X bt X

District provides technical assistance on formative and
summafive assessmenis X

District prescribes formative and summative
assessmants X X X

District provides profeszional development on
assessing student progress X A X

District moniters and analyzes progress monitoring
three times per year for students requiring reading
ntervention X X X X X

District monitors and analyzes progress monitoring on
tested core-content areas twice per year X X

District monitors and analyzes progress monitaring on
tested core-content areas three times per year X X

District ensures that schools demonstrating the greatest
need, based on data analysis, receive the highest
percentage of resources X X X hd X
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Crosswalk of Differentiated Categories and Interventions

CHOICE WITH TRANSPORTATION

District provides choice with transportation to all eligible students in Title | schools that have not made AYP for two or more years
and all Repeating F non-Title | Schools.

Prevent | Correct | Preventll | Correctll [ Intervene
District provides Choice with Transportation X X X x

SUPPLEMENTAL EDUCATIONAL SERVICES

District offers Supplemental Educational Services to all eligible students in Title | schools that have not made AYF for two or more
YEars.

Prevent | Correct | Prevent Il Correctll | Intervene
District makes Supplemental Educational Services
availabls X X X h,3 *
MONITORING PROCESSES AND PLANS
Menitoring plans are in place to ensure implementation of schocl improvement requirements with fidelity.

Prevent | Correct | Preventll | Correctll | Intervene
School Advisory Council monitors implementation of the
school improvement plans (SIP) X X X X X
School assembles a team fo menitor fidelity of
implementation and defines roles X X X X
School participates in a comprehensive monitoring process
that includes classrocm, team, and school-wide monitoring x
School reports prescribed reading progress monitoring
three times per year using the Progress Monitoring and
Reporting Metwork (PMREN) X X X X X
District monitors and evaluates improvement efforis X X x X
District evaluates professional development X X X X X
District evaluates core-content progress monitoring twice
per year and reguirsd reading progress monitoring  thres
times per year and reports to FLDOE X X X
District evaluates progress monitonng three imes per year
and reperte fo FLDOE X X
Supernntendent reports progress to FDOE monthly and bi-
monthly to State Board of Education X

A3
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Crosswalk of Differentiated Categories and Interventions

CORRECTIVE ACTION

District develops Corrective Action Plan and school implements that plan.

Prevent | Correct | Prevent I

Correct 1l

Intervene

District appoints an outside expert to advise the school on
its progress toward making AYP based on itz school
improvement plan and reagsigns staff relevant to the failure
of the school X X

District appoints an cutside expert to advise the school on
its progress toward making AYP based on its school
improvement glan, recrganizes district staff to support
specific non-peformance areas, and reassigns staff
relevant to the failure of the schoaol X

HE

wE

*Schools continue to implement Corrective Action Plan in Year 4 while planning for Restructuring

RESTRUCTURING

District develops Restructuring Plan and school implements that plan.

Prevent Il

District reorganizes school staff to support areas that the
school did not make AYP and increases oversight and
mionitoring

District reorganizes school staff, increases oversight and
monitoring, replaces school staff relevant to the failure of
the school, as necesszary, and implements one of the five
restructuring options identified in HCLE

District closes the school and reopens as a district-
managed turnaround school; closes and reassigns
students to another school, and menitor progress of
reasgigned studenis; reopens as a charter or muliiple
chariers; centracts with an outside entity to run the school;
or restructures the schocl as a career institute(s) in
alignment with student needs

Correct 1l

Intervene
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Appendix F

November 2008 FL DOE Site Visit Results: PD System Evaluation

Protocol

Using the Florida Professional Development Evaluation Protocol, the FL DOE team

has visited the district twice, 2006 and 2008. The Protocol was used to examine

practices at the district, school, and faculty levels rating each of the 66 indicators on a
4-point rubric [ 1) Unacceptable, 2) Marginal, 3) Good, 4) Excellent]. The mid-point
of the scale is 2.5. The rating scale 3.5 and higher are considered exemplary and

ratings lower than 2.0 needs improvement.

Level: District

Strand: Planning

N
(=3
>
=)}

N
(=3
=3
=7}

3.1.1 District Needs Assessment

3.1.2 Generating a District-wide Professional Development System

3.1.3 Content

3.1.4 Trainers

BB WIW

R NIE S

Strand: Delivery

3.2.1 Relevance of Professional Development

3.2.2 Learning Strategies

3.2.3 Sustained Training

3.2.4 Use of Technology

3.2.5 Time Resources

3.2.6 Dollar Resources

3.2.7 Coordinated Records

3.2.8 Leadership

3.2.9 Growing the Organization

WA WA

RN RN E I R E R EES

Strand: Follow-Up

3.3.1 Transfer to Students

3.3.2 Coaching and Mentoring

3.3.3 Web-based Resources and Assistance

3.3.4 Follow-up Coordination

LIRS

NI

Strand: Evaluation

3.4.1 Implementing the System

3.4.2 Transfer to the Classroom

3.4.3 Student Changes

3.4.4 Evaluation Methods

3.4.5 Use of Results

3.4.6 Expenditures

3.4.7 Student Gains

WIN[W[W[WIW|[N

WWARMEARD
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Level: School

Strand: Planning 2006 2008
2.1.1 School Needs Assessment 3.7 3.6*
2.1.2 Reviewing Professional Development Plans 2.1 33
2.1.3 Reviewing Annual Performance Appraisal Data 2.7 3.2%
2.1.4 Coordinating with School Improvement Plan 3.6 3.6*
2.1.5 Generating a School-wide Professional Development System 3.2 3.3%
2.1.6 Content 3.8 3.8
2.1.7 Learning Communities 2.5 3.2
Strand: Delivery

2.2.1 Relevance of Professional Development 3.6 3.8
2.2.2 Learning Strategies 3.1 3.4%
2.2.3 Sustained Training 3.1 3.1%
2.2.4 Use of Technology 3.2 3.6*
2.2.5 Time Resources 3.5 3.8
2.2.6 Dollar Resources 33 3.2
2.2.7 Coordinated Records 3.5 3.7*
Strand: Follow-Up

2.3.1 Transfer to Students 3.1 3.4
2.3.2 Coaching and Mentoring 2.6 3.2%
2.3.3 Web-based Resources and Assistance 1.8 2.6
Strand: Evaluation

2.4.1 Implementing the System 2.8 3.0%*
2.4.2 Transfer to the Classroom 2.6 3.0%*
2.4.3 Evaluation Methods 2.9 2.9%*
2.4.4 Use of Results 2.4 2.6*
2.4.5 Expenditures 2.1 1.2

Note: * indicates a significant difference of .5 pts. or greater across different levels (E. M,

H), especially at the middle school level.
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Level: Faculty

Strand: Planning 2006 2008
1.1.1 Individual Needs Assessment 2.7 3.3*%
1.1.2 Administrator Review 2.2 3.0
1.1.3 Priority of Needs 2.6 3.2%
1.1.4 Individual Professional Development Plan 1.8 2.7*
1.1.5 Content 2.7 3.4*
1.1.6 Learning Communities 1.9 2.8
Strand: Delivery

1.2.1 Relevance of Professional Development 2.5 3.5%
1.2.2 Learning Strategies 3.1 3.4%
1.2.3 Sustained Training 2.8 3.2%
1.2.4 Use of Technology 3.1 3.4%
1.2.5 Time Resources 3.4 3.6
1.2.6 Coordinated Records 3.6 34
Strand: Follow-Up

1.3.1 Transfer to Students 3.1 3.5%
1.3.2 Coaching and Mentoring 2.3 2.6*
1.3.3 Web-based Resources and Assistance 1.7 2.8
Strand: Evaluation

1.4.1 Implementing the Plan 2.1 2.7*
1.4.2 Student Changes 2.4 3.2%
1.4.3 Evaluation Methods 2.2 3.0*
1.4.4 Action Research 1.0 1.1
1.4.5 Use of Results 1.9 2.5%

Note: * indicates difference in scores across levels, especially at the middle school level.

Evaluation at the school and faculty levels was identified with ratings below 2.0,

which means an area in need of improvement.

School Level
e Evaluation: Expenditures (1.2)

Faculty Level
e Evaluation: Action Research (1.1)
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Appendix G

2008-2009 Standards Assessment Inventory (SAI) Results

The Standards Assessment Inventory (SAI) is a 60-item electronic survey to assess the
perceptions of teachers of the level of implementation at the school of the NSDC
standards for professional development. The three standards identified as needing the
most improvement in 2008 and 2009 included: Learning Communities, Evaluation, and

Learning.
Average Standard Value by Year O Ouval County Schools 2008 SAI (N=148 schools)
DUVAL COUNTY SCHOOLS O Ouval Courty Schools 2009 SAI (H=150 schools)
Always ©4)

Fregquently (3)

—~

Sometimes C2)

Seldom (1)

Newer (00

Leadetship
Resources
Oata-Oriwven
Evaluation
Rezearch-Bazed
Design

Learning
Collaboration
Equity

Quality Teaching
Family Involvement

Learning Communities
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Appendix H

2008 Quality Assurance Review Team Results

Commendation
The professional learning and development of staff at all levels is a high priority in Duval
County Schools.

The commitment of time and resources allocated for staff development illustrates this
value. The alignment of professional learning experiences to the vision and goals plus the
scope and type of opportunities available give evidence of richness and quality. Staff in
Duval benefit greatly from their association and the workshops they receive from the
renowned Schultz Center.

Most notable, however, is the instructional leadership and the collaborative and job-
embedded learning opportunities that occur at the schools.

Recommendations

1. Engage in a causal analysis to gain deeper insight into the achievement gap so that
equity can be attained.
Achieving equity should mean; providing all students with what they need to learn —
not giving all students the same thing.

Differences in the effectiveness of communications, quality of facilities, resource
distribution, fidelity of program implementation, teacher support, and staff quality
were apparent.

2. Create coherence and completeness to your assessment system so it effectively
informs and guides teaching and learning.
Teachers generated classroom assessments are an integral component of a quality
assessment system. They have the capacity to provide relevant “just in time”
information needed to guide day-to-day instructional decisions and actions. Evidence
shows variation across the system in the understanding and implementation of these
types of assessments. Professional learning on how to develop and use classroom
assessments coupled with coaching and support will ensure this practice becomes
embedded and implemented throughout the system.

3. Evaluate current programs and initiatives to identify what works and develop
procedures to ensure they are matched or aligned with needs, being implemented
properly, and set up for sustainability.

Evidence indicates a lack of clarity regarding when, where and how to use programs
in addition to disparity in the competence and confidence of staff to effectively put
them into practice. Programs are often implemented in isolation and therefore do not
benefit from the synergy of coordination.
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4. Examine the district’s communication system in order to learn how to successfully

message and reach all stakeholders.

Communication methods are very rich in scope and quality; however, there exists
groups of hard to reach stakeholders. As a result, segments of the community lack
information opportunities for participation and a means for decision-making. Study
the effectiveness of various communication methods in reaching different stakeholder
groups. Use this knowledge and insight to create, deliver, and monitor
communication strategies that target these hard to reach stakeholders. Two-way
communication is a critical factor in organizational performance and effectiveness.
Once strengthened, it can be leveraged to help increase parent involvement and
Student learning.

Devise and implement system-wide procedures to ensure collaborative horizontal
planning and vertical articulation.

Communication between elementary, middle and high school levels was inconsistent.
Vehicles for bringing people from different schools together to share challenges and
collaborate on solutions will help build a professional learning community. Dialogue
around curricular content and instructional practice will contribute to alignment
across the district and facilitate system coherence for students as they transition from
grade to grade and school to school. Horizontal and vertical planning may also
provide a medium for addressing inconsistencies and discrepancies the system is
experiencing.
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Appendix I

January 2008 CTAC Focus on Literacy: Professional Development
Audit Key Findings

Key Findings

Findings from the analysis of the impact of literacy professional development on
student achievement make it imperative that teachers of all experience levels
participate in literacy professional development:

Impact on Student Achievement

There is a positive relationship between teacher professional development hours
in literacy courses and student growth in reading on the FCAT.

The analysis of the impact of professional development on student achievement
using a three-level hierarchical linear model (HLM) shows that for each six-hour
day of literacy professional development participation by a teachers, student scale
scores on the 2006-07 FCAT increased by a half (0.5) point, a result which is
statistically significant.

In testing for an interaction between experience and professional development
days, the audit team found that teachers at all experience levels benefit from
professional development.

Teacher and Principal Perspectives

There is overall agreement among focus group participants that Schultz Center
professional development sessions provide opportunities to (1) engage in a
dialogue; (2) practice the new strategies or apply new learning; (3) receive follow-
up (i.e., a coach or principal visit and feedback); and (4) collaborate with peers.
Teacher and principal responses in both interviews and surveys are predominantly
positive when asked about their experience with Schultz Center professional
development literacy courses and their impact on their teaching.

There is a perception among teachers who have participated in the literacy courses
that their own work and the overall achievement of students is impacted
negatively by those teachers who have not engaged at some level in Schultz
Center literacy offerings.

Teachers stress the need for professional development that will assist then in
effectively bridging the gap between professional development learnings and their
own classrooms.

Both the focus group interviewees and the survey respondents value professional
development that deepens relevant subject area knowledge for participants (91.8%
teachers and 92.0% principals agree or strongly agree.

Across all respondent groups on the survey, more than 60% say that their level of

knowledge of the research-based components of student literacy is between
Skilled and Advanced.
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e Key areas identified in educational research literature as critical in early literacy
have the lowest teacher ratings on the survey with respect to the amount of
professional development received, including: phonemic awareness, letter
knowledge, and concepts of print; coding, and encoding; spelling and
handwriting; standard English usage; and academic vocabulary and study skills.

e Principals believe that they are supportive of teacher professional development,
but they do not feel that they are included in the professional development
communication loop so that they can more effectively participate, provide
feedback, and support teachers.

Impact on Classroom Practices

e All but one of the teachers observed in the classroom were using the components
of the America’s Choice literacy model, the core content of the Schultz Center
literacy classes, to structure instruction in their classrooms, including five teachers
who had not participated in Schultz Center professional development.

e There is substantial evidence that most of the teachers observed even by the time
of the first visits in late September were making gains in (1) establishing the
routines and rituals of the literacy model; (2) using the classroom environment as
a teaching tool; (3) adapting available wall space for bulletin boards that support
and remind students of key concepts; and (4) providing multiple opportunities for
students to interact with text.

e Effectiveness in the application of the literacy model by the teachers varied
widely. The most effective teaching observed seems to be guided by a “literacy
gestalt,” which is to say that the teacher understands how students learn to read
and write thoroughly enough to keep all of the segments of the program integrated
and making sense. Less effective teaching occurs in the classrooms that generate
fragmented activity related to the components of the literacy model that does not
add up or assist children in making sense. The least effective teaching is
associated with a lack of thorough planning and either an inability or lack of
interest in connecting with the children in the classroom.

e Lack of teaching effectiveness in literacy instruction is in evidence in the
classrooms in three major ways: (1) misapplication of components of the
America’s Choice literacy model, indicating that some of the teaching observed
shows the use of activities and strategies from the model without a thorough
understanding of the theory and best practice behind it; (20 a lack of
connectedness or integration among the components of the model so that children
can make sense of their learning activities; and (3) a lack of lesson scaffolding
(the structure built around a concept by the teacher that helps all children to
access and construct knowledge), particularly in writing.

Source: Community Training and Assistance Center. January 2008. Focus on literacy:
Professional development audit. Boston, MA: CTAC.

Full report available at http://www.ctacusa.com/PDFs/Rpt-FocusOnLiteracy-2008.pdf
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Appendix J

Evaluation Briefs
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COMNTINUOUS LEARMING CYCLE PROGRAM 20072008
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5% in tha measurement of lkeaming grals. In 2008.09, coachas wil e providsd with
mar faning in this aka Io as=s them in supporting schooks In accomplish 1ha kaming
geals dafinad for coaching oyde work
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THE OUTCOMES RESEARCH PROJECT
AMD STAMDARDS-BASED LITERACY
[FMAPACT AMALYSIS YEAR IV 2007-2008

SO0PE OF STUDY

This marks tha end of tha fourth year of werk b study the impect of Standards-Sasad
Uiveracy Tmiving [S5LT] for machars on siudent achizvamant. The work bagan as 2 pikal
projact in 2004-2005, and afer ssaing some promising @y resus, further workle 50 teachers, 102 shlents
mpard ta "suricomas mssach preject! was suppartad by the pariner argenimtions of e
Schultz Camar and Duwal Coumy Schoed Board, &1 tha sams tims, a sysm for planning 2008

ard devaloping prolessoral developmen progrems ai #ha Schultz Cantar wers baing : ¥
mostrucked I giva us 1ha capacily o da this work on 2n ongaing basis Tor 21l prgrams. 2300 teachers, 58,1010 students
Baszd on cur posiia sarly msults, tha Flaida Logisbrium further fondad this
ontinuing work in a joimt awend 1o ha Schubte Cantar with thae Linivarsity

of Morth Florida

Each yaar, laiger and mos: diversa groups of sac hars heva baan invobead
in #a shudy, inchiding mow ard mom sh.dents who am the recipianis of
benefits o tearhars from 1hair snhanced lkeaming and pectim. The ors:
of pur work over the pesl savenl years has baen providing evidenoa trat
this posifive resuk mn be shown ronsisienty, and pradichbly Athough
512 chars acimlly compleied Maroy wmining in 2008, oy a smal
pilot group of teachars ware inclided for the imped 2nzlysis. [Thes war
machar in grdss 4 and § whos studanis would havs tha two years of
test iz necassany forthe aralysis | Baginming in 2305 with a smal
greup of appeodmataly B0 teachars ard 792 sb.denis, 1ha impoct shady
for tha: cunsmnt yaar has grown o induda rearky 2200 sachors and
B%,000 studaris. The char ai right dksimies fa inceass in =om

of the impact work.

Non-PD

Lecss than 5 days af Prefessional Developmant

RESEARCH AND COMNCLUSIONS Some-PD

Tha el purposa of this work, and for prviding prokesionz| devalpmant io tochars, is 5115 days of Frofesimal Davelnpment
tha balidl that this tima spant wil msult in disct barafits o studants in the fom of -
improvad tmching practica, ard ukmatsly,in susnt achivemant gaire. Each yaer, Crifical-PD

wa haws documamiad the msuls of analyses on sident gains inachisseman using More than 15 days of Professional Developmant
rasubs of aralyses on FCAT Reading Cevalopmanial Scale Sross. Tha anabsis of stedart
data was basad oncomperisons of the slztive ses of sudem geins by coegies of
accumulbried professional deavalopmant [Mon-PD, Some-PD, and Critizal-PO). Tha resulk
hes baen a clear tond toward improved studant 2chigvamant by ncsasng numbas of
profesionz| devalopmant hours complated. Wa copsct tn sea inoreasing studant I
achiasameant as & functian of tha inoraasing amount of tims teaches hava invastad in 4| I_l:,r
pivksional devalpment. \ 7

FOR TEACH|NG & LEADERSH|P
WComtinuad)
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THE OUTCOMES RESEARCH PROJECT AWND STANDARDS-

BASED LITERACY [MPACT ARALYSLS Vear [V 206072008

Tha msuls in 2007 -200E wora in na with previors years' resuls, and with
audit resuls obizinad las! year from tha Commun’ty Tachmizai Asasiznca
Cantar [CTAC's) professiona| devalopmant sudic commissionad by tha Schultz
Cantar in 2005-2007. Tha resu ks indicaied that Ramoy teining could ba
shown 1o hava an impact on Eachars o &l cpaniances kesls, and 1hat
disramibls resuls on sHuden achivamant can e deteminad for avary doy
of achar' ima spart in limroy Fining.

In 2007 -Z00E, 1ha mertem of increesing gins by studanis 25 catogord by
tha amoum of profesionz| devalopmant eqperianoed by thair feachars
is claar, as indicaizd by the graph 21 ight.

GAIHS BY STUDERNT SUBGROUP

In addiion, 1ha 2nzlysas on sudant data camiad oud this yaar 2l inchudad 2
shudy ol the impact of prolessoral devalopmen on at-risk subgyoups of
studaris (by NOLE dessficrtions). Thess am issues of specizl imporzncs a5
progrms and Services am consdesd fortha influanoe tay might heva on
studanis who hews typically rot been 25 surcaessful with rediional waching
matheds and mzleraks Profkssional deslopmant programs, in particular,
should be salumizd in lems of thair rlative impct on ol groups, 2 wall
as on subpyoups of ai-rsk studaris. Tha graph at right ilusiates the mpact
of differart levaks of prolessional dassiopment on e achizvamant geins
mads by sudants in FresAeducad Lunch and Faid Lunch sudants. e wara
plazsad 1o 5as that achivameant gpins for both groups of studanis inorased
as ima spart in 1rining ncRamd; but of spacial importanm was e fact
that sludants on FragRedured Lunch responded with aven higher gains.

The full raport inchidas a simiar arabysis for oihar 7i-rsk studant groups,
and 1ha =ma posiive rends wars noled. Sredand Ract Subhgeups and
Enecants Kith and Withaowt DlsabdiYes demonstrata the sama petiam of
grirs shown in tha bar graphia the right. This kind of Tocus on peirng
tha masl pomising prectioes with speciiic groups of sudents mests boh
tha inkem 2nd lznguage of MCLE, but mos: imparznty, & whatwil

b& necessany § we am o minimis and siminzis bng-standing
achivamant gaps.

IH SUMMARY

W tha achisvamant gains of sudants whoss tsachars omplata
Zome-PD as companad 10 MonPD impeovad by 225%

# tha achisvamant gains of sudants whoss tsachars omplata
Critical PO 25 comperd 1o Mon-PO imechars mprosed by T8

4 tha achivamant gains of studants whoss tsachars omplata a kel
of Critical PO 2z compard 1o tha distict averegs imprss by 63%

|
{If{; SCHULTZ CENTER

FOR TEACHING & LEADERSHIP

4015 Bowkevard Cerriar Drive - Jacksomella, FL 32207 - sobulicenter. oy
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1MPACT OF REVISED STARDARDS- BASED
MATHEMATICS COURSES 200607 ARD 2007-08

WHY MATHEMATICS OOURSES WERE REVISED

Tha nesd tn undarstand and uss maihamarics in evaryday Ha 2nd in the workplaca has
rivar baan graziern, and this malizzbon has kd o mos docused and sustzined oifors o
improvs schood methematics cumicul. Resnchring of slandark-bhased medhamatios
coursas was imflusnced by msmich and bast svdenca from combinsiions of
waitian cumiculum and sandams-bsed kaming srvimrmants. In addiion, lesors wea
kearmad from highly successiul methods such 2= Jspareea isssen sudy 2nd instnuciional
stratagies such as 2ssef-besar hsnecnbn, davaloped by Bosion Public Schank. Lising
thass resyumas o e-design mathamatics courses 2t iha Schulz Camiar snsuss tat byars
e -1 and intarzciion am parl of raw Eﬁm‘ﬂ ooursas. Faiunes of

ngrru&muinrwﬁimrd TEDENTEng niz' stnglhs, and halping
shudanis 1o think 2bout and plan for thair aducational h Tha mama considemtions
geem howirining & conductad with tszchers, inoluding the s of support kyers 2nd
|n'hnch:npnt:hdmhnuﬂ'nmiurﬂhu:hi-xncl‘ns The usa of poaches is imandad
tm Falp achars mplamant knowladgs, shills, 2nd proives mad fom professional
devalopmant eqperiancas as ey am inegaied inm classmom insn.oton.

COURSE EVALUATION AND PROCEDURE

Tha fist courss in the mahamatics pogram 1o ba revisad wes Mathamaics 101. b
rapresanid rew undarsandings sbout 1ha kaming reeds of studemts, and 1ha reads of
teachars 1o improve ard anherce thair maching prctios. Iniha spring of 2007, 2 survay
was Lead o mezsur spacts of both comlent knowdkadgs and implamemiaion at 2 singla
paint in ima. Bacauss rapluring pe-iest dat indvidually fom all panticipzamis can b
problameic, & mathod mﬂ tha narospactiva jpro-fest post kst dasipe was used W gzin
paricipant parsparives abon fha dagra towhich tair kaming of knowledgs and shils
ard implamaniziion of prcticss lad dranged prior o 2nd fdllowing 1ha Taining. The
grphic at right indicries some of #a sunay findings:

Erother group of importznt iams on e suvey mesund teachers' esporsss o questions
about using Mathamanizs Worishop Modal artifacs in thair dassrooms. lﬁ:rh‘ungf
participants reperied using artifacts in thai cheescoms &t 85.5%, an inowase of Z15%
The keval of raparted usa in classmoms of Rituals & Routines was 9E. 2% following tha
training, an inoreasa af 23.2%. Tha suney alka inquined into dheracenstics of school-besad
profemionz| devalopmant opportunities. As & whaoks, E4% of teachers oompleting Wath 101
mﬁrln:l fiva Raburs of & o kaming ariommant 4 inta

b professiom g presan Cumandy

THE ACADEMY OF MATHEMATICS (ACM) EXPERIEMCE

Tha Acadamy of Mathamatics (oM wes designad 1o comhbing cherotorislics. of assat-
barad istucon, milectve fsaching and keming, ard principles of Stigar's fsson sty
imip 2 program kasnly docussed on how studanis kam. Tha okl was dalierd via faog-io-
fas group parici p&mlrﬂﬂnmdﬂaﬁd&nﬁﬁhﬂﬂmrﬁhﬁnﬂ:@l&m
abowad machars o Sirually® chmra in thair chssoms. Raflctions foms
wars ool lectad Trom 21 parti pemis atarding in the spring of 2007, {21 of 2007, and spring

{Cominuad}

2007 MATHERMTICS 101 PARTICIPANT SURYEY

Fﬂ_rm mﬁ.ﬂmu‘.— o
ersiznding of Conceply and y
implerneniation of Concaply and' Skills;
Aniifzcts, Ritvals & Rowiines; and
Reffactions of Professional
Davalapmant Opp ortomiies.

+ overall high level rezponzes to
knowiedes items was 90%

+# overall high level rezponzes to
implementation items was 875

+# percentage increase o “high"
degres of knowledge was 735

+# percentage increase fo “high”
degres of implemeantation was 6775

# increases in implementation
knowiedes and understanding

!
SCHULTZ CENTER

FOR TEACHING & LEADERSHIP

4019 Bankrvard Comar Drive - Jeckearilla, FL 32207 - g hultmoentsr. og
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It PACT OF EEVISED STAMDARDS-BASED
MATHEMATICS CDURSES 200607 anp 2007-08

ol Z00E (N =204}, Mamativa faadheck wes provided from participants, orgenimad by the
posiive or ragztive sart on tha informadion given, and amanged in cakegonas acooeding 1o
topic. Findings from ta Reldactions comant arelysis inc udad:

¥ machars likad the naubal wehic ko affordad tham for dbsaning 2nd
discussing irstruciion amurd vidso sikamad le=ors:

# wachars BH mom cambls of idantifing key chamciaristios associmiad
with Mathemaiibs Moda' lesson oom poranis rher Ao

4 vidao srazming was omhsasically receivad as an cpporunity o
obsarva in achuzl classmoom setings

2 of Ao parficipants war corductad, 2nd soma highlights of tha Ao suray 2
wkad ol right:

Tha most difficul asmct of the Ao ssparianca for paricipants 42 achiss was mmplsting:
the Task and' Tevsker aciviy. This morcea dooumantad 1ha uss of new simsgies 2nd
pedzpogy lmzmead through oM, 2nd wes insrumanial in dalemining tha sdent o which
tmchars war mplamenting naw shils ard simagies imochssmam praciion.

STUDENT IMPACT OF REVISED MATHEMATICS COURSES

Htar wa yazrs of mplemaeming muised standards basad mirthamados courmses, 1ha odart
of posiive studant 2chisvamant muicomas in rgeied amas was essead. Qur ffecry of

actibw at tha Echutiz Cantar habds thet £ we prowda Eachan with sushinad, high qualioy
profesional kaming 2 panances, weoan chsgoam padica wil ba ankancad,
ard thawmloss, studam achivamant imp !

‘W airaoad siudem perfomanoa by idemifying sbudanis of menham atics @achers inschod

yazr (200738, and delarmining tha amicunt of sendsrds-hased mathamatics mining

ZEWT) thoss teachers had com . g than determirad whathar studart FCAT grins

differad on 1ha basis of how muc mmﬂlmumﬂd
ovar ha past e yamirs (2005-07 and 200704]. Tima davried i mathamatios

raining was ragonzed imic i groupings: -1 days, 2-10 deyes, and 1120 days.

Tha graph 2t right ilustaies our findings:

Thaima parod includad ini this mpack was brisf Hwe yas],
during which tims Eachars had q:-p;n:-ﬁﬁh participats ir!:?-.lind
mathemziios trining. Tha macimum number of hours of prolessioral

dnmdq_:rrnrthhn?n‘uihbacl‘ﬂuudhrddﬂ]ﬂ?—ﬂﬂ-m; 15
appeamarialy 120, Aol of ©16 wachars wer idantified as meching

mathameiios courses for studaris in gredes 4-10 [studaris for ia -

whom o years' of FCAT tost driz would ba awibbla for

COMpAsan PFposas:. i

Rasuls oftha sudant impact anakysis indicated that mathematics o
training had an impact an all teas: and that discornibl results 18- oD
in shudent achissement cauld ba detarmined for increasing days of
tﬂd‘rti‘nnmrthminh . Mhhough siatsticelly sigrificarnt, we 1im
acknowladgs tre the actual in thass scora kevalks ara small Hifam
Herweavar, at this @ nphmrmwwniﬂmn:lﬁslin

cenfimming hat the diecbon 2nd patiam of ncrasing sudent stoRs

by incrmsing mathemaiics prolessioral ol ws wariiad. Iniha obowing
yazrs, 1ha impect on sudart achiovemant will ba opscied o ircnom 25 mos
wochar 2 m'npm Mok oS i mallamedics 1rining, andam 2bs o
g=despar imoiha

iq’.‘n-'lllh

AOM FRETICIPENT SURVEY DETMILS

(BTE) fowwd wilee siwaming #n.bs an
ssanfa pavl of fe Ao axpanswes,
Additionally, two-thinds of paricipants found
i Blackbeard online dizzussin beand
halpful. Cither highlights included:

& B5°% identified modeling of

# 81°% listed leaming mare about
looking at shadent werk, and

#ﬁi::ﬂ ln;u of higher
inztroction a5 most

Teachers fist the fllawing = areas in which
they most need mom opporiuniies b view
and discuss teaching practice:

& 547 want o lesm mare aboui
developing and using classreom
assessments

#6532 want t» see more examples of
difierentiated instruction in lessons

# 62°% request more opporiunities io

view stadent work that address
standards

4015 Bonkrvard Coiar Drive - Jacksorrella, FL 32207 - sohulimoenter. org

73



EVALUATION BRIEF

SCHOOL INSTRUCTIOMAL COACHES AND
THE COACHING ACADEMY 2007-2008

THE COACHING ACADERMY

School Insucional Coeckas (ST work 4o snsum s.ccemiul ard efacive implmantzicn
of instn.ctioral programs in schooks by provids shill, and su o echars.
Tha program axvabiation for 200708 was not e wrk. in Craches # Dt was Collacted from Suweys
thamsakas, but of mamhly academiss, provided by tha Schulz Camiar 1o msched . .

insin. e coachez o ha challunging s tha favs in schatk. Rsirict baosd s.proet and Monthly Activity Logs

for this schaol besad posiion was baing m-wamined ke the 2008- 2009 schod year, 50 ..
2spets of e susierion wes 20 aimed 1 cktmiing e parccived naads of seheds 67%  Principals Responding
krowladge and shil ames necesany for high padoming Schood destucibnal Cozoiar,
pl'icuhlz:nanncﬂmﬂuan-:y.uhmhnhhm.dﬁuﬂhmh.m 64% Coaches Responding
chiectiva or e 2007-08 evalumion was ko deteming 1ha meert i which

106,87 1 Reportad Caaching Hours

roaching acadamies war ablatosu School nstnecibnai Cozobar [35) in ther
wpandad roda, and 1ha edent to which 1hay was shla o addmss 1ha comiant, rsinucional

sreiagies, and 2dult karning reeds of Schood iestrecnbral Cozcivas in ordar o batier % Wantifind High Leverage Roles for School
Frapam thamm o camy ut E e instruchional Gaachos to Help Maimize

Sucrass of Educational Programs

How THE COACHING ACADEMY WORKS

&l programs dasigrad and dalivarsd through 1ha Canter am based on
Tha Schuttz Carier's thaory of 2c¥fon. W baliovs that i achars 2
providad with deep, focusad professional davslopmant 2mund

sz rch-hesed praciices, ard ampls cpmiuniies for mflacion ard
persoral growth, hat this will knd o oxelbent instruction and sudant
achiamart. Changss in faacher krowladss and kil wil amslss o
shidart mriomazncs as depicied in tha mads a1 right

Coaching is ims 2nd resourms imensive, and we2m aocountbla for
tha resoumes eopendad and tha results achisvad. Deria collaction

i 1ha progrm wam das o 2courmshgy 2nd validy
mﬂ reoeEsaTy infomation i%:i prooees, and provids svidarog
that our Mﬁ'ﬁaﬂh iz sound. D wes odlleried on ime in
typas of oomching activites, and feedback on 1rining rasds in
aras of subject arm knowladge and instruciioral shilks and predios.
Eduk eaming 1heory principls wera oolacied for uss in ongeing reads
asmsanat, program planning, and progem aval weion

WHAT Was EVALUATED

Tha svaluziion of 210s 2nd the monthly maching academies for schaol wear 2007- 2008
wars basar aortwo primany data sourms:

1. dimci faadhack from surweys of principals 2nd Schonl bestreciionad Coaotas

thamsabes, and sl - -
E.dﬁmlthdbyi:gumﬂmdrumﬂ ing ooaching adliviiss ""l-:'" ll__fl" SCHULTZ CENTER
prorcad 1o schaoks in tha form of mambly activity kags.

FOR TEACHING & LEADERSHIP
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SCHOOL INSTRUCTIOMAL COACHES AND
THE COACHING ACADEMY 2007-2008

WHO PARTICIPATED

Elecirenic survays of all prircipels and Schosd instectora’ Coaches wera distributed in May.
Two-thirds of mach group respordad, providing sufficem data o project with confidencs te
tha gpirions and aitiudes Rpoisd wak Rpesaiive of goups as & whols.

Survey Cragps # Bhirbukd * Rk = P i
Priscigshi 153 10 (1

CArie! 155 ] Ext

Sheks 1] 4B m e AN WET 2 acnoS Mol I S DR
Taich i Friscipais|

AREAS OF TRAIMIMG MEED

From providad foadback, wa deaisrmined tha highast priority mining nesds for supplemantng
tha krowdedgs of conchas in subjert matisr and halping tham with shils i 2ssist jsacters in
impoving irstucioral pactica. The top ames of nead deantified by pincipels for assisting
tenchars war:

# using formativa assassmant 4o guide irstucion (70486

# plrning for difesmiziad instrucion [7E%)

# plarning based on data (TED

# devsloping riger in kesson planning [FA% )

& with knowledgs of ESE procassas & prooadurss (72%)

# with knowledgs of span il med instudlion, sielegies and inensamiors [71%)

4 dfiectiva lesson plarning (0%
Both principzls and ooeches wars 2shad shout kvals of reed that coachas cumanty Fevs
for rining in specilic subj lmn:vrrhrt.lnmn'nml'pﬂq:h:n’ 'of paraiead
I'dl-tlr";l.tiﬂﬂ matiar ﬁr@mﬂnﬂ batwaan the views of principels :|B omchas.
Tha bar geph 2t nght lksimies hes dscepincis

I
] scHuLTZ cEnTER

FOR TEACHING 5 LEADERSHIP

SUOCESS OF THE WORK

10§ th spacific rles of Sofbood insteconal Coaches, T of thess rmleswaer idantfizd as
m&mq that wars besad on best-prctioss evidancs and linkad io impeoving
arhiziemant. Thesa high lawarspe wara clrssroom supporter, [saming
faciitatoy, irstructional specialist, data ooach, and curioulum specialist. Morihly activie
logs reporing 1he numbar of hours spant in ven ous activides wes oo lechad. H our fieory
of azfbvy s comat, corceniton of ima spaml in thea isvaps miss wil ba
lirkad o highar of siudam achissamen. Aralksis of m mmzching hours
submitad for 2007 -200E datermined that Rph feweraga roks warn smphasimed haavily
in #a work of Sohosd instrcioral Coaches. Tha bl 2t right ists all c2iegonies of roeching
ok Lsad in e mporing system and 1ha proporiion of hours moored in that criegony in
owdar of magnituds [mast racoeciad 1o least). Tha idanified roiss
anmﬂ'm:lw for m*“?—““'.'l‘ g e

CONCLUSION

Our of ackor et tima allocatad, 2nd in high lvarga coachi
rnhhw;:?lld leard 12 fn';ﬂmdurshh and pu:l:mlpfﬂrn:l inrm#:n, in'|:v|:|.un:|FllF ::Il.dl;':ﬂ
achiwamant. Al =chocks ware csgorzad by the amoum of ima spent in figh (eamge
cozoiing miss As the graph shown at n.glﬂb?n:icaln, the moa time q:u'rthﬁlm
lavarzpe coaching rodes in tha schacl, tha mans prints are paingd on the Schoal Grada
puntlbtu:lnmndtm survays and omching deia that the work of 5oboo!
Ires trevctione! Cosvbos comtinues o be highly valied 2 oritical to the suooess of 2
sdoal inshuctional pragram.

HHEEHEHEEEAEE

= furariy Gapaared s R o AMET! St .

Schoil Grade Point Gains in Relatan t

4019 Bankvard Comiar Drive - Jacksomilla, FL 32207 - schultooentar. org
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Appendix K

Professional Learning in the Learning Profession: Status Report on
Teacher Development in the U. S. and Abroad:

Authors: Linda Darling-Hammond, Ruth Chung Wei, Alethea Andree, Nikole
Richardson, Stelios Orphanos, The School Redesign Network at Stanford University

Key Findings

e Sustained and intensive professional development for teachers is related to student
achievement gaps.

e C(Collaborative approaches to professional learning can promote school change that
extends beyond individual classrooms.

e Effective professional development is intensive, ongoing, and connected to practice;
focuses on the teaching and learning of specific academic content; is connected to
other school initiatives; and builds strong working relationships among teachers.

e Public schools in the United States have begun to recognize and respond to the need
to provide support for new teachers.

e More than 9 out of 10 U.S. teachers have participated in professional learning
consisting primarily of short-term conferences or workshops.

e While teachers typically need substantial professional development in a given area
(close to 50 hours) to improve their skills and their students’ learning, most
professional development opportunities in the U.S. are much shorter.

e Significant variation in both support and opportunity for professional learning exists
among schools and states.

e U.S. teachers report little professional collaboration in designing curriculum and
sharing practices, and the collaboration that occurs tends to be weak.

e American teachers say that much of the professional development available to them is
not useful.

e Teachers say that their top priorities for further professional development are learning
more about the content they teach (23 percent), classroom management (18 percent),
teaching students with special needs (15 percent), and using technology in the
classroom (14 percent).

e Teachers are not getting adequate training in teaching special education or limited
English proficiency students.

e U.S. teachers, unlike many of their colleagues around the world, bear much of the
cost of their professional development.

e U.S. teachers participate in workshops and short-term professional development
events at similar levels as teachers in other nations. But the United States is far
behind in providing public school teachers with opportunities to participate in
extended learning opportunities and productive collaborative communities.

e Other nations that outperform the United States on international assessments invest
heavily in professional learning and build time for ongoing, sustained teacher
development and collaboration into teachers’ work hours.
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American teachers spend much more time teaching students and have significantly
less time to plan and learn together, and to develop high quality curriculum and
instruction than teachers in other nations.

U.S. teachers have limited influence in crucial areas of school decision-making.

The full report can be found at
http://www.nsdc.org/news/NSDCstudytechnicalreport2009.pdf

Research Findings

Professional learning can have powerful effects on teacher skill and knowledge and

on student learning if it is:

o Sustained over time

o Focused on important content

o Embedded in the work of learning communities

Substantial contact hours of PD (ranging from 30-100 hours in total) spread over 6 to

12 months showed a positive and significant effect on student achievement gains.

Intensive PD efforts that offered an average of 49 hours in a year boosted student

achievement by approximately 21 percentile points.

A five-year study of 1,500 schools that had active PLC found:

o A drop in student absenteeism and drop out rates

o A shared sense of intellectual purpose and a sense of collective responsibility of
student learning were associated with a narrowing of achievement gaps in math
and science among low-and middle-income student

Promising Practices

School-based coaching may enhance professional learning.

Mentoring and Induction programs for new teachers may support teacher
effectiveness
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Appendix L

Name: Individual Professional Development Plan (IPDP) Template
2009 -2010
Teacher Signature Principal Signature
Initial Date 1: Mid-Year Review Date 2: End of the Year Review Date 3:

GRADE LEVEL - CONTENT AREA

STUDENT PERFORMANCE DATA

Current Goal Final

Average SSR Score

Average Developmental Score

Number of Bubble

Number of SSR 25%

Number of SSR 1 and 2

Number of Students with Loss

Number of Conflict

PROFESSIONAL DEVELOPMENT OBJECTIVES:

(Schools not making AYP)

PLANNING/INSTRUCTIONAL STRATEGIES:
To meet students’ needs I will implement these planning/instructional strategies:

(Schools not making AYP)

RESULTS
Results: How did the strategies impact student performance?

Based upon the results, what would you change or maintain for next year?

Note: Sample IPDPs for different subject areas are available in Blackboard
(http://schultzcenter.blackboard.com/webapps/portal/frameset.jsp)



http://schultzcenter.blackboard.com/webapps/portal/frameset.jsp

Individual Professional Development Plan (IPDP)
Q&A

Why must teachers complete IPDPs?

IPDPs are the evidence that teachers have considered the academic progress of their students

to determine the professional devel opment is appro
1012.98 requires all instructional employees to complete IPDPs. IPDPs are also a part of the FL

Differentiated Accountability Model and the FL DOE Professional Development Protocol System.

What is required in an IPDP?

¢ Student performance data

¢ Professional Development objectives and specific measurable improvements as a result
of the professional development

e Evaluation component that determines the effectiveness of the professional development

e Evidence of an initial review, mid-year review (if needed), and EOY review with teacher
and school administrator

¢ Aligned with School Improvement Plan, teacher certification needs, and teacher
professional growth interests

What is the major factor in determining IPDPs?

Classroom level disaggregated student achievement data. Teachers use disaggregated
classroom data when making instructional decisions and these data are used to determine their
professional development.

Must new teachers also complete IPDPs since they are already required to complete a
portfolio?
Yes, all instructional employees must complete IPDPs.

May another form be substituted for the IPDP form?
No, each district is required to use one standardized, district adopted form.

When are IPDPS to be completed?
IPDPs should be completed by mid-October.

How many IPDP reviews are required each year?
The initial and final IPDP reviews are required each year. Midyear reviews (January) are

encouraged when a teacher requests or needs additional guidance and support.

Do copies of IPDPs need to be sent anywhere?
No. IPDPs remain at the school.

May IPDPs at my school be developed at small/large group meetings?
No, IPDPs are individualized and must be developed individually.
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10.

11.

12.

13.

14.

15.

16.

How long should IPDPs be kept?

Two years. The current year is kept and updated as instructional and professional development
needs change, based on data. The IPDP from the previous year is kept because it will be
reviewed during DOE Professional Development Protocol site visits.

When is the next FL DOE Professional Development Protocol site visit?

A site visit is not scheduled for 2009 -10 because the Professional Development Protocols are
being revised. The site visit schedule has not yet to been developed by FL DOE for 2010-11
and beyond.

What areas are specified in FL Statute for Professional Development activities?
¢ Sunshine State Standards
e Subject content
e Teaching methods
¢ Technology, assessment, and data analysis
e Classroom management
e School safety
e Family involvement

How does a school prioritize its professional development needs?

In most schools, the limits of time and dollars restrict the number of professional development
hours that can be provided to faculty. When faced with decisions about which professional
development needs should be addressed first, the law stipulates that needs reflected in
classroom students achievement data should come first. For example, if a middle school
teacherdés classroom dat a dearfifg ere-dlgelwaic fukctioass s e s
professional development in teaching strategies for pre-algebraic functions should take
precedence over other professional development.

If my school has not made AYP, does this affect the area of focus for my IPDP?

Reading, Math, or Writing scores determine AYP status. The teacher and principal must give
these areas greater consideration when determining the area of focus. As always, the area of
professional development focus is determined by disaggregated student achievement data at the
classroom level.

If my school has not made AYP, is anything else required in the IPDP?

Yes, instructional personnel in schools not making AYP must include professional development
objectives focused on the needs of subgroups not making AYP and include mentoring/coaching
by highly effective teachers. This requirement is specified in the Differentiated Accountability
rule.

May the Teacher Professional Development Template in AIDE be used for IPDPs?
Yes, this template may be used. The template file in AIDE is R_TIP. To access this information
in AIDE click on:

1. First AIDE
2. AIDE Reporting System
3. R TIP
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17.

18.

19.

20.

21.

22.

23.

The current FCAT data will automatically populate the Student Performance section. This
template must be printed and completed by hand since it is in PDF format.

Who has access to AIDE? Is it possible for school coaches or PDFs to have access?
Principals and Cluster Leaders have access to AIDE. Principals share this data with teachers,
coaches, PDFs, and other school administrators.

Can FCAT AIDE data be manually imported into the Student Performance section of the
IPDP for Reading, Writing, Math, and Science?
Yes. This template allows teachers to type in the fields for each session.

Should the IPDP Professional Development Objectives be specifically related to one area
of focus based on Student Performance Data?

It depends on the data. For most teachers one area of focus with related professional
development objectives is sufficient. Teachers at Turnaround Schools may need to have more
than one area of focus. This decision is determined by disaggregated student achievement data
during IPDP reviews with the teacher and principal.

I f science is our school 6s | owest -Arttaadblesrsdd oNnPDBRE
focus on Science to help the school?

Not necessarily. It depends on a closer analysis of the K classroom disaggregated student

performance data. If the analysis of science scores indicates the low science scores are a result

of limited reading comprehension, then focusing on a reading strand would be more strategic.

K-2 formative assessments should be a major consideration when developing IPDPs. Also, if

your school has not met AYP, reading, math, or writing would be a more appropriate area of

focus.

What should the teachers who serve students in grades/subjects without FCAT list for
Student Performance Data?

Any summative and formative student performance data may be used. Evaluations of the effect
of professional development on student achievement can be demonstrated through standardized
achievement tests when available or through other measures such as common assessments,
portfolios, checklists, or progress mentoring.

What should be the IPDP focus for Resource teachers?
The IPDPs of resource teachers must be aligned with the student performance data for the

students the resource teacher serves and with the School Improvement Plan, teacher
certification needs, and teacher professional growth interests.

Who participates in the IPDP review and how is it conducted?

A school administrator or designee is required to conduct IPDP reviews with each faculty member.
Together, the administrator and teacher review stu
development needed to assist the teacher in achieving gains in student learning.
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24. If FCAT data is used in the Student Performance Data Section, how can the final column
completed when the FCAT data is not available?
If FCAT dataisnot available, other student data may be su
initial IPDP, the FCAT data may be reviewed and progress discussed.

25. Does an itinerant counselor complete one IPDP or one for each school?
It depends on the schoolsé dat a. I f the data indi
objectives and strategies are similar, then one IPDP will work. If the school data are significantly
different, two IPDPs or one IPDP with schools listed separately in the different sections are
recommended.

26. Where may | access information/resources related to IPDPs?
Al l | PDP information is available to principals on
Development Resources at www.schultzcenter.org The IPDP template, sample IPDPs, and the
Powerpoint from the HELP session are located at this site.
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Appendix M

School Professional Development Template and Sample

School Professional Development Plan

District Goal: (refer to Strategic Plan)

School-wide Professional Development Focus: SMART Objective (Student Achievement):

Teacher Implementation Objective:

PLANNING LEARNING AND EVALUATION
IMPLEMENTATION
Needs Resources Professional Development Teacher Learning Teacher Student
Assessment Activities Outcomes Practice Learning
Based on (Knowledge/Skills) Outcomes Outcomes
Data (Behaviors)
Focus Format/Type
(Content/Topic)

83




Sample School Professional Development Plan — DCPS Middle School Reading

District Goal: Increase academic achievement for all students.
Objective 1.A: By 2012, the percentage of students who are proficient as defined by FCAT will increase for Reading and the
performance gap between subgroups of students as defined by NCLB will be reduced.

School-wide Professional Development Focus: SMART Objective (Student Achievement): By 2010, 75% of all students in grades
6 — 8 will score 3 or above on the FCAT Reading (main idea, plot and purpose).

Teacher Implementation Objective: All teachers will teach and monitor progress of students learning reading skills and strategies

(main idea, plot, purpose) through regular application with different genres.

PLANNING LEARNING AND EVALUATION
IMPLEMENTATION
Needs Resources Professional Development Activities Teacher Learning Teacher Student
Assessment Outcomes Practice Learning
Based on (Knowledge/Skills) Outcomes Outcomes
Data (Behaviors)
Increase Ongoing Focus Format/Type Teachers identify and | Teachers use Students
students’ collaboration | (Content/Topic) use reading skills and | strategies at demonstrate
knowledge and | planning CLC (Lesson Study) | strategies at every every thinking | independent
skills for Examine (SAI#29, 34) thinking level (i.e., level (i.e., practice of
details/facts, Reading content focus Bloom’s Bloom’s and reading skills
main materials and alignment Grade level/content | taxonomy/Webb’s Webb’s ) and strategies
idea/essential | (e.g., leveled | of assessments | area PLCs/study Depth of as they work on
message and books, with L.A. groups with Knowledge) their own
author’s nonfiction) benchmarks follow-up in grade (measured by
purpose level/vertical teams | Teachers identify and | Teachers formative
Instructional | Learn and apply | (SAI#16, 34) use reading skills and | explicitly teach | assessments,
Decrease the coach reading skills strategies associated | reading skills walkthroughs,
number of Literacy and strategies Action Research with different genres. | and strategies rubrics).
special coach (main idea, plot, | (Inquiry based study associated with
education and purpose) regarding a project | Teachers understand | different genres
ESL students | ESL of interest) and plan using Students
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scoring below | strategies that | Analysis of differentiated Teachers plan | develop the
3 on FCAT work instructional Structured instructional and implement | knowledge and
Reading practices in Coaching/Mentoring | strategies to meet the | differentiated skills to be able
Web-based relation to (SAL #16 ,34) needs of diverse instruction to determine the
Increase the resources student learners. main
number of outcomes Teachers idea/essential
students Surveys, through Teachers develop consistently message in a
making AYP | reflections, formative knowledge for the model, provide | text and
in subgroups observations, | assessments effective integration | opportunities identify
self- technology as a tool | for guided relevant details
Design assessments for differentiating practice and and facts and
evaluation instruction. expect patterns of
prior to independent organization as
implementing practice of measured
professional reading skills FCAT Reading.
development and strategies
(SAI#3)
Offer teachers
multiple
learning
options (SAI
#53)
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Appendix O

Glossary

Action Research: Action research, as defined by the Florida protocol standard, is “a process
where participants — who might be teachers, principals, support staff — examine their own
practice, systematically and carefully, using the techniques of research.” (Caro-Bruce, C. The
Action Research Facilitator’s Handbook. NSDC) Action research consists of a defined plan of
study in which the teacher documents what changes will be made and collects formal data on the
resulting changes in students.

Adequate Yearly Progress (AYP): An individual state's measure of yearly progress toward
achieving state academic standards. Adequate yearly progress is the minimum level of
improvement that states, school districts, and schools must achieve each year, according to
federal No Child Left Behind (NCLB) legislation. This progress is determined by a collection of
performance measures that a state, its school districts, and subpopulations of students within its
schools are supposed to meet if the state receives Title | federal funding. In California, the
measures include (1) specified percentages of students scoring "proficient” or "advanced" on
California Standards Tests in English/language arts and math; (2) participation of a least 95
percent of students on those tests; (3) specified API scores or gains; and (4) for high schools, a
specified graduation rate or improvement in the rate. (Ed Source)

Best Practice Daily Lessons: A collection of structured lesson plans with evidence of
effectiveness in helping students master benchmarks and learning objectives.

Continuous Learning Cycle (CLC): A structure designed to build capacity in schools and carry
out self-directed inquiry around specific instructional needs. The CLC is aimed at developing
school-centered, job embedded method for the delivery of professional development in schools.

Curriculum Calendar: An instructional calendar that outlines the specific benchmarks and skills
to be taught during the year. It provides a unified approach by scheduling the instruction of
targeted benchmarks in alignment with curriculum maps.

Differentiated Instruction: This is also referred to as "individualized" or "customized"
instruction. The curriculum offers several different learning experiences within one lesson to
meet students' varied needs or learning styles. For example, different teaching methods for
students with learning disabilities.

Early Dismissal: The DCPS approved Early Dismissal occurs two times per month on alternate
Wednesdays. The purpose of early dismissal is to afford teachers additional time for
professional learning.

English Speakers of Other Languages (ESOL): Designed to empower teachers of ESOL students
develop the ability to provide appropriate, comprehensible, interactive, and cognitively
challenging instruction which will facilitate their language development and academic
achievement.

98



Face to Face Model (FTF): The traditional instructional model whereby a student(s) is sitting in a
classroom interfacing with an instructor.

Highly Qualified Teacher: According to NCLB, a teacher who has obtained full state teacher
certification or has passed the state teacher licensing examination and holds a license to teach in
the state; holds a minimum of a bachelor’s degree; and has demonstrated subject area
competence in each of the academic subjects in which the teacher teaches. (Ed Source)

Individual Professional Development Plan (IPDP): The educator’s Individual Professional
Development Plan specifies the professional learning needs related to identified student
achievement goals for those students to which the educator is assigned; aligned with the
educator’s level of development and contains: a) clearly defined professional learning goals that
specify measurable improvement in student achievement; b) changes in the educator’s practices
resulting from professional learning; and c) an evaluation plan that determines the effectiveness
of the professional learning.

Instructional Leadership Team (ILT): School personnel working collaboratively with the primary
focus of helping to lead the school’s effort at supporting the improvement of teaching and
learning with an explicit goal of raising student achievement for all students and narrowing
achievement gaps.

Lead Teacher: A teacher within a Lesson Study Group (LSG) or other Professional

Learning Community (PLC) who is providing leadership to the group throughout its work. The
teacher may also provide coaching to team members. Depending on staffing, a lead teacher may
provide leadership to more than one study group. However, the lead teacher must retain some
classroom responsibilities to utilize and demonstrate in his/her own classroom the practices that
are being studied.

Learning Community: Learning communities are small groups of faculty who meet regularly to
study more effective learning and teaching practices. These groups are considered learning
communities if they identify new programs or topics to investigate, gather research and studies
on new approaches, and share their findings, or implement and study the effectiveness of new
practices and share these results with other faculty in the school.

Lesson Study: Lesson Study is a structured type of professional learning community where
small groups of teachers work in a continuous cycle of establishing long-term goals,
collaboratively developing lesson plans, measuring student work against the goals, and making
adjustments to lesson plans and instructional based on the student work. The cycle involves
making small measurable changes in the instruction, measuring student responses and learning,
and refining the instruction.

Looking at Student Work (LASW): A process that helps educators improve teaching and
learning by reflecting deeply on teacher lessons and student work products.
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National Staff Development Council (NSDC): The DCPS School Board adopted the NSDC
Standards in 2006 to guide professional development in the district.

No Child Left Behind (NCLB): Signed into law by President Bush in 2002, No Child Left
Behind sets performance guidelines for all schools and also stipulates what must be included in
accountability reports to parents. It mandates annual student testing, includes guidelines for
underperforming schools, and requires states to train all teachers and assistants to be "highly
qualified".

Professional Development: 'Professional development' is a comprehensive, substantiated and
intensive approach to improving teachers' and principals' effectiveness in raising student
achievement.

Professional Learning Community: A group of professionals organized around improving
instructional practice and student learning.

Response to Intervention: A multi-tiered approach to providing services and interventions to
students at increasing levels of intensity based on progress monitoring and data analysis.

S.M.A.R.T. Goal:
Strategic and specific (linked to strategic priorities)
Measurable (able to know whether actions made the difference wanted)
Attainable (within the realm of influence and doable given current resources)
Results-based (aimed at specific outcomes that can be measured or observed)
Time-bound (time frame for achieving the goal

Safe Harbor: An alternate method for a school to meet Annual Yearly Progress if it shows
progress in moving students from scoring at the "below proficient” level to the "proficient” level
or above. The state, school districts, and schools may still make AYP if each subgroup that fails
to reach its proficiency performance targets reduces its percentage of students not meeting
standards by 10 percent of the previous year's percentage, plus the subgroup must meet the
attendance rate or graduation rate targets.

School Professional Development Plan (PDP): A school-wide professional development plan
includes research and/or evidence based professional development aligned to identified
classroom level needs for student achievement, responds to teachers’ level of development, and
specifies how the plan will be evaluated. The plan is developed collaboratively by the school
administrator and School Advisory Council as part of the School Improvement Plan and in
collaboration with the district’s Professional Development System.

Six R’s Model: The Six R’s Model is a tool for designing professional development programs
that are strategically designated to improve teacher practice. The six steps include:

1. RESULT

What is the result we want to achieve? What is the overarching need that is being met?

2. REQUIREMENTS

100



What are the learner outcomes we need to achieve? What are the required learning objectives for
this professional development course or activity?

3. RESOURCES

What instructional strategies and materials do we need to accomplish these results?

4. REALIZE

How do we implement this program effectively to accomplish the desired results?

5. REVIEW

What did we learn? What was the impact? What was the program’s return on investment?
6. REACT

What actions should be taken based on what we learn from the previous step?
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